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Names and Brief Descriptions of Programs for which Reaccreditation is Sought
A. Master of Science in Library Science (MSLS)
The Master of Science in Library Science Program is a 48-unit, two-year program. The MSLS curriculum educates students in the
collection, organization, storage, and retrieval of recorded knowledge for a variety of institutions and groups.
By combining theoretical and service learning approaches to coursework, practical experience in the field, and experience with
research design, implementation, and evaluation, MSLS students gain an evidence-based perspective on evolving library services
and develop competencies in the fundamental aspects of contemporary library science, including:
•

Human information interactions (information seeking behaviors, user needs, information life cycles)

•

Information service provision (such as reference and reader’s advisory)

•

Information organization and preservation

•

Management of collections, people, and institutions

•

Impact of technology on information life cycles

MSLS graduates typically enter careers focused on the provision of library and information services, such as:
• Library administration				
• Archives and manuscript collection			
• Records management
• Cataloging
• Acquisitions and collection management
• Public and reference services
• Children’s and young adult librarianship
• Special collections
MSLS Graduates are ready to practice within various settings:
•
•
•
•
•
•
•
•
•
•
•
•
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Public libraries
Academic (college or university) libraries
Special (corporate, non-profit, or governmental) libraries
Information centers
Music libraries
Health science libraries
School libraries
Law libraries
Art libraries
Digital libraries
Digital archives
Museums

B. Master of Science in Information Science (MSIS)
The Master of Science in Information Science Program is a 48-unit, two-year program. The MSIS curriculum educates students in
the theory and practice of analyzing, organizing, representing and retrieving information.
By combining theoretical and service learning approaches to coursework, practical experience in the field, and experience with research design, implementation, and evaluation, MSIS students gain an evidence-based perspective on evolving information services
and develop competencies in the fundamental aspects of contemporary information science, including:
•

Human information interactions (information seeking behaviors, user needs, information life cycles)

•

Information system design and evaluation

•

Information organization and retrieval

•

Management of digital collections, people, and institutions

•

Impact of technology on information life cycles

MSIS graduates typically enter careers focused on the design, implementation, evaluation, and administration of information
systems, such as:
•

Databases

•

Social media

•

Digital libraries

•

Multimedia

•

The Internet

•

Instructional technologies

•

Digital curator

•

Emerging technologies

MSIS graduates are ready to practice in many positions, including:
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•

IT analyst

•

Web services librarian

•

Web developer

•

Systems analyst

•

Usability analyst

•

Applications analyst

•

Database administrator

Brief History of the School
The School of Library Science opened at Chapel Hill in the fall of 1931, with a class of 29
full-time and 8 part-time students and five faculty members, including Dr. Louis Round
Wilson, its first Dean. The Carnegie Corporation offered a grant of $100,000 to enable the
school to operate for three years and make permanent its conditional accreditation from
the American Library Association. The MSLS program has maintained its ALA accreditation
since 1934, and the MSIS program has maintained it since it was first accredited in 2000.
During its 83 years of existence, the School has:
•

Benefited from the leadership of fourteen deans

•

Grown our original five faculty to 32 full-time faculty, 45 adjunct faculty,
and an ongoing series of visiting, international scholars

•

Increased our course offerings from the original 12 courses to a vibrant
and diverse curriculum of 113 undergraduate, master’s, and doctoral
level courses.

•

Expanded from several rooms on the top floor of Wilson Library with “essential shelving, desks, and chairs for individual students, office equipment, classroom and laboratory material, lantern for use in instruction,
and other equipment essential to carrying on the work of the school were Dr. Louis Round Wilson, the founder of the School.
installed”1 to occupy the entirety of Manning Hall

•

Built a library collection from Dr. Wilson’s personal collection, supplemented by a few children’s literature and cataloging
titles, to its current status of over 100,000 volumes.

•

Grown our student body from the foundational cohort of 37 undergraduate students to an annual enrollment of about
300 master’s students, 60 undergraduates, and 45 PhD students. The School has graduated over 4,700 trained librarians
and information professionals over that time.

The School in Context
The University of North Carolina at Chapel Hill is one of 16 constituent institutions of the University of North Carolina (UNC) system. The
university at Chapel Hill was chartered by the North Carolina General Assembly in 1779 and was the first public university (1795) in the United States to open its doors to students. This commitment to public education is still evident today, with the Carolina Covenant, the UNC-Chapel Hill’s promise to provide low-income, qualified students with an affordable education. In 1931, additional state supported institutions of
higher education were included in the redefined University of North Carolina. Other campuses became a part of the UNC system in 1969 and
again in 1971 creating the current 16 campus system of public higher education in North Carolina.
The UNC Board of Governors is the policy-making body for the UNC system. The Board elects the president (Thomas W. Ross, appointed in
2011), who administers the university system. Each of the 16 constituent institutions of the university system is headed by a chancellor, chosen by the university president and ratified by the Board of Governors. Each constituent institution of the system has its own Board of Trustees,
in part appointed by the governor and in part elected by the Board of Governors. The University of North Carolina at Chapel Hill’s College of
1

University of North Carolina at Chapel Hill, School of Library Science. (1931). Annual Report. Chapel Hill, NC, p. 4.
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Arts and Sciences and 15 professional schools provide instruction in more than 100 fields including bachelor’s, master’s and doctoral degrees
as well as professional degrees in a variety of fields.
UNC-Chapel Hill is part of the “Triangle,” consisting of the Town of Chapel Hill, the City of Durham, and the North Carolina Capitol, Raleigh.
The area is home of the Research Triangle Park, a collection of more than 170 global research and development companies founded in 1959,
as well as hosting vibrant startup communities in Chapel Hill, Durham, and Raleigh. Duke University is ten miles to the north of UNC-Chapel
Hill and North Carolina State University is twenty-five miles to the southeast. Both are strong collaborative partners with the University, and
the School of Information and Library Science (SILS).
UNC-Chapel Hill ranks among the world’s leading research universities. A member of the prestigious Association of American Universities,
UNC-Chapel Hill is regularly ranked as the best value in American public higher education. SILS is also nationally renowned as a leading
iSchool and is determined to meet the challenge of defining what it means to be a global, public research university in the 21st century.
Additional information is available at the following sites:
The University of North Carolina System
The University of North Carolina at Chapel Hill
The University of North Carolina at Chapel Hill Fact Book

Planning and Review Process
This program presentation is the result of ongoing review and strategic planning by the faculty and the constituents of our School. It will
emphasize changes to the personnel (faculty, students, and staff), curriculum, and facilities of the School since its last accreditation review
in 2006. Dr. Stephanie Haas, Coordinator of the MSIS program, and Dr. Brian Sturm, Coordinator of the MSLS program, have served as the
overall coordinators of this self-study.
Committees of the faculty and staff have been appointed to provide input on various aspects of the report:
I. Mission & Goals
Stephanie Haas (co-Chair)
Brian Sturm (co-Chair)
II. Curriculum
Stephanie Haas (co-Chair)
Brian Sturm (co-Chair)
Brad Hemminger
Reagan Moore
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III. Faculty
Brian Sturm (co-Chair)
Jane Greenberg (co-Chair)
Claudia Gollop
Rob Capra
Paul Jones

IV. Students
Brian Sturm (co-Chair)
Brad Hemminger (co-Chair)
Ryan Shaw
Robert Losee
Lara Bailey (Graduate Student Services Manager)
Lori Haight (Career Services Coordinator)

V. Administration & Financial Support
Gary Marchionini (Dean & Chair)
Stephanie Haas (Consultant)
Barbara Wildemuth (Assoc. Dean for Academic Affairs)
Tammy Cox (Asst. Dean for Administration)
Susan Sylvester (Executive Assistant)

VI. Physical Resources & Facilities
Stephanie Haas (Chair)
Susan Sylvester (Executive Assistant)
Rebecca Vargha (SILS Librarian)
Aaron Brubaker (Director of Information Technology)
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CHAPTER 1: MISSION AND GOALS
STANDARD I: Mission and Goals
I.1 A school’s mission and program goals are pursued, and its program objectives achieved, through implementation of a broad-based planning process that involves the constituency that a program seeks to serve. Consistent with
the values of the parent institution and the culture and mission of the school, program goals and objectives foster
quality education.
The School of Information and Library Science (SILS) at the University of North Carolina at Chapel Hill has three different
kinds of statements related to our goals and objectives. We see our mission as the broadest statement of what we do as
a School, encompassing all of our endeavors and constituents. The Program Goals are more specific, focusing on our
master’s degrees and the contributions students should be able to make to the profession after graduation. The Learning
Outcomes are more specific still, and these detail the particular skills and abilities we try to inculcate in our students to
ensure that they are the “innovative and responsible thinkers” we desire them to be.

Overview of the SILS Mission
The mission of the School of Information and Library Science (SILS) at the University of North Carolina at Chapel Hill,
reaffirmed in 2013 and included in our 2012 Strategic Plan, is to:
educate innovative and responsible thinkers who will lead the information professions; discover principles
and impacts of information; create systems, techniques, and policies to advance information processes and
services; and promote information creation, access, use, management, and stewardship to improve the quality
of life for diverse local, national, and global communities.
This mission addresses the tri-partite emphases of the academy: teaching, research, and service. At SILS we firmly believe
that all three of these areas contribute to our success as an educational institution, and we strive to interweave these
strands into a unified academic experience in which our student and faculty research and discovery inform our formal and
informal educational encounters with the desired outcome of making a positive impact on our communities.
Our mission is the result of a continuous strategic planning process that involves the school and its constituents in ongoing dialog and negotiation. We try to offer as many opportunities to hear the unique “voice” of each constituent group
as possible, and we seek to open new avenues of conversation. The table below (Table 1.1) provides an overview of the
established venues for these groups to influence SILS strategy, as well as its policy and procedures.
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Table 1.1: Constituent Opportunities to Influence SILS Policy and Procedures
Constituent
Administrative voice

Faculty voice

Student voice

Alumni voice

Employer voice

Venue
Staff meetings
Directors’ Meetings
Program Coordinators’ meetings
Dean and Associate Dean meetings
Dean’s Council
Chancellor’s Retreat for Deans and
Cabinet
Strategic planning retreat

Frequency
Monthly
Bi-weekly
Monthly
Weekly
Monthly
Annual

Beginning of each academic
year
School Meetings
Monthly
Faculty Breakfasts
Monthly (informal)
Standing and ad hoc committees
3-5/semester
Town Hall meetings
1/semester
Standing committees
3-6/semester
School Meetings
Monthly
2013 Current student survey*
For accreditation
Graduating student exit interview
2/year
SILS exit survey
2/year
Course evaluations
End of each semester
SILS Alumni Association listserv
Ongoing
SILS Alumni Association Board Meetings 6-8/year
2013 Alumni survey*
For accreditation
Facebook and Twitter sites
Ongoing
Alumni reunions at professional confer- Ongoing
ences (e.g., ALA, ASIS&T, SLA, SAA, NCLA,
ALISE, AALL, MLA)
Board of Visitors
Semi-annual
Field Experience supervisors
Ongoing
Career Fair
Annual each spring
Internship supervisors
Ongoing
1
5 during 2010-2011
Practitioner summits
Board of Visitors
Semi-annual
SILS jobs listserv
Ongoing

* Details about the two surveys are in Appendix A.

All of these venues provide the faculty and staff a chance to hear the needs and desires of our constituents,
and all serve as grist for the mill of strategic planning.
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According to the SILS Bylaws, the Dean ensures that the SILS mission is reviewed each year and that it accurately reflects changes in the faculty, the School, the University, the state of North Carolina, and the field (SILS Bylaws: 1.4). This review is one component of reflection and
reporting that includes the State of the School document for the SILS Board of Visitors (see Section 5.8 for further description of the Board of
Visitors) and the Dean’s annual report to the UNC Provost. The faculty discuss potential changes to the mission statement during the annual
fall strategic planning retreat or a School Meeting (see Section V.4 for a description of School Meetings) based on input from our various constituencies throughout the year. Since the environment of the School is always in flux (i.e., arrival of new personnel both in the School and
in senior university administration, changes in state funding, changes in the curriculum, new strategic directions at the University), regular
review and reassessment of the mission and goals is vital to the integrity of the School.
At the fall 2012 strategic planning retreat, Dean Marchionini suggested a revised mission statement for faculty and staff consideration.
This revised statement is more succinct and focused than its predecessor, emphasizing important activities in which the School is engaged:
educate, discover, create, and promote. The new mission, in alignment with ALA-COA emphases, also states the desired outcome of our
work: improving the quality of life for communities. The faculty felt this new statement encompassed: 1) the breadth of the information life
cycle, 2) the traditional and emerging markets for our graduates, and 3) the undergirding importance of knowledge discovery, creation, and
research to our education, our curriculum, and the information professions. This mission was reviewed and reaffirmed at the School Meeting
of November 13, 2013.
This mission permeates all that we do at SILS. It guides our major decisions and strategic planning, drives our curriculum and personnel
decisions, and influences our administrative policies and procedures (such as committee composition and charges).

SILS Program Goals
In designing the educational goals for our two master’s programs, the faculty decided that, despite the differences in career path, and thus
curriculum, the two degrees should have similar goals and identical Learning Outcomes that encompass the full scope of opportunities in the
LIS field.
The Program Goals of the MSLS are to enable students to:
1. Contribute to the design, development, and management of libraries, archives, and other information institutions, and their
collections and services
2. Lead the development of new services and technologies to improve access to information for users
3. Demonstrate a theoretical knowledge of library and archival science, including the theory of information organization, effective communication, and social, political, cultural, and ethical issues.

The Program Goals of the MSIS are to enable students to:
1. Contribute to the design, development, and maintenance of information systems and networks
2. Lead the development of new technologies and new applications relating to the delivery of information
3. Demonstrate a theoretical knowledge of information science, including the theory of information storage and retrieval, systems
science, and social, political, and ethical implications of information systems.
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These educational goals are pursued through regular curriculum review and redesign and exposure to course content presented in different formats (face-to-face, online, and hybrid) to fit into students’ increasingly complex lives and to practice the technologies we teach and
develop. Special Topics courses are available at all levels (INLS 490 Selected Topics, INLS 690 Intermediate Selected Topics, and INLS 890
Advanced Selected Topics) to address innovative and cutting edge concepts. Ideas for these courses can be suggested by any of our constituents
(for example, several years ago our students asked for a class on legal issues for librarians; that course is now in the final stages of being
added to the curriculum as INLS 787 Legal Issues for Librarians). Experimental courses can become permanent additions to the curriculum
if the faculty believe they contribute significantly to the education of our students.
Our curriculum – explained in more detail in Chapter 2 – is designed to merge theory with practice and to educate students for eventual
leadership positions in the field. To this end, many of our courses emphasize theory over particular skills or technologies, as the latter change
rapidly and are inconsistently needed or deployed in the various careers our students follow. We phrase this as “preparing students for the nth
job, not just for their first job.” One of the reasons we urge all of our students to complete a Professional Field Experience (INLS 795) or acquire equivalent experience is so they have the opportunity to embed the theory they have learned in the classroom in a professional context
of their own choosing.

SILS Learning Outcomes
SILS has developed a set of Learning Outcomes – common to both degree programs – that we expect our students to be able to demonstrate.
We use these outcomes to assess our compliance with the Southern Association of Colleges and Schools accreditation standards (SACS). The
SILS comprehensive exam, taken by all students in their final semester, serves as the basis for evaluating their achievement of these outcomes. The Master’s Committee is charged with writing these exams each semester – the faculty provide input and have final approval power
– and its members work diligently to devise questions that enable students to demonstrate these five Learning Outcomes.
1. Apply critical thinking to a particular challenge that might be experienced in a professional setting. They will be able to evaluate
the strengths and weaknesses of particular solutions, and use concrete examples to clarify the challenge and its possible solutions.
2. Apply standard professional tools to problem definition and solution. They will be aware of the classic and current tools and technologies available to information professionals, and will be able to select and apply those tools and technologies to information
problems.
3. Apply ideas, theories, and empirical evidence to solve problems that information professionals might face in the workplace.
4. Demonstrate a nuanced understanding of a particular information setting/context, including the needs of the users; the types of
materials being collected; the realities of budget, management, and organizational structure; the types of challenges faced and ways
to address those challenges; new/current professional and research developments pertinent to the setting/context; the influences of
social and political milieu on the setting/context; and how quality may be defined and assessed within that setting/context.
5. Express their ideas clearly. They will be able to describe problems/challenges, situations, and solutions in an understandable way;
synthesize ideas from multiple sources, and engage with those ideas in depth; and develop an argument in a coherent and logical
manner.
Each student’s examination is evaluated on these outcomes by one or more faculty members to assess the individual student’s accomplishments (see Section II.7). The Program Coordinators, members of the Master’s Committee, and the faculty as a whole also examine the aggregate results to identify any systematic weaknesses that should be addressed in individual courses or the curriculum as a whole. For example,
the addition of INLS 581 Research Methods Overview as a course that students take during their first or second semester is intended to provide
students with the knowledge and opportunity to apply ideas and theories in problem solving early in their studies.
12

Consistency of SILS mission and goals with Parent Institution
The mission of the University of North Carolina at Chapel Hill, approved in 2009, states:
The University of North Carolina at Chapel Hill, the nation’s first public university, serves North Carolina, the United States and the
world through teaching, research and public service. We embrace an unwavering commitment to excellence as one of the world’s
great research universities.
Our mission is to serve as a center for research, scholarship and creativity and to teach a diverse community of undergraduate,
graduate and professional students to become the next generation of leaders. Through the efforts of our exceptional faculty and
staff, and with generous support from North Carolina’s citizens, we invest our knowledge and resources to enhance access to learning and to foster the success and prosperity of each rising generation. We also extend knowledge-based services and other resources
of the University to the citizens of North Carolina and their institutions to enhance the quality of life for all people in the State.
With lux, libertas — light and liberty — as its founding principles, the University has charted a bold course of leading change to
improve society and to help solve the world’s greatest problems.
SILS’s mission statement reflects this institutional mission. The primary concepts in the university’s mission also appear in that of SILS,
though our mission focuses more specifically on the role of information in teaching, research, and service to develop the next generation
of leaders and to improve the quality of life for our communities. The School’s commitment to research and knowledge discovery (for both
faculty and students), to ethical practice, and to freedom of access to information in all of its forms, mirrors the fundamental principles of
light and liberty upon which UNC was founded.
The UNC Strategic Directions 2013-2018 plan lists five principle goals:
•

Setting degree attainment goals responsive to state needs

•

Strengthening academic quality

•

Serving the people of North Carolina

•

Maximizing efficiencies

•

Ensuring an accessible and financially stable University

The three themes evident in this plan are educational excellence, integrity, and service. These themes resonate with the SILS mission as we
strive for innovation, responsibility and stewardship in service to communities.
The UNC Academic Plan, adopted by the University in 2011, proposes six priorities:
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•

Work as an integrated university to attract, challenge, and inspire students through transformative academic experiences

•

Faculty: prominence, composition, recruitment, development, retention, and scholarship

•

Interdisciplinarity in teaching, research, and public engagement

•

Equity and inclusion at Carolina

•

Engaged scholars and scholarship

•

Extend Carolina’s global presence, teaching, research, and public service

The Academic Plan reiterates two of the three themes found in the Strategic Directions document: the university’s emphasis on community
(local to global) engagement and service, and its commitment to excellence in education. What this document adds is an emphasis on
diversity of thought (interdisciplinarity) and culture (inclusion and equity). The SILS mission includes these concepts as they relate to all
aspects of information and its use. We recognize the increasing pluralism of the nation and the world in which our graduates will work and
strive to build a faculty and student body that is diverse both intellectually and culturally. We also abide by our Statement of Diversity that
reiterates our commitment to “an academic environment that is open, representative, reflective and committed to the concepts of equity and
fairness.”
Our prior chancellor, Dr. Holden Thorp, was deeply committed to advancing the entrepreneurial mindset of the university. His book Engines
of Innovation: the entrepreneurial university in the 21st century2 argues that universities must use their intellectual resources and interdisciplinary collaborations to help combat societal problems. SILS is also dedicated to innovative and entrepreneurial scholarship by faculty
and students that contributes to social change and improvement. One of the fundamental goals of our past required Research Methods class
(INLS 780) has been to “help students recognize questions in the students’ professional domains whose answers could improve professional
practice.” (Sakai: INLS 780 fall 2012 Losee) Our curricular emphasis on evidence-based practice, detailed in Chapter 2, affirms our belief in
educating our students to embrace and cultivate change as a necessary and vibrant part of their professional careers and to base their future
practice on evidence, and it aligns with our new chancellor’s desire to “make sure that our students don’t simply learn what we know, but
they learn how to create what will be.” (http://chancellor.unc.edu/biography/)
Quality Education
There are many ways to define a “quality” graduate education in information and library science.
Does student learning address higher order thinking skills?

2

•

Anderson’s (2000) revision of Benjamin Bloom’s taxonomy of the cognitive domain suggests a hierarchy of intellectual abilities
ranging from the simplest to the most complex: remembering, understanding, applying, analyzing, evaluating, and creating.3 All
of our courses address these various abilities to different degrees, but a sampling of fundamental experiences that all of our students
encounter will serve as exemplars. The comprehensive exam – a closed book, 7-hour exam taken during a student’s final semester
– presents students with two questions (they must answer one) designed to challenge them to recall information learned in their
various classes, extract and summarize the essential information, apply it to their chosen problem/question within a particular context of their choice, distinguish the relevant concepts needed to answer the question, evaluate the benefits and weaknesses of their
solution, and compose a theoretically strong and practically efficient response. (see also Section II.7)

•

The Master’s Paper or Project also incorporates these various levels of thought, requiring students to compile a literature review and
compose a research question, select a relevant research setting and methodology, collect, analyze, and evaluate results, and synthesize a final research report.

•

Assignments in our common core classes also address this taxonomy. Two assignments for INLS 500 Human Information Interactions require students to “identify, analyze, and synthesize the findings of a well-bounded body of literature,” and “write a summary
of the evidence” presented in a research article. One of the assignments for INLS 585 Management for Information Professionals
involves creating a management portfolio for their chosen organization, including an organizational analysis, a SWOT analysis,
a stakeholder analysis, and a managerial philosophy. INLS 520 Information Organization has students analyze classification
schemes and create ontologies.

Thorp, H. (2010). Engines of innovation : the entrepreneurial university in the twenty-first century. Chapel Hill: University of North Carolina Press.
Anderson, L. W., Krathwohl, D. R., Airasian, P. W., Cruikshank, K. A., Mayer, R. E., Pintrich, P. R., Raths, J., Wittrock, M. C. (2000). A Taxonomy for learning, teaching, and assessing: A revision of Bloom’s taxonomy of educational objectives. New York: Pearson, Allyn & Bacon.
3
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Are students prepared both to think about the field and practice in it?
•

Our students sometimes complain about there being “too much theory” in our courses, but we believe that an understanding of
theory and its application to specific contexts best serves our students as future leaders in the field. One of the respondents to the
2013 Alumni Survey stated, “I suspect that many people will suggest scrapping more theoretical classes, but I am emphatically
against this - it’s vital that practical knowledge be supplemented by theoretical knowledge (why else have a degree program
in the first place?).”

•

Our core curriculum (including degree-specific required classes) introduces students to a variety of theories relevant to information
and library science. An analysis of the syllabi for these courses shows the following kinds of theoretical approaches (Table 1.2):

Table 1.2: Theoretical approaches in core classes
INLS 500
INLS 501
INLS 509
INLS 513

INLS 520

collection and community assessment, censorship vs. selection,
needs assessment, readers advisory theory, open access publishing,
digital vs. print collections
organization of information

INLS 523

conceptual modeling, relational database theory, SQL

INLS 560

role of open-source code libraries, problem analysis, collaborative
programming and problem solving
understanding of common research methods and interpretation of
evidence for practice
user centered design
management theory, organizational theory
role of theory in research
functions and design of research

INLS 581
INLS 582
INLS 585
INLS 780
INLS 781

•
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information behaviors, particularly information seeking, and
information sharing
question negotiation, function of reference and its role in library
services, information seeking behavior
IR systems, techniques, and their evaluation

On the 2013 Alumni Survey, question #15.7 asks responders to rate their agreement with the statement: “faculty integrated theory
and practice effectively in their courses.” Of the 149 alumni who answered this question, 77% agreed or strongly agreed. Table 1.3
breaks out the results by degree.

Table 1.3: Alumni opinions of faculty’s integration of theory and practice
% Alumni who agree or strongly agree that faculty
integrate theory and practice

•

MSLS
74.8% (N=115)

MSIS
85.3% (N=34)

All
77.2% (N=149)

We recognize, however, that concepts are best learned when grounded in practical experience, so we highly recommend our students
to take INLS 795 Professional Field Experience, and the majority of our students take at least one field experience (see Table 2.7).
Many of our students also find part-time jobs (paid and volunteer) during their studies, and we try to help them find experiences
that are relevant to their areas of interest, either on campus or within the community.

Do students have a broad and an in-depth knowledge of the field?
•

Our curriculum is structured to ensure that they get a foundation in ILS concepts relevant to their chosen career (the common core
and the degree-specific required classes), and the elective options combined with academic advising help students gain the deeper
knowledge of a particular area of interest.

•

The UNC-SILS master’s degrees require 48 credits (normally two years of full-time study) allowing students more time to explore
both broadly and in-depth.

•

One of the Learning Outcomes for both degrees is that students should be able to “demonstrate a nuanced understanding of a
particular information setting/context.” Analysis of the students’ comprehensive exams shows that our students are strong in this
arena, with a mean rating of 3.1 out of 4 (see Section 2.7 for a description of the process and Sakai: SACS Outcomes Report 20122013 for the results of the analysis)

•

Several areas of the field have been selected to offer Graduate Certificates (a designation that appears on a student’s transcript) and
Certificates of Specialization (a series of courses leading to specialized knowledge but no official transcript designation) based on
faculty expertise. These are enumerated on our webpage for Certificate Programs, MSLS Specializations, and MSIS Specializations
and in Section II.4.

Does their education qualify students to get excellent jobs?
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•

As a professional school, SILS is dedicated to helping educate the next generation of librarians and information scientists so that
they are highly recruited and prepared for leadership positions in the field.

•

According to the data from the 2012 ALA National Survey of 2011 graduates and the detailed SILS data not included on the survey
website (Sakai: 2012 ALA National Survey (SILS data)), of the 52 respondents who attended UNC-SILS, 79% were currently employed, in comparison with the southeast regional percentage of 71% and the national percentage of 73%.

•

Of the 36 SILS graduates who responded to this ALA survey and reported a starting salary, the mean salary was $45,430, and the
median salary was $42,500. Data from the general results of that study show that our graduates command higher salaries than the
norm for the southeast region (mean $43,317, median $40,358) and for North America (mean $44,565, median $42,000).

•

One of the questions on the site supervisor’s evaluation form for INLS 795 Supervised Field Experience asks: “If an appropriate position were available, would you seriously consider this student as a candidate?” An examination of these evaluations for fall 2012,
spring 2013, and summer 2013 shows that 100% of the supervisors responded yes to this question (N=102), and a public library site
supervisor exclaimed, “Thank you for always sending such bright students our way.”

Are students prepared and encouraged to remain life-long learners?
•

Under the leadership of Dean Marchionini, SILS has embarked upon a Lifetime Library project offering permanent digital
storage facilities to students of the school, so that their work will be accessible to them throughout their lives.

•

SILS encourages students to participate in professional organizations (see Section IV.5), trains them in research methods and
information seeking processes and theory, and strives to develop an environment conducive to questioning, exploration, and
innovation.

•

One hundred and twenty-five of the 148 respondents (85%) to the 2013 Alumni Survey Question #20 claimed they felt well
prepared or extremely well prepared for their first job.

Can they continue to contribute to the knowledge base of the field?
•

The emphasis on research at SILS encourages students to deeply understand the process of knowledge creation and dissemination. The Master’s Paper or Project ensures that all students have contributed to the professional literature before they
graduate. These papers are made available online via the UNC-Chapel Hill Master’s Paper Collection and indexed in Library
Literature and Information Science. Some of the students’ class assignments are of a quality worthy of publication in
professional journals. Of the 155 responses to Question #11 on the 2013 Alumni Survey (“Did you publish an article or give a
public presentation based on any of your coursework at SILS – including your master’s paper?”), 33% responded affirmatively. (Table 1.4 breaks out the results by degree.)

Table 1.4: Alumni coursework-related publications/presentations

% Alumni who published or presented based on
coursework

•

MSLS
31.9% (N=119)

MSIS
36.1% (N=36)

All
32.9% (N=155)

Some of our students decide to pursue doctoral degrees and commit to academic careers of research and publishing, but most
of our master’s graduates take jobs in the information industry where they continue to advance the field (see our Alumni
Profiles).

Are they collaborative and socially integrated with strong professional networks?
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•

The faculty recognize the importance of collaboration in the ILS field, and we help our students learn how to work in groups
and communicate effectively with small group assignments, oral presentations, field experiences, internships, service learning
projects, collaborative research with faculty, and participation in student organizations and SILS administrative committees
(see Section II.1). Alumni are generous in giving back to SILS students, acting as mentors, and providing field experience
sites, among other activities. At Commencement each year, new graduates are automatically admitted to the SILS Alumni
Association (SILSAA).

•

Our hiring of a Career Services Coordinator in 2012 and a new Director of Development in 2010 has greatly enhanced our
connections with employers and alumni and helped grow the professional network available to our students.

•

The 2013 Alumni Survey provides evidence that students felt that SILS provided a wide array of opportunities for engagement:
o Eighty-five percent of 148 respondents rated their opportunities for interaction with working information professionals
acceptable, good, or excellent (Question 19.5)
o Ninety-seven percent (N=147) rated their opportunities for participation in student chapters of professional organizations
acceptable, good, or excellent (Question 19.6)
o Ninety-two percent (N=142) rated their opportunities to participate in SILS governance acceptable, good, or excellent
(Question 19.7)
Table 1.5 breaks out the results by degree.

Table 1.5: Alumni opinions of opportunities for engagement
% Alumni rating opportunities for interaction with
professionals as acceptable, good or excellent
% Alumni rating opportunities for participation in
student chapters of professional organizations as
acceptable, good or excellent
% Alumni rating opportunities for participation in
SILS governance as acceptable, good or excellent

MSLS
85.1 (N=114)

MSIS
85.3% (N=34)

All
85.1% (N=148)

97.3% (N=113)

97.1% (N=34)

97.3% (N=147)

89.9% (N=109)

100.0% (N=33)

92.3% (N=142)

At SILS, we believe we can answer “yes” to all of these questions as we try to find new approaches to educating our students so that their years
at SILS are interesting, dynamic, and challenging, and the students leave our School prepared and excited about their future careers.

I.2 Program objectives are stated in terms of student learning outcomes and reflect

I.2.1 the essential character of the field of library and information studies; that is, recordable information
and knowledge, and the services and technologies to facilitate their management and use, encompassing
information and knowledge creation, communication, identification, selection, acquisition, organization and
description, storage and retrieval, preservation, analysis, interpretation, evaluation, synthesis, dissemination,
and management
The information life cycle is evident at all three levels of program definition. The mission statement addresses “information creation, access,
use, management, and stewardship,” and Program Goal #1 emphasizes “design, development, maintenance, and management” of information. The Learning Outcomes as a whole mirror the information life cycle as students must identify/define problems, collect information to
assess the problem, conduct research, manage and synthesize the results, and present them in a coherent fashion. These outcomes manifest
in the comprehensive exams and in the research stream culminating in the Master’s Paper or Project. The curriculum also reflects the essential character of the field (see Chapter 2 for further details).

18

I.2.2 the philosophy, principles, and ethics of the field
The mission, goals, and Learning Outcomes of SILS align well with the standards, competencies, and guidelines of many of the national
organizations relevant to the field of information and library science. In particular, we examined the Competency Statements, Guidelines,
Codes of Ethics, Statements of Standards or Strategic Directions, Mission and Vision Statements, or Core Values Statements from the following
organizations to determine the common principles and values of the ILS field (see Sakai: ILS Organizations’ Principles Reflected in SILS
Policy Statements for a more detailed mapping of our policy statements to these organizations’ standards and values):
•

American Library Association (ALA)
o American Association of School Librarians (AASL)
o Association of Library Service to Children (ALSC)
o Association of College and Research Libraries (ACRL)
o Young Adult Library Services Association (YALSA)

•

Special Libraries Association (SLA)

•

American Association of Law Libraries (AALL)

•

Association for Information Science and Technology (ASIS&T)

•

International Medical Informatics Association (IMIA)

•

American Medical Informatics Association (AMIA)

•

International Federation of Library Associations (IFLA)

•

Medical Library Association (MLA)

•

Society of American Archivists (SAA)

•

Association for Library and Information Science Educators (ALISE)

•

Association of Computing Machinery (ACM)

•

Computing Research Association (CRA)

The analysis of these documents yields a wide range of core values and principles that may be synthesized into the following broad categories:
•

Professional ethics: intellectual freedom, privacy & confidentiality, integrity, leadership, quality
Our commitment to professional ethics is evident in our mission to create responsible thinkers who will become leading
information stewards in the profession. Program Goal #3 addresses the “social, political, and ethical implications of
information systems and libraries,” and this content is covered in several of our core courses and is the focus of INLS 584
Information Ethics. Learning Outcome #4 concerns the students’ deep knowledge of specific information contexts and
how to define and determine quality service within them.
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•

Knowledge of and service to the user community
Everything SILS does has a user-centered focus (it is one of the ways we distinguish the ILS field from computer science),
and our mission emphasizes this with terms such as “educate, stewardship, information use, community, impacts, policies,
and services.” Program Goal #2 addresses improving “access to – and delivery of – information to users,” and Learning
Outcome #4 includes “the needs of users” and the “social and political milieu” of information settings (see also Section
II.3.4).

•

Advocacy, promotion, outreach, and programming
The word “promote” is one of the four key concepts in our mission statement. Effective advocacy and outreach require
superior communication skills, and Learning Outcomes #1 and #5 address the issues of critical thinking, clarity of expression, and logical and coherent argumentation (see also Section II.3.1).

•

Life-long learning: professional development and user education
Life-long learning manifests in our mission and goals and in our belief that leadership (mission and Program Goal #2)
includes ongoing knowledge discovery and self-improvement. Our commitment to research, evidence-based practice, and
information stewardship grounds our students in the ethos of professional development (see also Section II.3.7).

I.2.3 appropriate principles of specialization identified in applicable policy statements and documents of relevant professional organizations
SILS offers both Graduate Certificates and areas of Specialization that mirror the professional organizations in the ILS field (see Section II.1
for the distinction between certificates, specializations, and concentrations). Table 1.6 maps relevant professional organizations to the pertinent SILS Graduate Certificates and Specializations (described in Section II.5).
Table 1.6: SILS specializations related to professional organizations
Professional Organization

Specialization or Certificate
Certificate on Aging

American Library Association

Specialization in Adult Services in Public Libraries
Specialization in Reference

International Federation of Library Associations
American Association of School Librarians
Association of Library Service to Children
Association of College and Research Libraries
Young Adult Library Services Association
Special Libraries Association
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Certificate in International Development
Certificate in School Library Media
Specialization in School Library Media
Specialization in Children and Youth Services in Public Libraries
Specialization in Academic Libraries
Specialization in Organization of Information and Materials
Specialization in Children and Youth Services in Public Libraries
Certificate in Non-profit Leadership
Specialization in Special Libraries and Knowledge Management

Professional Organization

Specialization or Certificate
Specialization in Human-Computer Interaction
Specialization in Human Information Behavior
Specialization in Information Retrieval

Association for Information Science and Technology

Specialization in Management of Information Systems
Specialization in Organization of Information and Materials
Specialization in Human-Computer Interaction
Certificate in Digital Curation
Post-Master’s Certificate in Data Curation
Certificate in Bioinformatics

American Medical Informatics Association

Certificate in Clinical Information Science
Certificate in Interdisciplinary Health Communication
Certificate in Bioinformatics

Medical Library Association

Certificate in Clinical Information Science
Certificate in Interdisciplinary Health Communication
Certificate in Digital Curation

Society of American Archivists

Post-Master’s Certificate in Data Curation
Specialization in Archives and Records Management
Specialization in Human-Computer Interaction
Specialization in Networking and Internet Technologies

Association of Computing Machinery

Specialization in Database Design and Development
Specialization in Information System Design and Development
Specialization in Information Retrieval

I.2.4 the value of teaching and service to the advancement of the field
While the University of North Carolina at Chapel Hill is classified as a Research university (very high research activity, RU/VH) with the
concomitant emphasis on scholarly research, publication, and grant-writing, it also has a deep and historic commitment to teaching and
public service that is evident in the university’s mission statement listed above. In the SILS mission statement, teaching is the first of our
focus areas, as we strive to “educate innovative and responsible thinkers.” Service is addressed in our effort to “improve access to information
for users,” and “improve the quality of life for diverse local, national, and global communities.” Our Program Goals and Learning Outcomes
are student-centered and so do not use the words “teaching” and “service,” but the abilities our Program Goals seek to engender in our
students (“critical thinking,” “problem resolution,” “synthesizing ideas,” “using empirical evidence,” “nuanced understanding of a particular information setting/context,” “needs of the users,” all help students become service-minded and effective communicators and teachers in
their own right.
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Teaching
We take great pride in the quality of teaching at SILS and strive to improve. We have acknowledged excellence in teaching each year since
1997 with the Deborah Barreau Award for Teaching Excellence, re-named in 2012 for one of our esteemed colleagues who won the award
twice while at SILS as well as winning the ALISE and ASIS&T teaching awards. Thirteen different faculty have won this award, and three
have won it more than once. Our faculty have also been recognized for their teaching excellence by professional organizations; four faculty
members have been awarded the ALISE Award for Teaching Excellence (most recently Dr. Sandra Hughes-Hassell in 2011 and Dr. Deborah
Barreau (posthumously in 2012), and four of our faculty have won the ASIS&T Outstanding Information Science Teacher Award (most
recently Dr. Diane Kelly in 2009). Since 2006, SILS has included an outstanding adjunct instructor as part of the Deborah Barreau Award for
Teaching Excellence to recognize the invaluable contribution their practical expertise and research bring to the education of our students.
Students also have a voice in improving teaching at SILS through a two-part course evaluation process. The first part is the Carolina Course
Evaluation (CCE), administered university-wide online, in which each student may rate the instructor on a 5-point scale for such areas as
Course/Instructor Characteristics, Overall Course Assessment, Feedback to Students, and the instructor’s command of the material. The
second part was originally developed by the SILS Student Association (ILSSA) and is administered within SILS. It is focused on providing
actionable feedback to faculty and is an open-ended qualitative assessment of the course covering such topics as: course organization, course
readings, most and least useful learning experiences, degree of challenge, particular likes and dislikes, and faculty/student interactions
(Sakai: Course Evaluation Qualitative Questionnaire).
Our students know the value SILS places on teaching and agree that the quality of teaching by the faculty is high (2013 Alumni Survey Question #15.9: 76% of the 149 respondents agree or strongly agree; 2013 Current Student Survey Question #6: 61% of the 54 respondents rated
SILS teaching as very good or outstanding). Table 1.7 breaks out the results by degree.

Table 1.7: Student and alumni opinions of quality of teaching
MSLS
52.6% (N=38)

% Current students judge quality of classroom
teaching as very good or outstanding
% Alumni agree or strongly agree that the quality of 73.9% (N=115 )
teaching was high

MSIS
81.3% (N=16)

All
61.1% (N=54)

85.3% (N= 34)

76.5% (N=149 )

Students on the 2013 Current Student Survey comment that the teaching at SILS “is very personal and we are encouraged to think and
engage ourselves more,” that “in every SILS course I have taken, the professors are obviously passionate about the material that they
are teaching,” and that “all of the faculty seem very open to their students’ ideas and opinions.”
Many students have internalized this value and found outlets to become teachers themselves. One example is the 2007 ACRL Instruction Section Innovation Award winning Community Workshop Series, developed by the University Library’s Instructional Services Department in 2005
and staffed primarily by SILS students. In these workshops, student volunteers help teach computer and information literacy classes to the
general public. Since 2007, over 5,300 members of the community have attended these workshops. Currently forty-five students are active
in the program as trainers. These students are enormously successful, as shown by the story of a recent graduate of SILS who was involved
in this workshop series at the Orange County Public Library in Hillsborough. The county manager heard of the classes he was teaching
and asked the library to have him teach the same classes to the county government staff. Comments by community members are also very
positive, including “It was an excellent class,” “Very good and informative – perfect!” and “This is such an important series to learn
valuable skill sets; keep expanding the topics.”
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Service
In accordance with the mission statements of both the University and SILS, the School has a fundamental service philosophy to improve
the quality of life for our community. This emphasis on community engagement manifests in service learning components to courses, field
experiences and internships in the community, Master’s Papers and projects that identify problems and propose solutions to topics of concern
in the ILS field, collaborative research projects, conference and workshop presentations, and entrepreneurial ventures. Field Experience sites
include a variety of non-profit, charitable, and educational institutions such as the Marian Cheek Jackson Center for Saving and Making
History, Carolina Tiger Rescue, and many public schools and public libraries.
In 2010-11 faculty, staff, and students worked with Habitat for Humanity of Orange County and other UNC campus groups to build a home
for an area family in need. Those involved in this Carolina Library Community building project contributed toward the 2,000 hours of labor
and $35,000 needed to build the house.

I.2.5 the importance of research to the advancement of the field’s knowledge base
The SILS mission addresses our desire to “discover principles and impacts of information” and “create systems, techniques, and policies,”
both of which are pertinent to the research endeavor. Program Goals 1 and 2 do not use the word “research,” but they address aspects of
research and discovery (“applying critical thinking to a particular challenge,” “evaluate solutions,” “problem definition.”) Program Goal 4
addresses students’ “new/current professional and research developments.”
Research and evidence-based practice are fundamental tenets of information and library science education at SILS, manifested in faculty
research (individual and collaborative), student research (individual Master’s Papers, collaborative work with faculty), curriculum coverage
(INLS 581 Overview of Research Methods, INLS 781 Proposal Preparation and Presentation, and INLS 992 Master’s Paper or Project), and the
incorporation of research in course syllabi readings (see Sections II.1 and II.2) and particular class assignments. Clearly, SILS students encounter – and contribute to – research at every step of their academic journey. We firmly believe that students who are deeply familiar with
research methods and comfortable with the research process will continue to learn, grow, and contribute intellectually to the field. The 2013
Alumni Survey confirms this belief, as 91% of the 148 respondents rated the opportunities for students to engage in research as acceptable,
good, or excellent. Table 1.8 breaks out the results by degree.

Table 1.8: Alumni opinions of opportunities to engage in research
% Alumni rating opportunities to engage in research as acceptable, good or excellent

MSLS
87.7% (N=114)

MSIS
100.0% (N=34)

All
90.5% (N=148)

I.2.6 the importance of contributions of library and information studies to other fields of knowledge AND
I.2.7 the importance of contributions of other fields of knowledge to library and information studies
Information permeates all disciplines, and the issues mentioned in our mission of “information creation, access, use, management, and
stewardship” are ubiquitous. SILS promotes the integral nature of information regardless of context (the MSLS Program Goals mention
“libraries, archives, and other information institutions”), and we seek connections with other fields and disciplines whenever possible. Our
desire is to be the center of this web, guiding and aiding all fields to cope with the ever expanding array of data, information, and knowledge.
Innovative thinkers and professional networks in today’s world are inherently interdisciplinary, and we offer many opportunities for students
to become conversant in the theories and practices of other disciplines.
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For example, we contribute to –and benefit from – interdisciplinary dual-degree programs (Section II.4), collaborative research partnerships
(i.e., health sciences, School of Government, education, medicine, public health, private enterprise, computer science, biology, journalism,
art; see Sakai: Faculty CVs), and faculty with degrees in specialties related to ILS (i.e., computer science, education, sociology, language technologies, physics; see Table 3.1).
We encourage students to take up to 6 credits outside of SILS and apply that specialized information to their degree progress. Similarly, we
welcome students from other disciplines into our courses on a space available basis. Students from education, computer science, linguistics,
anthropology, English, business, public health, nursing, law, and many other disciplines take advantage of our coursework. In addition, two
of our courses are cross-listed with computer science (INLS 509 Information Retrieval as COMP 487 and INLS 512 Applications of Natural
Language Processing as COMP 486).4
SILS required courses include research and readings from outside the immediate ILS field (see Table 2.12). Advanced elective courses include
readings from a wide variety of disciplines, including anthropology, computer science, folklore, literature, linguistics, engineering, cognitive
science, education, psychology, applied ethics, sociology, and communication studies.

I.2.8 the role of library and information services in a rapidly changing multicultural, multiethnic, multilingual society, including the role of serving the needs of underserved groups
The faculty are attuned to the growing plurality of the populations our students will serve, and North Carolina is experiencing a dramatic rise
particularly in the number of Asian and Hispanic or Latino/a residents. The School is determined to educate our students to work effectively in this diverse environment, and we strive to provide them with opportunities to gain cultural competence and to encourage respect for
others.
The SILS mission speaks directly to this standard, as we strive “to improve the quality of life for diverse local, national and global communities.” Program Goal #3 addresses the “social, political, cultural, and ethical issues” surrounding libraries and information systems, and
Learning Outcome #4 assesses students’ awareness of the “influences of the social and political milieu” on their chosen career setting.
The SILS Diversity Committee is a standing committee of the School (Bylaws, 2.9.1), charged with:
•

Serving as the liaison with the University’s Diversity Committee and the Office of the Vice Provost for Diversity and Multicultural
Affairs.

•

Documenting and fostering diversity-related accomplishments within SILS in relation to faculty and staff recruitment and retention, student enrollment, curricula, research, and relationships with the professional and academic community.

We have a Diversity Plan, formulated in April 2012, to guide our efforts, and a survey was conducted in spring 2012 to assess student and
faculty perceptions of diversity in SILS. The survey report indicated that nearly 60% of students felt the undergraduate and graduate curricula
at SILS did not adequately address diversity within this field of study, and 58% felt unprepared to work with diverse populations. Suggestions
for the curriculum included more coursework focused particularly on diversity, foreign language courses addressing fundamental ILS vocabulary, information system design for the technology poor, and issues of universal accessibility and the requirements of the American with
Disabilities Act of 1990.
In response to these results, in fall 2012, the Diversity Committee in collaboration with Checked Out (our student organization for diversity
issues in LIS education and the field) established the SILS Diversity Advocate Certificate to provide more formal training to students in the
issues surrounding diversity. Students who apply for this certificate attend four diversity events related to information and library science and
write a 250-word statement of their experiences related to diversity and how they have sought to promote an inclusive environment at SILS
4

The University has had a moratorium on cross-listing courses for the past few years, as it went through a major curriculum revision. That moratorium is
being lifted in fall 2013, so SILS will be re-examining our newest courses, to see if they should be cross-listed. Whether they are cross-listed or not, courses
at the university are open to students from any department or school.
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and at UNC. Successful completion of this certificate is recognized at the December and May graduation ceremonies.
In the spring of 2013, the SILS Diversity committee created a survey that asked faculty to share “to what extent do issues of diversity arise
in the classes you teach, and how do you address these issues?” Faculty responses ranged from classes where diversity is the principle focus
(INLS 735 Youth Services in a Diverse Society and INLS 793 Information Services for Specific Populations), to coverage of multicultural
issues when dealing with user needs, community analysis and national demographics, interface design, ethics, research methods design and
the biases of power and privilege, collection evaluation, organizational diversity, digital divide and information poverty, universal accessibility,
and assistive technologies. With the arrival of new faculty member, Cliff Missen, SILS offered a new course in the fall of 2013 entitled, INLS
490-204 Going the Last Mile: Information Access for Underserved Populations (see Section II.3.4 for additional information).
Also in the spring of 2013, Dean Marchionini established an external advisory group called SILS Alumni for Inclusion and Diversity (SAID) to
help the School explore ways to extend its diversity, develop a more inclusive academic environment and culture, and recruit more minority
students to SILS and the field.
During the past two academic years (2011-12 and 2012-13), SILS faculty and students have also taken advantage of a two-day workshop on
“Dismantling Racism”, offered by the Racial Equity Institute, headquartered in Greensboro, NC. With SILS financial support, three faculty
members (Hughes-Hassell, Patillo, and Wildemuth) and two student members of the Diversity Committee (Ahmed and Becerra-Licha) have
attended this workshop. We expect to continue to offer this opportunity to members of the Diversity Committee each year.
In the past seven years several of our students have received the American Library Association Office of Diversity’s Spectrum Award. The most
recent recipients of this honor are master’s students Kristen Bowen, Barrye Brown, and Rhonda Jones (2013). Past recipients include:
•

Lori Harris (2012)

•

Carla Davis-Castro (2011)

•

Sofia Becerra-Licha (2010)

•

Brian Leaf (2009)

•

Neeri Rao (2009)

•

Stephen Chan (2007)

•

Amy Roberson (2007)

•

Marcos Rodriguez (2006)

One of our Ph.D. students, Elnora Tayag, has just received an ALA Spectrum Doctoral Fellowship (2013).
I.2.9 the role of library and information services in a rapidly changing technological and global society
Technology is fundamental to information and library science at all levels of the information life cycle (creation, collection, organization,
access, presentation, use, preservation, and management), and SILS strives to educate professionals in some of the classic, current, and
emerging technologies pertinent to our field.
The SILS mission speaks to the role of technology in ILS education, as we “strive to create systems, techniques, and policies to improve the
quality of life.” Program goal #2 addresses the issue of our students providing “leadership in the development of new services and technologies,” and Learning Outcome #2 covers “classic and current tools and technologies available to information professionals.”
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The intersection of LIS professionals and the increasingly technological world is stressed in most of our core classes: INLS 500 Human
Information Interactions, INLS 501 Information Sources and Services, INLS 509 Information Retrieval, INLS 513 Resource Selection and
Evaluation, INLS 520 Organization of Information, INLS 560 Programming for Information Professionals, and INLS 582 Systems Analysis.
Many of the elective courses also emphasize information services and technology, such as INLS 525 Electronic Records Management, INLS
532 Youth and Technology in Libraries, INLS 541 Information Visualization, INLS 576 Distributed Systems and Administration, INLS 613 Text
Mining, the specialized library resource classes (INLS 703-710), and courses focused on user-centered system development, such as INLS 718
User Interface Design and INLS 760 Web Databases. Indeed, it would be difficult to find any SILS course or project that did not use or address
technology in some fashion, so pervasive has it become (see Sections II.3.3, II.3.5, and Chapter 4).
Students are exposed to information tools and technologies in many of their courses. In our core classes, students use a variety of classroom
management, presentation, database, search, and communication software, including: Sakai, LibGuides, Piazza, Visio, online journals,
Pinboard, the Internet Public Library, internet search tools, LibraryH3lp (integrated IM and web chat system for virtual reference), streaming
video, Blackboard Connect, Skype, digital repositories (Carolina Digital Repository, DSpace@MIT, arXIv.org, Scholarly Commons), listservs
(ADQNET, COLLDV-L, Liblicense-L), cloud storage, relational databases, information retrieval technologies, the Microsoft Office and Adobe
suites, and programming tools including: Python, Java, MySQL, Oracle, and SQLite.
While we used to offer a basic course in foundational technological skills, the increasing ubiquity of computing in America has led the School
to make those skills a pre-requisite to attending SILS. Passing the new, online Information Technology Competency Test, initiated with the
2013 revision of the curriculum, is required of all incoming students. Students failing to pass this test must take INLS 261 Tools for Information Literacy, an undergraduate course not for graduate credit. With this new test, we aim to ensure that all of our students arrive at SILS with
a basic set of computer application skills (web page markup, basic server commands, and common office applications) (see Section II.1 for
further details).
Of the 146 alumni who responded to the 2013 Alumni Survey, 97% felt the quality of electronic resources available at SILS was good or
excellent, and 78% felt the degree to which the curriculum covered the “role of information and library science in a changing technological
society” was very good or outstanding. Table 1.9 breaks out the results by degree.

Table 1.9: Alumni opinions of SILS’ technological environment
MSLS
% Alumni who judged quality of electronic resourc- 96.5% (N=113)
es was good or excellent
% Alumni who felt coverage of ILS in a changing
75.9% (N=116)
technological society was very good or outstanding

MSIS
96.7% (N=33)

All
96.6% (N=146)

85.3% (N=34)

78.0% (N=150)

Individual faculty members and projects focus on global issues, providing opportunities for students to get directly involved in those efforts.
For example, the WiderNet Project, directed by Cliff Missen, works to improve digital communication in developing countries; its eGranary
Digital Library is an innovative way to deliver the world’s knowledge to people and institutions with inadequate Internet access. Students
can participate in this work by staffing the project or by taking Missen’s new course, INLS 490-204 Going the Last Mile: Information Access
for Underserved Populations. Dr. Zeynep Tufekci’s teaching and research interests lie in the power of social media and other technologies
to influence society, and her work and blog, Technosociology: our tools, ourselves, are drawing increased national and international attention. Students can learn about the global impact of social media and its influences on society in her course, INLS 690-189 Social Media and
Society: A Theoretical and Empirical Overview. Students also have the opportunity to study for a semester abroad through the UNC Study
Abroad programs or SILS’ relationships with several universities in other countries, or by participating in the SILS Summer Seminars in
26

London (INLS 890-097 London Summer Seminar) or Prague (INLS 890-096 Libraries and Librarianship in the Czech Republic). Finally, our
formal projects and offerings are augmented by many international visitors to SILS; in the past two years, we have had public presentations
by scholars from Germany, China, Spain, Saudi Arabia, South Korea, Australia, New Zealand, and Ireland (see Table 3.4 for further details on
visiting scholars).
I.2.10 the needs of the constituencies that a program seeks to serve
The School’s mission, goals, and Learning Outcomes seek to reflect the needs of our varied constituencies: SILS students, the university, employers, and local and global communities. We maintain close connections with all of them as evident in the various “voices” listed in Table
1.1. Our mission is to provide the highest quality education for our students, so that they become “innovative and responsible leaders” who
provide superior service to their employers and communities, by creating novel systems and thoughtful policies that “advance information
processes and services.” Successful students who have met their Learning Outcomes are critical thinkers and excellent communicators who
understand the research process and bring a “nuanced understanding” of the profession to prospective employers.
In 2010, Dean Marchionini established a series of “Practitioner Summits” around the state of North Carolina to determine the needs of practitioners and potential employers and to strengthen their ties with SILS. These summits were designed to begin with a participant discussion
about their organizational challenges, innovations they had instituted, future changes they envisioned, and needed skills for new employees.
This conversation was followed by an overview of the SILS goals and curriculum (sometimes with faculty or student presentations) and a
brainstorming activity for all participants to explore synergies and potential collaborations. Table 1.10 below lists the locations and participant groups who attended each summit:
Table 1.10: Practitioner summits
Location
Chapel Hill, NC 2010-06-08
Edgecombe Community College, Tarboro, NC
2010-08-05
Mitchell Community College, Statesville, NC
2010-08-11
Charlotte, NC 2010-11-03
Chapel Hill, NC 2011-05-18
Dublin, OH, 2012-02-21

Participants
public, school, academic librarians
public and academic librarians
public and academic librarians
representatives from financial and computer industries
Corporate leaders (Blue Cross Blue Shield, Quintiles, IBM,
Microsoft)
Corporate leaders and Human Resource officials (OCLC,
Ohio universities)

The skills these practitioners mentioned as being vital in new employees (such as “critical thinking,” “evaluation,” “analytical skills,” “customer service,” “problem-solving skills,” and “technology skills”) are closely aligned with SILS Program Goals.
The input we received from these practitioners was invaluable in our curriculum revision process (for details on the curriculum revision,
please see Section II). Participants emphasized the need for students to understand the integral role of technology in information organizations, the synergies between information science and library science, and the importance of public service, instruction skills, collaboration,
and community awareness. SILS responded to these ideas by: 1) making INLS 520 Information Organization the required course for both the
MSLS and the MSIS, since it emphasizes digital information organization, ontologies, and metadata; 2) keeping a common core of classes
so that students in both degrees get similar foundations; 3) putting more emphasis on instruction in INLS 501 Information Resources and
Services; and 4) reinforcing to all of our students the importance of INLS 795 Professional Field Experience.
27

According to the 2013 Current Student Survey, 72% of respondents (N=60) were satisfied with the overall learning environment at SILS, and
75% (N=44) were satisfied with their overall experience at SILS. The 2013 Alumni Survey showed that alumni also rated the program as
good or excellent on:
•

Overall quality of the education received (85%; N=148)

•

Rigor of the academic standards: (73%; N=148)

Eighty-six percent of these alumni (N=148) reported that they were satisfied with the education they received. Table 1.11 breaks out the
results by degree.

Table 1.11: Satisfaction with overall learning experience
% Current students satisfied or very satisfied by
overall learning environment
% Current students satisfied or very satisfied by
overall experience at SILS
% Alumni judge the overall quality of education as
good or excellent
% Alumni judge at the rigor of academic standards
as good or excellent
% Alumni satisfied with the education they received

MSLS
65.0% (N=40)

MSIS
85% (N=20)

All
71.2% (N=60)

71.3% (N=32)

83.3% (N=12)

75.0% (N=44)

83.3% (N=114)

94.1% (N=34)

85.2% (N=148)

71.1% (N=114)

79.4%(N=34)

73.0% (N=148)

83.3% (N=114)

97.1% (N=34)

86.5% (N=148)

The School is recognized as a leader in the ILS educational field by library directors and academics, ranking #2 in the nation overall in the
2013 US News and World Report Best Graduate Schools in Library and Information Studies, first in the specialty areas of digital libraries
and archives, and second in health libraries.
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CHAPTER 2: THE CURRICULUM
STANDARD II: The Curriculum
II.1 The curriculum is based on goals and objectives and evolves in response to a systematic planning process. Within this general framework, the curriculum provides, through a variety of educational experiences,
for the study of theory, principles, practice, and values necessary for the provision of service in libraries and
information agencies and in other contexts.
The curriculum is grounded in our mission to “educate innovative and responsible thinkers who will lead the information professions.” We
believe there are certain theories and practices to which all ILS students should be exposed, forming a “common core.” This belief stems
from our perception that information professions, regardless of context, must all address basic issues of information organization, management, and the interaction between people and the information with which they work.
We believe that innovation (from the Latin novere ”to make new”) requires first a thorough exposure to the foundational concepts of the
field, or as Winston Churchill is credited with saying, “Without tradition, art is a flock of sheep without a shepherd.”5 Innovation, however, is
a forward-looking, creative process, or, to quote Albert Einstein, “To raise new questions, new possibilities, to regard old problems from a new
angle, requires creative imagination and marks real advance in science.”6 Our curriculum addresses the novelty inherent in innovation in
two ways: 1) it requires our students to conduct original research, to develop and answer their own pressing questions, and 2) it gives them
the opportunity to explore a variety of electives during their course of study that are of particular interest and value to them.
Our curriculum also challenges students to be “responsible thinkers,” ones who are reliable, trustworthy, ethical, and sensible. As students
plan their studies with their academic advisors, they take ownership of their educational process and the direction of their education and
future careers. The combination of required courses (for basic knowledge) and electives serves this purpose. Students can further customize
their program to focus their learning and develop a depth of knowledge in a specific area, leading to graduates with more credibility in their
chosen expertise.
A note on terminology at the University of North Carolina at Chapel Hill:

5
6

•

A Graduate Certificate is a formal program of courses and other related experiences that has been approved by the Graduate School.
A certificate program requires a minimum of 9 credit hours in addition to the 48 required for the SILS Masters Degrees. Successful
completion of a certificate is noted on the student’s transcript.

•

A Concentration is a defined set of courses and other related experiences that has been approved by the Graduate School, but is
earned within the 48 credit hours of the SILS Masters Degrees. Students declare their intent to pursue the concentration, and successful completion is noted on the student’s transcript. SILS offers a concentration in Archives and Records Management (ARM) that
may be earned as either the MSLS or the MSIS degree.

•

A Specialization is a set of courses recommended to prepare students for careers in a particular area. SILS faculty with expertise in
the area create course lists to help students plan their programs of study according to their interests and career objectives. These are
recommendations only; a student is not required to follow a specific set of recommendations. These course lists have been designed
for Specializations for both the MSLS and MSIS degrees.

Andrews, R. (1990). The concise Columbia dictionary of quotations. New York: Columbia University Press.
Einstein, A., & Infeld, L. (1938). The evolution of physics. New York : Simon & Schuster, p. 92.

29

The SILS curriculum reflects the Learning Outcomes, which are identical for both the MSLS and the MSIS programs. Students should be able to:
1. Think critically to solve ILS challenges. Our student research stream (581 Research Methods Overview, 781 Proposal Development, 992 Master’s Paper) culminates in a Master’s Paper or Project and requires students to identify an ILS question or problem,
develop a methodology to answer/address the problem, and offer evidence-based solutions to it. Class assignments challenge
students to analyze and synthesize knowledge, moving beyond rote memorization and recall.
2. Acquire and apply knowledge of professional tools and technologies. Students entering SILS are expected to have basic technology
competencies (see the description of the SILS Information Technology Competency Requirement below) and learn not just what
is available, but also how to judge what is appropriate to use in various situations. In addition, they gain practical experience in
classroom and real-world settings.
3. Apply theories and evidence to solve information problems. Evidence-based practice must be based on a sound theoretical basis;
both required and elective courses emphasize the theories that underlie sound practice.
4. Demonstrate a nuanced understanding of a particular information setting/context. Students may elect to follow guidelines for a
particular specialization, complete a dual degree, or select an individual set of courses in consultation with their faculty advisors.
Regardless of their curricular path, students focus on context as well as the information itself.
5. Express ideas clearly. Students are challenged to express their ideas in multiple formats: writing (research papers, classroom assignments, professional philosophies, etc.), speech (in-class discussions, oral performances, mock interviews, conference posters,
debates, etc.), and multimedia (blogs, wikis, webpages, book trailers, functional databases, etc.).
Examples of assignments and other experiences that foster students’ learning and development of these skills are given throughout this
chapter. Additional details are provided in the course syllabi (Sakai: Course Syllabi).
All SILS students are subject to the UNC Honor Code that demands a commitment to honesty, integrity, and respect. These are also values of
the information professions – the foundation of ethical practice in the field.
Systematic planning process
The curriculum at SILS is under regular revision in response to – and often in advance of – changes in the field, suggestions from faculty
and students, revisions to organizational standards and competencies, and requests for new content by employers. Throughout, SILS strives
to maintain a balance between traditional and emerging content areas with an eye toward providing the best education for the information
professionals of today and tomorrow.
The cycle of review and revision operates at multiple levels simultaneously.
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•

Individual instructors make minor changes in classes each time they are offered – such as changing readings and assignments.
We consider these part of the academic freedom and responsibility of each course instructor.

•

More significant revisions in course content or organization must first be approved by the Master’s Committee and second, by the
faculty as a whole. Such changes often involve instructors of related courses. Discussions leading up to such changes are based
on developments in the field, new tools or technologies, observations of past student performance, adoption of different teaching
strategies, or the need to adjust the articulation between related courses. For example, instructors of the database courses meet
regularly to assess the effectiveness of the database management systems used in the courses, and ensure that students encounter
a smooth transition through the sequence of database courses.

•

Changes involving the curriculum as a whole occur more infrequently, and are motivated by feedback from students, alumni,
employers, and other SILS constituents, as well as faculty expertise and vision.

In 2010-2011, SILS was reviewed by the UNC Graduate School. This review included a site visit and review by deans of peer institutions. The
review committee recommended that SILS review the curriculum, particularly of the MSIS program, and “Clearly articulate the differences
and relative strengths (value and purpose) of the MSIS and MSLS programs to prospective students, current students, and employers”. The
report provided additional impetus to the major curriculum review process already underway, which is described below. (Sakai: Graduate
School Review Report 2011)
Internally-generated sources of information about courses and curriculum are gathered every semester. For example, the review of student
accomplishment on the programs’ Learning Outcomes is based on the comprehensive examination (Section II.7). Results from the examination are analyzed each year and compared to prior years to identify any potential need for adjustments to the curriculum (Sakai: SACS
Outcome Report 2012-2013).
At the end of each semester, students complete two online course evaluations for each course they have taken. The university administers the
Carolina Course Evaluation. This instrument includes questions about the quality of instruction and course content, and includes a space
for additional comments. Aggregated scores for each course section include comparison with the school’s mean scores. Results are sent to
the instructor and the Associate Dean shortly after the end of the semester. The second evaluation was designed by ILSSA, the SILS student
organization, and contains open-ended questions about course content, assignments, relationship of course content to other SILS courses,
and instructor-student interaction (Sakai: Course Evaluation Qualitative Questionnaire). Responses are sent to the instructor shortly after the
end of the semester. In addition to these two formal evaluations, many instructors conduct their own informal evaluations in the middle of
the semester.
Results of these course evaluations (summarized in Section 3.8) are valuable at all three of the aforementioned levels of review and revision.
Their timeliness enables instructors to make adjustments in mid-semester or before the next offering of the course, as well as providing
information for larger changes. The drawbacks of anonymous student reviews are well-known; however, they can highlight areas that deserve
attention.
Motivated by suggestions and feedback from SILS constituencies, including the faculty themselves, we undertook a major review of the core
curriculum for the two master’s degrees (from 2008-2012). The four-year process began with a review of the core required courses in 2008
(Sakai: Curriculum Task Force 2008-2009 Report with Appendices, Curriculum Task Force Final Report December 2009), and continued with
a focused examination of the Information Organization and Cataloging courses in 2010 (Sakai: Organization Curriculum Task Force Report,
Fall 2010). Over the next three years, SILS re-examined the entire core curriculum under the leadership of the Master’s Committee and the
two new program coordinators.
The resulting curriculum, approved by the faculty, the SILS Board of Visitors, the Graduate School, and the University administration, was
instituted in the fall semester of 2013. It builds on the strengths of the prior curriculum while adding several courses to the MSIS required
classes, adjusting the content of some of the core classes, changing the research process that culminates in the Master’s Paper or Project, and
streamlining the MSLS degree. The process and result are detailed in the sections below.

The Curriculum
Figure 2.1 provides an overview of the newly-enacted core curriculum. Table 2.1 summarizes the requirements for each degree. A table comparing requirements of the old curriculum with those of the current curriculum, and syllabi of the current required courses are available in
Sakai (Sakai: Prior and Current Required Courses, Course Syllabi).
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Figure 2.1: Curriculum Overview Diagram

Table 2.1: Current Master’s Degree Requirements
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Table 2.1: Current Master’s Degree Requirements
MSIS Required Courses
(28.5 credits)
INLS 500 Human Information Interactions
INLS 509 Information Retrieval
INLS 520 Organization of Information
INLS 523 Database Systems I
INLS 560 Programming/Problem Analysis
INLS 581 Research Methods Overview
INLS 582 Systems Analysis
INLS 585 Management
INLS 781 Proposal Preparation and Presentation (1.5 credits)
INLS 992 Master’s Paper
MSLS Required Courses
(22.5 credits)
INLS 500 Human Information Interactions
INLS 501 Information Resources and Services
INLS 513 Resource Selection and Evaluation
INLS 520 Organization of Information
INLS 581 Research Methods Overview
INLS 585 Management
INLS 781 Proposal Preparation and Presentation (1.5 credits)
INLS 992 Master’s Paper
The first change from the former curriculum that students encounter concerns their skills with basic information technologies. Under the
prior curriculum, students were required to take a course introducing/reviewing basic technology skills (INLS 461 Information Tools).
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Fifty-eight percent of respondents (N=136) on the 2013 Alumni Survey found INLS 461 Information Tools useful or very useful. Table 2.2
breaks out the results by degree.
Table 2.2: Alumni opinions of usefulness of INLS 461

% Alumni describing INLS 461 as useful or very
useful

MSLS
56.0% (N=109)

MSIS
66.7% (N=27)

All
58.1% (N=136)

We now require that all entering students acquire this knowledge before starting their degrees. With guidance and feedback from two faculty
members, new students take responsibility for completing the new SILS Information Technology Competency Requirement prior to the start
of their first semester, and they must pass a test demonstrating their proficiency. Those who do not pass the test must take a remedial class
(INLS 261 Tools for Information Literacy) for no graduate credit. This change thus reflects the increased technical competencies of incoming students; in general, they arrive with far more technical skills than did students 10 years ago. Further, students must continue to learn
additional technical skills throughout their careers. One current MSLS student commented on how his/her expectations of the information
professions have changed since coming to SILS.
“I didn’t really realize exactly how tied into technology [Information Professionals] were, so I now expect to be working more
with technology and emerging/developing technologies” (2013 Current Student Survey)
Table 2.3 shows data for incoming students in fall 2013, the first semester in which students had to complete the Competency Requirement.
If students say they are unprepared (Student Exit Interviews, Town Hall meetings, academic advising sessions) or if faculty express concern
about student technology competencies in their classes (School Meetings) , we will modify the Test if it seems warranted.
Table 2.3: Means of satisfying information technology competency requirement, fall 2013 incoming students
Number of students who:
took the Competency Test
passed the Competency Test
did not attempt the test*
did not need to take the test**

MSLS students
29
26
23
5

MSIS students
14
14
2
7

Totals
43
40
25
12

*either registered for INLS 261 Tools for Information Literacy in fall 2013, or must do so in spring 2013
**either waived the requirement using the now-retired paper form, or had previously taken INLS 261 Tools for Information Literacy or INLS 461 Information Tools

Core courses
The three courses in the common core cover areas of knowledge that are fundamental to all the information professions: INLS 500 Human
Information Interactions, INLS 520 Organization of Information, and INLS 585 Management. As these are required of both the MSIS and
MSLS degrees, students gain additional benefit from discussions and interactions with their peers who have diverse interests and career goals.
We recommend that students take INLS 500 Human Information Interactions and INLS 520 Organization of Information in their first year of
study, and INLS 585 Management in their second year, after they have gained more understanding of the field and the organizations in which
they may work. More than half of respondents on the 2013 Alumni Survey reported they found these three courses useful or very useful.
Table 2.4 breaks out the results by degree.
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Table 2.4: Alumni opinions of usefulness of core courses
% Alumni rating Human Information Interactions
useful or very useful
% Alumni rating Organization of Information useful or
very useful
% Alumni rating Management for Information Professionals useful or very useful

MSLS
50.9% (N= 112)

MSIS
72.7% (N=33)

All
55.9% (N=145)

58.8% (N=114)

69.7% (N=33)

61.2% (N=147)

49.5% (N=105)

62.5% (N=32)

52.6% (N=137)

Note: Results for Organization of Information include some alumni who were required to take INLS 521 Organization of Materials, prior to INLS 520 being required for all students.

Comments from students and alumni reflect the value of these bodies of knowledge for all students.
“I’m more interested in management now…than I was before I started the program.” (2013 Current Student Survey)
“I have a leg up on colleagues that did not take a class like Organization of Information during their time in grad school
when discussing major issues that affect our institution.” (2013 Alumni Survey)
Research courses
The “research stream” is intended to make using and producing research an integrated part of students’ learning, as well as preparing them
to contribute to the body of professional knowledge throughout their careers.
INLS 581 Research Methods Overview introduces students to qualitative and quantitative research methods, incorporating examples from
the ILS research literature. We recommend that students take the course in their first year for two reasons. First, they will be better prepared
to read and learn from the primary research articles assigned in other classes. Second, as they think about and start to plan the research for
their Master’s Paper or Project, they will have a better understanding of how to choose appropriate methods for their own work.
INLS 781 Proposal Preparation is a 1.5 credit course in which students refine their research question and write the proposal in consultation
with the course instructor and their Master’s Paper advisor. This course will typically be taken in the third semester of study, so the students
are ready to start their research no later than the beginning of the fourth semester. This change is a response to observations from SILS faculty that the students were not always prepared to dive into their research right at the beginning of their final semester; a particular problem
for studies or projects involving interviews, qualitative data analysis, or other time-intensive activities. As completed Master’s Papers must be
submitted to the School 3-4 weeks prior to the end of the semester, students do not have a full semester in which to both perform the study
and write the paper. Students also commented that more time would be beneficial.
“I also believe that the Masters Paper experience should start a little earlier. Perhaps have seminars in the first/second semester about developing a thesis question and research idea” (2013 Current Student Survey)
This course also responds to numerous comments made at Practitioner Summits, as well as by students and alumni, as to the importance of
proposal writing for all ILS professionals.
INLS 992 Master’s Paper or Project is the capstone experience for all master’s students. This fulfills a Graduate School Requirement and is
considered a “Thesis Substitute.” It is an independent research or design project that addresses a question or problem of interest to the student. Students on the 2013 Current Student Survey claimed that:
“[It provided] excellent experience engaging in scholarship and makes me more marketable in academic libraries.”
“I am getting firsthand experience with what I believe I want to do”
“It allowed me to pull together themes from several classes”
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“I think that my project will make me a better librarian, and it is helping me give back to Carolina, which feels for me like a
larger impact than I thought I could make with my Master’s Paper”
Seventy-two percent of alumni respondents on the 2013 Alumni Survey agreed or strongly agreed that the Master’s paper was relevant to their
career, and 32.9% reported that they had published an article or given a public presentation based on coursework including their Master’s paper. Table 2.5 breaks out the results by degree. The Master’s Paper Collection can be browsed or searched through the University Libraries website.
Table 2.5: Alumni opinions of the value of the Master’s paper
% Alumni who agreed or strongly agreed their
Master’s paper was relevant to career
% Alumni who published or presented based on
coursework

MSLS
71.4% (N=119)

MSIS
75.0% (N=36)

All
72.3% (N=155)

31.9% (N=119)

36.1% (N=36)

32.9% (N=155)

The Graduate School Review recommended that the requirements for the Master’s Paper be revised to include other types of capstone experience, such as projects or internships. Although a project is within the scope of the current requirements, the specifications could use clarification. In particular, students and faculty advisors are interested in additional possibilities such as analysis, design, and development projects
conducted for actual clients, and larger scale group projects, rather than being limited to projects scoped for a single person.
“A rigorous project option (i.e. actually building something usable) would make a lot of sense for some of the careers students are interested in.” (2013 Current Student Survey)
The Master’s Committee started to investigate these possibilities in 2012-2013, and will continue to do so in 2013-2014. Any revisions will
have to be approved by the faculty, the SILS Administrative Advisory Board, and the Graduate School.
Required Courses Specific to the MSLS Degree
All MSLS students take two courses in addition to those in the common core and the research stream. INLS 501 Information Sources and
Services covers topics in reference and instruction. The increased emphasis on instruction is partly in response to student feedback on the
importance of instruction in librarianship. INLS 513 Resource Selection and Evaluation covers collection development, including analysis of
community/client needs. Of the 48 credit hours that make up the MSLS, 22.5 credits are from required courses, with the remaining 25.5 credits coming from electives. Exceptions to this distribution occur in the School Library Media specialization and the concentration in Archives
and Records Management, whose requirements allow only 3 or 6 credits (respectively) of electives.
Required Courses Specific to the MSIS Degree
MSIS students take four courses in addition to those in the common core and the research stream: INLS 509 Information Retrieval, INLS 523
Database Systems I, INLS 560 Programming and Problem Analysis, and INLS 582 Systems Analysis. These courses provide all MSIS students
with a broad theoretical and technical introduction to important bodies of knowledge in Information Science, and provide a sound foundation upon which advanced courses can build. Both INLS 509 Information Retrieval and INLS 582 Systems Analysis were required in the old
curriculum, and were retained as required courses in the new curriculum. Although INLS 523 Database Systems I was not a required course
for the MSIS degree under the old curriculum, the course was taken by many MSIS and MSLS students (approximately 64% in 2012-2013).
Table 2.6 shows the number of sections and total enrollment in INLS 523 Database Systems I since fall 2010.7 In practice, therefore, requiring
this course does not change the courses MSIS students actually take.
7

These numbers include undergraduate students and a few non-SILS students.

36

Table 2.6: Number of sections and total enrollment in INLS 523 Database Systems I, 2010-2013.
		

Semester
fall 2010
spring 2011
fall 2011
spring 2012
fall 2012
spring 2013
fall 2013

Number of Sections
2
2
2
2
3
2
3

Total Enrollment
31
34
53
62
81
63
79

The new requirement of INLS 560 Programming and Problem Analysis helps ensure that all MSIS students will have a basis of programming
experience, which will in turn allow advanced classes to assume some level of facility in assignments.
Of the 48 credit hours that make up the MSIS program, 28.5 are from required courses and the remaining 19.5 from electives. Although
the MSIS students have more required courses than those in the MSLS program, many students arrive having already taken one or more
equivalent courses or gained the knowledge in other ways, and can request an exemption from the requirement (though not from the credit
hours). Students who believe they already have the knowledge contained in a particular required course must provide evidence (such as a
syllabus, relevant coursework, IT certificates, work experience, etc.) and submit a form (Petition to Exempt Required Course) to be reviewed
by an instructor of the course and the Associate Dean. Exemption from a required course does not decrease the total number of credit hours
required for graduation. For example, many incoming students are already competent programmers, and with the exemption, take an additional elective course instead of INLS 560 Programming and Problem Analysis. We expect an increasing number of students will be exempt
from INLS 560 Programming and Problem Analysis and INLS 523 Database Systems I in particular; we will monitor the number of exemptions and may incorporate a competency requirement (similar to Information Technology Competency Requirement described earlier) in the
future.
Elective Courses
The core courses provide a strong foundation for more advanced learning in particular specializations. Because the MS programs are 48
credits in length, students have ample opportunity to develop their expertise in one or more particular areas or in relation to one or more
professional settings.
SILS offers a rich array of elective courses. Some build directly on core courses; for example, after completing INLS 523 Database Systems I,
a student can progress to INLS 623 Database Systems II. Others focus on particular aspects of a core course; for example, INLS 705 Health
Sciences Information offers domain-specific learning that builds on the more general learning provided in INLS 501, Information Resources
and Services. Other elective courses cover particular topics not fully addressed in the core courses; for example, INLS 787 Legal Issues for
Librarians provides in-depth coverage of many issues only mentioned in the core courses. Students, in consultation with their advisors and
with the guidance provided by the available Specialization course lists (see Section II.5), select elective courses that will provide a pathway to
achieve their educational and professional goals.
The Curriculum Revision Process
The design of the new curriculum was the result of several years of thought and discussion. The voices of all SILS constituents contributed to
analysis of the strengths and weaknesses of the former curriculum, and assessments of needs and opportunities for the future: SILS students,
faculty and staff, the SILS Administrative Board and the Board of Visitors, current and future employers of SILS graduates, UNC-CH colleagues
and collaborators, the 2010-2011 UNC Graduate School Review of SILS, colleagues and collaborators from peer ILS schools and iSchools.
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The discussion topics ranged from characteristics of students we would like to attract to the professions in general, and to SILS in particular,
to the needs of people and organizations in the information world of the future, and how best to prepare students to address them. For example, we desired that the resulting structure be hospitable to change as the amount and range of technical skills with which students arrive
increases over time, while maintaining our commitment to the core body of knowledge and the importance of research and evidence-based
practice. The goals and aspirations for our new curriculum were expressed in the proposal (Sakai: 2013 Curriculum Proposal) and are summarized below.
The new curriculum must:
•

Be an expression of the SILS mission,

•

educate students in a) the core theories and functions common to all areas of ILS, and b) the performance and use of research as a
crucial skill to support evidence-based practice and discovery,

•

maintain a distinction between the MSIS and MSLS degree programs,

•

provide a solid foundation for advanced courses and areas of specialization,

•

take advantage of the knowledge and interests of new faculty members,

•

continue to attract the very best applicants from North Carolina, the United States, and the world, and

•

maintain SILS’ standing as a leading school in Information and Library Science.

As part of this revision process, the content of some existing courses was adjusted to incorporate new content or better articulate with related
courses, in part to respond to comments from alumni and employers. For example, comments by SILS students suggested that although the
concept of a required Management class was important and useful, INLS 585 Management was less helpful than expected. Discussion in the
ILSSA town hall meetings (see Sakai: Town Hall Meetings) and comments in the 2013 Current Student Survey proposed ways to improve the
content, such as incorporating more emphasis on the important skill of evaluating information organizations as part of the manager’s role.
Another example is the incorporation of instruction as part of INLS 501 Information Resources. As a respondent to the 2013 Alumni Survey
commented,
“Most librarians need to do instruction at some point (and I think this trend will only continue).”
Although SILS offers a course dedicated to user instruction (INLS 502 User Education), employers and alumni emphasized that instruction is
a growing part of librarians’ work, and should therefore be part of all MSLS students’ education.
The inclusion of the 1.5 credit course INLS 781 Proposal Preparation brought another benefit – the “need” to offer more 1.5 credit courses.
In the past, SILS has offered very few courses for other than 3 credits. INLS 706 Biomedical Informatics Research Review has been offered for
several years, and the independent study course INLS 696 Study in Information and Library Science can be designed for 1-3 credits, although
most students take it for 3 credits. The addition of 1.5 credit courses offers SILS faculty the opportunity to design courses around smaller
topics, or break broader courses into two more focused ones. For example, INLS 704 Humanities and Social Sciences Information will be offered
as two 1.5 credit courses in spring 2014: INLS 690-217 Humanities Information and INLS 690-216 Social Sciences Information. We are planning
to offer a 1.5 course in Project Management, which has been mentioned as an important skill by employers and alumni, as well as students.
“Project management training and practice is broadly useful.” (2013 Current Student Survey)
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Other 1.5 credit courses may be experimental, or offered in response to current events. These courses may be offered at beginning, intermediate, or advanced levels. Courses offered in fall 2013 or spring 2014 for 1.5 credits included:
• Web Archiving
• Creating Resources for the Digital Curation Community
• Genealogies as a Digital Library Index
• Digital Library Policies
• Essentials of HR Management
• Rare Book Collection Fundamentals
• Leadership: Nature and Nurture
• Mobile Web Development
Students matriculating in fall 2013 started their programs under the new curriculum. SILS faculty and staff are monitoring their progress,
both to rectify any logistical hiccups, and to assess the effectiveness of the curriculum. As we did during the design process, we will seek input
from all our constituents. Anecdotally, current students who are under the old curriculum expressed approval of the changes in the Town Hall
meetings sponsored by ILSSA.
“It will be exciting to see these proposed changes evolve and come to fruition for future SILSters!” (Town Hall Meeting)
“I think curriculum change could improve the IS program by making it more cohesive, which would in turn make it more meaningful for students and employers alike” (Town Hall Meeting)
Variety of Learning Experiences
The concept of “learning experience” encompasses a multitude of dimensions by which one experience can be described: form of instruction
(if any), level of planning or formality, degree of immersion, balance between novelty and reinforcement, purpose of the experience, and
so on. We seek to provide students and teachers alike with the opportunity to explore different forms of learning and teaching, practice and
guidance, and exploration and discovery.
As a student proceeds through the program, he or she will encounter lectures, case studies, practice exercises, group projects, research literature, design challenges, experiential learning, work with clients, patrons, or colleagues, and of course, the Master’s paper or Project (Sakai:
Course Syllabi). Some examples illustrating the variety of learning experiences, and the courses in which they are found, are given below.
Writing is an important professional skill; student assignments include a variety of genres:
• Literature review of a topic of interest (INLS 509 Information Retrieval)
• Constructive article critique, or response (INLS 509 Information Retrieval, INLS 520 Organization of Information)
• Project proposal (INLS 582 Systems Analysis, INLS 780 Research Methods/781 Proposal Development)
• Evidence review memo and summary for evidence-based practice (INLS 500 Human Information Interactions)
• Annotated collection development policies, group presentations (INLS 513 Resource Selection and Evaluation)
• Managerial portfolio, (INLS 585 Management)
•
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Reflective journaling after a service learning experience (INLS 735 Youth Services in a Diverse Society)

Some of these writing assignments are individual; others are collaborative, allowing students to gain experience with writing in teams.
Presentation, the ability to communicate one’s ideas to a group in a clear, well-organized, and professional manner, is another important
professional skill, and provides a rich learning experience in planning and preparing the presentation as well as in its delivery. Student
presentations in courses include:
•

Presentation of article summaries (INLS 500 Human Information Interactions)

•

Final projects or papers (most classes with projects)

•

Current events and their implications for the field or new discoveries or technologies that students’ colleagues should know about
(INLS 512 Applications of Natural Language Processing, INLS 623 Database Systems II, INLS 818 Seminar in Computer-Human
Interaction)

•

Demonstrations of tools and technologies (INLS 512 Applications of Natural Language Processing, INLS 582 Systems Analysis,
INLS 500 Human Information Interactions, INLS 585 Management, INLS 513 Resource Selection and Evaluation, INLS 818 Seminar in Human-Computer Interaction, plus special topics courses on Personal Information Management and Usability)

•

Live and recorded story-telling (INLS 558 Principles and Techniques of Storytelling)

•

Workshop sessions focused on technology use among children or teens, which students present to local public and school librarians (INLS 534 Youth and Technology in Libraries)

Discussing ideas, issues, or problems requires the students to present their own ideas and the evidence that supports them, as well as listen
to those of others, and respond in a respectful, professional manner. Leading a discussion adds the additional responsibility of planning
questions or probes that will engage other students, elicit contributions from others, and summarize or synthesize the conversation. Again,
these are skills needed in the professional world. Virtually all courses include class discussions that are focused on a particular article, or
arise as part of an exercise. Some also conduct discussions online, e.g., on forums or blogs. Examples include:
•

Leading the discussion of an article (INLS 500 Human Information Interactions, 520 Organization of Information, INLS 582
Systems Analysis)

•

Online discussions (INLS 520 Organization of Information, 560 Programming and Problem Analysis)

•

Formal debate (INLS 623 Database Systems II)

Class readings include research articles, case studies, descriptions of best practices, technical documentation and standards. “Reading” also
includes videos such as TED talks, demonstrations, participation in social media, and other online resources. A selected list of journals in
Table 2.12 (Section II.3.2) illustrates the range of literature students read.
Projects, both individual and group, allow students to work on larger-scale or more intricate problems. Many SILS courses incorporate
projects to augment smaller, more focused assignments, as well as pursuing a topic or problem of interest to individual students or teams
of students. Projects help students develop project management skills. Group projects also provide a platform for learning how to collaborate: distributing and accepting responsibilities, and interacting with others in a respectful and professional manner (including negotiating disagreement and criticism). Examples include:
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•

Systems analysis group project working with real clients (INLS 582 Systems Analysis)

•

Design and development of information technology or tool, including gathering requirements, writing specifications, and testing
(INLS 523 Database Systems I, INLS 623 Database Systems II)

•

Budget creation for specific organization, including presentation to the funding agency (INLS 585 Management)

•

Implementation of a personal digital library (INLS 540 Building a Personal Digital Library)

•

Giving book talks (INLS 842 Seminar in Popular Materials in Libraries)

The value of project-based assignments is clearly recognized by the students:
“The projects were something that I could put down on resumes and explain to employers.” (2013 Alumni Survey)
During their studies at SILS, students will learn from leading researchers and outstanding practitioners. Instructors regularly invite guests
to speak to their classes, either face-to-face or by Skype or other online venues (Sakai: Visitors to SILS). We also have a series of Friday talks
hosted by the Center for Research and Development of Digital Libraries (CRADLE); this series has included scholars in our field (e.g., Robert
J. Glushko, School of Information, University of California, Berkeley), industry leaders (e.g., David Minton, Managing Partner of DesignHammer Media Group), and international visitors (e.g., Falk Scholer, Senior Lecturer at RMIT University in Melbourne, Australia). Our sponsored
lecture series, the Henderson Lectures, the OCLC/Frederick G. Kilgour Lectures, and the Steinfirst Lectures, as well as December and May
Commencement, bring high-profile speakers to SILS (see Section II.3.6).
“I always appreciate the chance to hear from librarians and information professionals in the field…Recently I’ve especially
appreciated opportunities to learn about international librarianship and global information issues.” (2013 Current
Student Survey)
“Talks from on- and off-campus staff and visiting scholars have been of enormous value in putting our studies in perspective” (2013 Current Student Survey)
Experiential Learning
We strongly encourage all students to gain professional experience, through assistantships, internships, the Field Experience course (INLS
795 Professional Field Experience), part-time jobs, and/or volunteer work such as the Community Workshop Series. The Field
Experience course is not required, in part because so many students gain similar experience through venues
other than their coursework. Under certain circumstances, students may take INLS 795 Professional Field Experience twice, although the majority enroll only once. Table 2.7 shows the proportion of students graduating each
semester who took at least one Field Experience during their time at SILS. It is important to note that these data
only include students who registered for the FE course; it does not include those who gained experience through
assistantships or other part time jobs.
Table 2.7: Percent of graduates who have taken at least 1 field experience
Semester of
Graduation

% Graduates

2009
Dec

49%

May
Aug
Dec

50%
43%
56%

May
Aug
Dec

57%
69%
59%

May
Aug
Dec

65%
39%
33%

2010

2011

2012
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Students and alumni alike judge the Field Experience course to be one of the most valuable learning experiences they can have, as well as
making them more attractive to prospective employers. In addition to gaining professional experience, students expand their professional
network, and observe the myriad activities in which their site supervisor and other colleagues are involved on a daily basis. The sites at which
students work span the spectrum of work places, from public libraries (e.g., the Durham County Library) to university libraries (e.g., the
Preservation Department in the Duke University Libraries) to large businesses (e.g., RTI International).
“It was great to do something practical with my nascent professional knowledge.” (2013 Alumni Survey)
“I learned so many practical and applicable things during my field experiences.” (2013 Alumni Survey)
“[M]y field experience built upon what I learned in the classroom and gave me marketable skills.” (2013 Alumni Survey)
“Having a place to put theories into practice and test things out is more than invaluable – it is necessary” (2013 Current Student
Survey)
“Having the opportunity to discuss issues with practicing professionals while developing necessary skills has been great.” (2013
Current Student Survey)
“I learned a lot of skills, learned a lot about the library field, and gotten career advice.” (2013 Current Student Survey)
Eighty percent (N=145) of alumni judged the quality of the field experience or other internships as good or excellent. (Table 2.8)

Table 2.8: Alumni opinions of field experience/internship quality
% Alumni judging the quality of the field experience/internships as good or excellent

MSLS
82.5% (N=114)

MSIS
74.2% (N=31)

All
80.6% (N=145)

Students also create their own learning experiences, such as the ILSSA-sponsored annual field trip to visit major libraries and cultural
heritage institutions (including backstage tours) in Washington DC, the SILS Book Club, participation in student organizations and their
sponsored events, and after-hours discussions with their colleagues. A look at the SILS events calendar illustrates the variety of learning experiences outside of classes and work that are available to SILS students.
In addition to providing students with a wealth of learning experiences, assignments and activities support student achievement on the programs’ Learning Outcomes (described earlier in this Section) as shown in Table 2.9 by these examples drawn from the required courses.
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Table 2.9: Examples of activities in required courses that support learning outcomes
Learning Outcome

Course

Activity

Apply critical thinking to particular challenge
INLS 509 Information Retrieval

Constructive critique of articles

INLS 513 Resource Selection and Evaluation

Reading reflections, annotated collection development policies

INLS 520 Organization of Information

Reflective response to readings

INLS 560 Programming for Information
Professionals

Problem analysis for program design

INLS 780 Research Methods (old curriculum)

Research proposal

INLS 781 Proposal Development (new curriculum)

Research proposal

Apply standard professional tools to problems and be aware of info tools available to information professionals
INLS 501 Information Resources and Services

Horizon Report (research effort identifying emerging technologies that will have impact on higher education)

INLS 513 Resource Selection and Evaluation

Analysis and evaluation of collection development policies

INLS 520 Organization of Information

facet analysis, taxonomy development, application of standards for organizational scheme development

INLS 523 Database Systems I

Entity-Relationship models and database management system
in database design and development

INLS 560 Programming for Information
Professionals

Information analysis and tool development using programming languages (Python or Java), code libraries

INLS 582 Systems Analysis

Process, context, and information models and analysis; project
management

Apply ideas, theories, and empirical evidence
INLS 500 Human Information Interactions

Evidence review memo, evidence summary

INLS 513 Resource Selection and Evaluation

Current events review

INLS 523 Database Systems I

Design a database based on relational database theory

INLS 582 Systems Analysis

Contextual inquiry, user-centered design in analysis projects

INLS 585 Management for Information
Professionals

Managerial portfolio (managerial philosophy)

INLS 780 Research Methods (old curriculum)

Research proposal

INLS 781 Proposal Development (new curriculum)

Research proposal

Demonstrate nuanced understanding of particular context
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INLS 501 Information Resources and Services

Information service evaluation

INLS 513 Resource Selection and Evaluation

Community-based resource collection (design collection for
real institution)

INLS 523 Database Systems I

Requirements specification for database design and development

INLS 582 Systems Analysis

User-centered analysis and for design of information system
for actual client

INLS 585 Management for Information
Professionals

Organizational analysis and stakeholder analysis for management portfolio

Learning Outcome

Course

Activity

Express ideas clearly, synthesize multiple sources, develop coherent argument
INLS 500 Human Information Interactions

Scholarly communication analysis

INLS 513 Resource Selection and Evaluation

Annotated collection development policies, group presentations
Specify requirements, justify design decisions for
database design
Project proposal for actual client, group presentation
Managerial portfolio, group presentation

INLS 523 Database Systems I
INLS 582 Systems Analysis
INLS 585 Management for Information Professionals
INLS 780 Research Methods (old
curriculum)
INLS 781 Proposal Development
(new curriculum)
INLS 992 Master’s Paper/Project

Research proposal
Research proposal
Master’s paper or Project

The remainder of this chapter describes the blend of theory and practice in the classroom and in the real world, and the interactions with
talented and successful instructors, researchers, and practitioners that make up the educational environment at SILS. On the 2013 Alumni
Survey, 77.2% (N=148) of respondents agreed or strongly agreed that the faculty “integrated theory and practice effectively in their courses.”
Table 2.10 breaks out the results by degree.

Table 2.10: Alumni opinion on integration of theory and practice
% Alumni agree or strongly agree faculty integrate
theory and practice

MSLS
74.8% (N=115)

MSIS
85.3% (N=34)

All
77.2% (N=149)

Course syllabi (Sakai: Course Syllabi) provide details as to how each course contributes to the preparation of students to be skilled and valued
practitioners in the information professions. We seek to instill an enthusiasm for learning and doing in all members of our community. In
all settings, the values of our students, and the information professionals they become, should be guided by the SILS mission, the University
mission, and the principles of the information professions (see Section I.1).
II.2 The curriculum is concerned with recordable information and knowledge, and the services and technologies to facilitate their management and use. The curriculum of library and information studies encompasses information and knowledge creation, communication, identification, selection, acquisition, organization
and description, storage and retrieval, preservation, analysis, interpretation, evaluation, synthesis, dissemination, and management.
The SILS curriculum addresses all aspects of the information life cycle based on our mission to “promote information creation, access, use,
management, and stewardship to improve the quality of life for diverse local, national, and global communities.”
Table 2.11 maps the courses required for each degree program to each of these aspects and functions. The table demonstrates that all students, regardless of degree program, have the opportunity to learn about each of these.
44

Table 2.11: Required courses and COA curriculum standards
Creation

Analysis, Interpretation, Evaluation, Synthesis

Human Information Interactions (500)

Human Information Interactions (500)

Organization of Information (520)

Information Resources & Services (MSLS: 501)

Programming for Information Professionals (MSIS: 560)

Resource Selection & Evaluation (MSLS: 513)

Proposal Preparation and Presentation (781)

Organization of Information (520)

Communication, Identification
Human Information Interactions (500)
Information Resources & Services (MSLS: 501)
Resource Selection & Evaluation (MSLS: 513)
Organization of Information (520)
Database I (MSIS: 523)

Programming for Information Professionals (MSIS: 560)
Systems Analysis (MSIS: 582)
Management (585)
Overview of Research Methods (581)
Proposal Preparation and Presentation (781)
Master’s Paper/Project (992)

Systems Analysis (582)
Selection, Acquisition

Dissemination

Human Information Interactions (500)

Human Information Interactions (500)

Information Retrieval (509)

Resource Selection & Evaluation (MSLS: 513)

Resource Selection & Evaluation (MSLS: 513)

Proposal Preparation and Presentation (781)

Organization of Information (520; selection of metadata)

Master’s Paper/Project (992)

Database I (MSIS: 523)
Organization and Description, Storage and Retrieval,
Preservation
Organization of Information (520)
Database I (MSIS: 523)
Information Resources & Services (MSLS: 501)

Management
Human Information Interactions (500)
Resource Selection & Evaluation (MSLS: 513)
Systems Analysis (MSIS: 582)
Management (585)

Information Retrieval (MSIS: 509)
Resource Selection & Evaluation (MSLS: 513)

II.3 The curriculum
II.3.1 fosters development of library and information professionals who will assume an assertive role in providing services
The faculty at SILS are dedicated to inculcating in our students a sense of commitment to the profession and its ethical values. Our emphasis
on theoretical approaches to ILS education, while sometimes met with resistance from students who want a merely practical education, is
calculated to help students navigate the changing landscape of the information field. While some skills are essential for entry into the profession,
knowledge of trends, traditions, and potential trajectories in the field will enable our graduates to understand as well as do, and we believe that
this education will prepare them for their second or third job, where they have more opportunities to become influential leaders in the field.
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For example, requiring that students take INLS 585 Management for Information Professionals, is based on the assumption that SILS
students will be responsible for planning, decision-making, and innovation within their workplaces and beyond. Instructors emphasize
leadership and advocacy in classes, and encourage students to develop leadership and communication skills by providing opportunities for
peer group work (see Section II.1), involvement in school administration and decision-making (see Sections I.3, V.2, and V.8), collaborative
publishing and conference participation, and networking with employers, guest lecturers, and international visiting scholars (see Section II.1
and Sakai: Visitors to SILS).
•

Students’ involvement in service and advocacy is also demonstrated by their participation in volunteer activities that reach beyond
the school, for example the Community Workshop Series, Story Squad, a library in the Orange County Rape Crisis Center, and by
their interest in class projects that do the same.

•

Recent student projects in INLS 582 Systems Analysis include designing systems for:
o responding to letters sent by prisoners in North Carolina prisons to faculty in the UNC Law School,
o improving accessibility to learning modules on African American music and international studies for school teachers, and
o verifying credentials for medical students who volunteer in a local health clinic.

•

Students in INLS 735 Youth Services in a Diverse Society are required to complete 30 hours of service learning, developing community service projects related to literacy and information access in a school or public library.

•

Students in INLS 782 Library Assessment work with local university libraries on assessment projects: developing the project plan,
identifying appropriate metrics and methodologies, and presenting results to the library.

II.3.2 emphasizes an evolving body of knowledge that reflects the findings of basic and applied research from
relevant fields
A syllabus from INLS 520 Organization of Information clearly expresses the relationship of theory and practice that we value.
“This class integrates theory and practice. We study theory in order to avoid reinventing the wheel—much has been learned
in the past 50 years of information science research that we can take advantage of in our work. We examine practice to ensure that we’ll be able to apply techniques in the context of real business and professional challenges.” (Crystal, spring 2012)
The reading lists from SILS courses cover a wide array of foundational and emerging topics, incorporating articles from core ILS journals
as well as those from related fields, as shown in Table 2.12. These reading lists are reviewed during peer observation, to ensure that they are
up-to-date.
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Table 2.12: Selected journal titles used in SILS core courses.
ILS Journals

Academy of Management Review

American Archivist

American Psychologist

American Society for Information Science & Technology Bulletin

Atlantic Magazine

Archival Issues

Archives of Internal Medicine

Archival Science

Computational Linguistics

Archivaria

Electronic Journal of Business Research Methods

Archives and manuscripts

Essentials of Business Budgeting

Canadian Journal of Information Science

George Mason Law Review

College and Research Libraries

Harvard Business Review

Computer Supported Cooperative Work

Horizon Report

Communications of the ACM

Journal of the American Medical Informatics Association

Evidence Based Library and Information Practice

Journal of Biomedical Informatics

Human Computer Interaction

Legal Information Alert

IEEE Computer

New Media and Society

Information Processing and Management

New Yorker

International Journal of Digital Curation

North Carolina Journal of Law and Technology

International Journal of Human-Computer Interaction

Northeastern Journal of Technology and Intellectual Property

International Journal of Metadata, Semantics and Ontologies

International Journal of Qualitative Studies in Education

Journal of Academic Librarianship

Personal and Ubiquitous Computing

Journal of Archival Organization

Psychological Bulletin

Journal of the American Society of Information Science &
Technology

Psychological Science

Journal of Documentation
Journal of Information Science
Journal of Library and Information Science
Journal of Medical Library Association
Knowledge Organization
Law Library Journal
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Journals from related fields

ACM Transactions on Computer-Human Interaction

Science
Scientific American
Smithsonian Magazine
Statistical Science
Technoetic Arts: A Journal of Speculative Research
Technology and Culture
University of Pennsylvania law Review

Students read original research, case studies, articles focused on professional practice, and articles aimed at the general public. In addition,
some courses require students to monitor and participate in professional blogs and other social media. For example:
•

INLS 560 Programming for Information Professionals draws from a variety of blogs for readings, and students contribute to a class
blog to share their discoveries with each other.

•

INLS 501 Information Resources and Services readings include selections from professional librarians’ blogs.

•

INLS 513 Resource Selection and Evaluation includes email lists, blogs, and Twitter feeds that students can follow to learn about
and contribute to conversations on current issues.

“Keeping up with the field” through reading and contributing to the research and professional literature is required in courses, but is also
a life-long habit that we seek to instill in students. On the 2013 Alumni Survey, 80.7% (N=150) of respondents said that the curriculum’s
coverage of “Core concepts of the field” was very good or outstanding; 84.6% (N=149) said coverage of “Philosophy, principles, ethics of
the field” was very good or outstanding. Seventy-seven percent (N=148) agreed or strongly agreed that the faculty “integrated current
thinking into courses.” Table 2.13 breaks out the results by degree.
Table 2.13: Alumni opinions of curriculum coverage of key areas
MSLS
% Alumni who judged the coverage of core concepts 76.7% (N=116)
in the field as very good or outstanding
% Alumni who judged the coverage of philosophy,
81.0% (N=116)
principles and ethics of the field as very good or
outstanding
% Alumni who agreed or strongly agreed that the
74.8% (N=115)
faculty integrated current thinking into courses

MSIS
94.1% (N=34)

All
80.7% (N=150)

97.0% (N=33)

84.6% (N=149)

85.3% (N=34)

77.2% (N=149)

II.3.3 integrates the theory, application, and use of technology
Students are required to have at least a basic level of technical skills for success in SILS programs. They may demonstrate their proficiency by
passing the Information Technology Competency Test, or gain proficiency by completing INLS 261 Tools for Information Literacy, an undergraduate course that does not count toward the 48 credits needed for the degree.
SILS courses incorporate basic information technology as part of the infrastructure of the course, such as use of Sakai, Social Media Classroom, e-reserves, Basecamp, SILS Lifetime Library, meeting and collaboration tools (e.g., Blackboard Connect, Skype) and other resources
from the web for content, development and communication (see Section VI.3 for information about SILS instructional technology resources).
In addition, instructors experiment with course technologies, such as wikis, blogs, social media, student-created video, and other forms of
assignments and deliverables. Online courses, although not a large proportion of SILS offerings, are also offered. In fall 2013, for example,
online course offerings included:
•
•
•
•
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INLS 500 Human Information Interaction
INLS 523 Database Systems I
INLS 710 Evidence Based Medicine
INLS 720 Metadata

•
•

INLS 729 Information Services for Specific Populations
INLS 782 Library Assessment

In addition, Dr. Pomerantz offered a short course on Metadata as a MOOC through Coursera. Such experimentation by instructors demonstrates the importance of innovation as part of one’s career.
Other courses cover particular types of technology, such as statistics packages (JMP), database tools (MS Access, SQLite, MySQL, Oracle,
Hadoop, cloud-based NOSQL databases), development tools (GitHub, Cloud9), data grids (iRODS), and digital forensics technology, including
the BitCurator environment.
In all courses, the focus is not just on the mechanics and skills, but also on the underlying theory, interactions between users and the technology, and the context in which the technology is or could be used. Example elective courses that focus on theory, application, and use of
technology are listed below (see complete course syllabi in Sakai: Course Syllabi):
•

INLS 465 Understanding Information Technology for Managing Digital Collections. The nature of IT, its
main components and their inter-dependencies, with strong emphasis on the characteristics that are most relevant to managing
digital collections over time.

•

INLS 512 Applications of Natural Language Processing. Applications of natural language processing techniques
and the representations and processes needed to support them. Topics include interfaces, text retrieval, machine translation, speech
processing, and text generation.

•

INLS 534 Youth and Technology in Libraries. This course will prepare students to utilize emerging technologies with
youth in public and school libraries, identify issues surrounding their use, and potential impacts on learning and development.

•

INLS 541 Information Visualization. This course provides an introduction to the field of Information Visualization
through readings of current literature and studying exemplars. A comprehensive review is given of the different types of information
visualization techniques. The course provides students a framework for identifying the information visualization need, and determining the appropriate choice of data mappings and visualization techniques. A strong emphasis is placed on interactive electronic
visualizations using freely available tools.

•

INLS 613 Text Mining. This course will allow the student to develop a general understanding of knowledge discovery and gain
a specific understanding of text mining. Students will become familiar with both the theoretical and practical aspects of text mining
and develop a proficiency with data modeling text.

•

INLS 624 Policy-Based Data Management. Students will develop policies for managing digital repositories and persistent archives. The rules will be implemented in the integrated Rule-Oriented Data System (iRODS), which organizes distributed
data into shareable collections.

•

INLS 740 Digital Libraries: Principles and Applications. Research and development issues in digital libraries, including collection development and digitization; mixed mode holdings; access strategies and interfaces; metadata and interoperability;
economic and social policies; and management and evaluation.

Several recent special topics courses (INLS 490 Selected Topics, INLS 690 Intermediate Selected Topics, INLS 890 Advanced Selected Topics)
have also focused on theory, application, and the use of technology:
•
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Web Information Organization. This advanced information organization course focuses on understanding and using the
Web as a platform for building information systems. Students will learn how the Web has been designed to be used as a service platform, a data publishing platform, and an application platform. Specific topics to be covered include: resources and representations,
URIs, HTTP, MIME types, REST, microdata, microformats, the Semantic Web, Linked Data, and HTML5. Although the course will

involve some programming, the focus will not be on programming Web sites but on understanding and applying the organizational
principles of the Web. Students will develop a deep understanding of information architecture, not at the level of individual Web
sites, but of the Web as a whole.
•

Digital Forensics for Curation of Digital Collections. Students will learn about hardware, software and methods used
to extract digital data that have been stored on removable media (i.e.: hard drives, floppy disks, USB memory sticks), as well as
extracting various forms of metadata to be incorporated into digital curation workflows. This course addresses common storage
devices and interfaces; write-blocking equipment and its role in acquisition of data; levels of representation; basic file system structures; role and importance of hash values and hex views of bitstreams; and software used to conduct data acquisition. Students will
have the opportunity to use a range of state-of-the-art digital forensics hardware and (commercial and open-source) software and
explore ways that they can be applied by information professionals in a variety of collecting contexts.

•

Introduction to Big Data and NoSQL. Growth in data is outstripping Moore’s Law. Traditional solutions are inadequate
to handle applications in Big Data. We explore problems and solutions in this area through non-traditional NoSQL databases and
data-intensive frameworks of Hadoop and Map-Reduce. Topics covered include Google’s BigTable and Map-Reduce, Amazon’s
Dynamo, Apache’s Cassandra, HBase, and Hadoop.

•

Making the Humanities Digital. What can you do with digital libraries and archives? This seminar will examine how and
why humanist scholars are turning to computational tools to “distantly read” digital texts. Topics to be investigated include: the
creation of digital texts, computational methods and tools for the study of digital texts, visualization of textual relationships, interdisciplinary work in the humanities, and critiques of the digital humanities. Implications for libraries and archives and museums
will be emphasized throughout.

II.3.4 responds to the needs of a rapidly changing multicultural, multiethnic, multilingual society including
the needs of underserved groups
The SILS mission and diversity statements (see Section I.1) declare our commitment to understanding and serving the needs of all people.
The underlying theme of user-centered services and systems evident in all SILS courses is based on this commitment, and instructors are
encouraged to include reference to this commitment in course syllabi. In the curriculum, this commitment is expressed in courses that specifically address the needs of diverse populations and people, as well as the inclusion of topics focused on these needs in required and elective
courses.
A syllabus from INLS 520 Organization of Information, in spring 2012, reflects on the relationship between information organization, a core
area in Information and Library science, and the diversity of the society we serve:
“We impose meaning on the world by “carving it up” into concepts and categories. The conceptual and category boundaries
we impose treat some things or instances as equivalent and others as different. Sometimes we do this implicitly and sometimes we do it explicitly. We do this as members of a culture and language community, as individuals, and as members
of organizations or institutions. Across these different contexts the mechanisms and outcomes of our categorization efforts
differ.” (Sakai: INLS 520 fall 2011 Shaw)
Courses specifically focused on diversity issues include INLS 735 Youth Services in a Diverse Society, INLS 759 Information Services for
Specific Populations, INLS 490-204 Going the Last Mile: Information Access for Underserved Populations (first offered in fall 2013), INLS 530
Young Adult Literature and Related Materials, INLS 534 Youth and Technology in Libraries; and those focused on specific types of information
needs, such as INLS 515 Consumer Health Information.
Ethical practices for information professionals are also relevant here. Students must develop their own code of ethics and also understand
and follow those of their professional organizations. Three courses, INLS 566 Information Assurance, INLS 584 Information Ethics, and INLS
787 Legal issues for Librarians, focus specifically on topics directly involved in ethical reasoning and practice, including intellectual property,
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privacy, data integrity and legal issues. Other courses, such as INLS 513 Resource Selection and Evaluation, focus on ethical practices within
the scope of the course topics. Table 2.14 highlights topics related to diversity and ethics in the required courses, drawn from recent syllabi.
Table 2.14: Inclusion of topics related to diversity and ethics in required courses
Course
INLS 500 Information Interactions

Topics
Individual information needs in everyday life;
privacy, information poverty, copyright

INLS 501 Information Resources and Services

Ethical aspects of reference service, reference services for specific populations (e.g., homeless)

INLS 513 Resource Selection and Evaluation

Understanding community information needs

INLS 520 Organization of Information

Respecting world, cultural and disciplinary perspectives in development
of terminologies and ontologies

INLS 523 Database Systems1

Understanding user requirements

INLS 560 Programming/Problem Analysis

Understanding cultural norms and practices of the programming
community

INLS 581 Research Methods Overview

Research ethics, including human subjects, ethnography

INLS 582 Systems Analysis

System design for universal accessibility; ethics of design; understanding
user requirements

INLS 585 Management

Ethics and ethical behavior; cultural competence, diversity in organizations

INLS 780 Research Methods/781 Proposal Development

Research ethics, IRB procedures

In a survey of SILS faculty conducted in spring 2013 by the SILS diversity committee, 4 out of the 21 respondents stated that diversity issues
were not relevant to course content, although all indicated that they tried to be sensitive to students’ diversity in background, life experience,
learning styles, and career goals (Sakai: Diversity Survey of Curriculum). Fifteen respondents said they did not include information about
campus resources that address diversity issues on their syllabus, although several said it was a good idea.
“trying to incorporate diversity topics into one’s syllabi strikes me as being a really good idea. It means trying to be deliberate and explicit about trying to bring diversity into the classroom. I believe every class, including more technical classes
(databases, etc.) could and perhaps should strive to do this, as the very design of technology is inherently connected to a
social context.”
Only 45.3% (N=148) of respondents to the 2013 Alumni Survey considered the way the curriculum covered the “role of Information and
Library Science in a diverse, multi-cultural, multiethnic, multilingual society” to be very good or outstanding (with an additional 29.4%
neutral), and 42.7% (N=148) considered coverage of the “role of Information and Library Science in helping the underserved” to be very
good or outstanding (with an additional 31.3% neutral). Table 2.15 breaks out the results by degree. There are hints, however, that they
perceived this aspect of the curriculum was improving.
“As I was leaving SILS it seemed like the topic of diversity was being raised more and more and some action was being put
into place” (2013 Alumni Survey)
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Table 2.15: Alumni opinions of curriculum coverage of social issues
MSLS
% Alumni who judged the coverage of the role of ILS 44.0% (N=116)
in a diverse society as very good or outstanding
% Alumni who judged the coverage of the role of
75.9% (N=116)
ILS in a diverse society as neutral, very good or
outstanding
% Alumni who judged the coverage of the role of
45.7% (N=116)
ILS in helping the underserved as very good or
outstanding
% Alumni who judged the coverage of the role of
73.3% (N=116)
ILS in helping the underserved as neutral, very good
or outstanding

MSIS
50.0% (N=34)

All
45.3% (N=150)

70.6% (N=34)

74.7%(N=150)

32.4% (N=34)

42.7% (N=150)

76.5% (N=34)

74.0% (N=150)

The Graduate School Exit Survey includes data from students graduating from fall 2010 through spring 2012
(Sakai: Graduate School Exit Survey Questions; Graduate School Exit Survey Data). Table 2.16 shows graduates’ ratings of the academic environment of the school (in percent of responses, N=203).

Table 2.16: Academic environment of the school
1
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2

3

4

5

Friendly
Racist
Homogeneous
Disrespectful
Collegial

40%
0%
13%
0%
30%

45%
1%
42%
3%
41%

12%
11%
23%
9%
18%

0%
16%
12%
42%
8%

0%
69%
7%
44%
0%

Hostile
Non-racist
Diverse
Respectful
Contentious

Non-sexist
Collaborative
Cooperative
Homophobic
Non-supportive
Rigid
Threatening
Encouraging
Snobbish

57%
32%
26%
0%
0%
0%
0%
28%
3%

22%
40%
40%
0%
8%
9%
1%
42%
16%

15%
20%
17%
7%
21%
30%
42%
20
33%

3%
5%
14%
14%
40%
40%
40%
7%
30%

0%
0%
0%
76%
28%
18%
15%
0%
16%

Sexist
Individualistic
Competitive
Non-homophobic
Supportive
Flexible
Protective
Discouraging
Down-to-earth

Students also address diversity in their Master’s papers; examples from spring 2013 include:
•

Detectives and Diversity: A Content Analysis of Characters of Color in Children’s Mystery Novels, Katherine A. Barr

•

Serving Students with Disabilities in the School Library, Danielle Brooks

•

Use, Needs, and Barriers to Use of Information and Library Services by International Agency Staff, Kerry Browder

•

Phenomenological Investigation of African American Women in Information Technology Upper Management, Leondra Edwards

•

Prejudice in the Library Catalog: The Representation of the Lumbee Indian Tribe in North Carolina Library Catalogs, Kate Fletcher

•

Protagonist and Author Diversity Represented in Top Ten Reading Lists from Young Adult Library Services Association, Emily Harkey

•

Libraries, Literacy, and African American Male Youth: Professional Development for School and Public Librarians, Amanda Hitson

•

The Portrayal of Scoliosis and Characters with Scoliosis in Young Adult and Children’s Literature, Nicole Lehotsky

•

Lesbian, Gay, Bisexual, Transgender, and Questioning (LGBTQ) Web Resources: Are Positive Appropriate Websites Available Behind
School System’s Filters? Laina Stapleton8

Although students perceive SILS to be supportive of diversity in many ways, additional attention to issues related to diversity in course content
is needed as part of a multi-faceted effort across all parts of SILS as an institution and as a community. In response to suggestions from
faculty, students, and alumni, the diversity page on the SILS website now includes both the SILS Diversity Statement, and a list of resources.
SILS offers a Diversity Advocate Certificate which “is intended to offer formal recognition to SILS students who are active participants in making UNC SILS and the field of Information and Library Science a more diversity-friendly learning environment.” This replaces the formerly
offered UNC Diversity Advocate Certificate. Nine students received the certificate in 2012, and 10 in 2013. Instructors are also encouraged
to include the SILS diversity statement in course syllabi; the SILS Diversity Committee is monitoring adoption of this change (see Sakai:
Diversity Plan Report 2013). In 2013, the SILS Alumni for Inclusion and Diversity Committee (SAID) was formed by a number of our alumni.
They expect to be actively involved in recruiting new students and mentoring current students, as well as fundraising, and will add alumni
perspectives and ideas on improving diversity and cultural competence to the curriculum. Chapters 1, 3, and 4 discuss other aspects of our
efforts in this area.
II.3.5 responds to the needs of a rapidly changing technological and global society
Information technology is both an instructional tool and a topic of study, experimentation and development at SILS. Sections II.3.3 and
VI.3 describe instructional technologies used in SILS courses; these include general-purpose learning and productivity tools, such as those
for presentations and communications, and discipline-specific technologies such as database management systems, XML editors, content
management tools, and text mining programs.
Specific technologies that are the focus of courses include databases, information retrieval systems, code libraries, social media, text mining,
natural language processing, content management, visualization, digital libraries, computer networks, data grids, and web development.
Special topics classes often consider information technologies; recent offerings include:
• Introduction to Big Data and NoSQL
• Digital Forensics for Curation of Digital Collections
• Web Archiving
• Making the Humanities Digital
• Fundamentals of Programming Information Apps
• Mobile Web Development
• Social Media and Society: A Theoretical and Empirical Overview
• Health Information Sharing in Social Media
For a complete list of Master’s papers focused on diversity, see Sakai: Master’s Papers with Diversity Issues Focus 2007-2013.
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Student and faculty research also examines the impact of current technologies, and the possibilities of technology of the future. Recent faculty hires bring expertise in digital humanities, social media, information retrieval, big data, text mining, and biomedical informatics. Section
III.5 describes faculty research; faculty vitae are in Sakai: Faculty CVs. Many faculty also describe current research on their webpages, (linked
from the SILS faculty list). Students frequently study technology in their Master’s papers; examples from spring 2013 include:
•

Quick Searching in the Library: A Usability Test on Combining Web Scale Discovery Tools for the Ultimate Search Interface, Sarah
Joy Arnold

•

Quick Response Codes in Visual Materials Exhibits, Kaitlyn Dorsky

•

The Mobile Version of the University of North Carolina at Chapel Hill Library Catalog and Its Users, Yuanyuan Feng

•

What’s Open: A Native iPhone App for Finding Nearby Restaurants Organized by Open Hours, Bryan Gaston

•

#Precision: An Exploration of the Utility of User-Generated Metadata for the Creation of Precise Microblog Query-Expansion Systems, Hunter Janes

•

Usability Study of Basic File Management on a Shared Storage System: Usability Test on the Lifetime Library Web Interface, Si Eun
Kim

•

Leveraging Health Information Technology to Reduce Hospital Readmissions Rates for Medicare Beneficiaries, Joshua Love

•

The Interaction of Information Searching in Seven-inch Display, Bin Zhang

•

Comparison of Cloud Storage, Xin Zhang

On the 2013 Alumni Survey, 78% of respondents (N=148) describe the SILS curriculum’s coverage of the “role of Information and Library
Science in a changing technological society” as very good or outstanding. Table 2.17 breaks out the results by degree.

Table 2.17: Alumni opinions of curriculum coverage of the changing technological society
% Alumni who felt coverage of ILS in a changing
technological society was very good or outstanding

MSLS
75.9% (N=116)

MSIS
85.3% (N=34)

All
78.0% (N=150)

The University has made global engagement a priority: Theme 6 of the 2011 Academic Plan is “Extend Carolina’s global presence, teaching,
research, and public service”. UNC has memos of understanding with 75 other universities. SILS global engagement includes opportunities
for students to study abroad (Chile, Czech Republic, Denmark, Korea, Singapore, and Spain), and the very popular international seminars in
London and Prague; Drs. Barbara Moran and Javed Mostafa coordinate SILS international programs, including receiving IMLS funding for
“Educating Librarians in the Middle East: Building Bridges for the 21st Century (ELIME-21)” to promote graduate-level education in library
and information science with universities in Cairo and Morocco. The UNC Study Abroad Office coordinates other study abroad opportunities
with more than 70 countries.
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SILS courses on international topics include:
•

INLS 758 International and Cross Cultural Perspectives for Information Management

•

INLS 490 Going the Last Mile: Information Access for Underserved Populations (a special topics course first offered in fall 2013)

•

INLS 890 Readings in Library and Information Science in the Middle East and North Africa (a special topics course first offered
in fall 2013).

SILS faculty themselves bring a global dimension to the school, as documented in Section III.3. In addition, faculty research is done in collaboration with international partners, and involves issues of global significance (Section III.2). For example, Zeynep Tufekci has examined
the influence of social media in the current Syrian conflict, and Diane Kelly regularly collaborates with colleagues in the UK. The presence of
the WiderNet Project in Manning Hall, whose director, Cliff Missen, joined the SILS faculty in 2013, has expanded SILS’ global involvement.
WiderNet is “dedicated to improving digital communications to all communities and individuals around the world in need of educational
resources, knowledge, and training.” WiderNet offers paid and volunteer opportunities for student involvement, as well as opportunities for
projects in courses such as Systems Analysis. Professors Arcot Rajasekar and Reagan Moore lead the development of the integrated Rule
Oriented Data System (iRODS), which is used in national and international projects to manage distributed data.
On the 2013 Alumni Survey, 78% of respondents (N=148) described the SILS curriculum’s coverage of the “role of Information and Library
Science in an increasingly ‘global’ world view”: as good, very good, or outstanding. Table 2.18 breaks out the results by degree. One way
of encouraging global engagement is to provide funds for students to travel internationally for international conferences, internships and
research opportunities: this is a goal of our upcoming development campaign.

Table 2.18: Alumni opinions of curriculum coverage of global issues
MSLS
% Alumni who judged the coverage of the role of ILS 75.7% (N=115)
in an increasingly “global” world view as good, very
good or outstanding

MSIS
85.3% (N=34)

All
77.9% (N=149)

II.3.6 provides direction for future development of the field
The information professions have always encountered change along multiple dimensions: the people they serve and the people who provide services, the society within which they operate, and the nature of information and information tools themselves. SILS seeks to prepare
students not just for their first job, but for their second and third jobs as well. This is more than a matter of “embracing change”; it requires
the ability to visualize what the change can or should be, and how to make it happen. In describing how the Master’s paper contributed to
learning, one student said,
“It has given me an opportunity to think about “what comes next” in the LS field, and imagine what the future may bring.”
(2013 Current Student Survey)
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The curriculum is responsive to change
One criterion for the SILS curriculum is to be structurally robust so it is hospitable to changes within its structure. As described in II.3.2, the
core courses cover fundamental theories, functions, and concepts – these will be present in some form in the future. The individual courses
can change to adopt new technologies, incorporate new theories, or try new instructional approaches, as the faculty see need. Electives undergo similar adjustments, as can be seen by viewing the evolution of syllabi over the years. Examples of recent adjustments in core courses
include:
•

the inclusion of Agile approaches to information systems development in INLS 582 Systems Analysis

•

teaching the use of code libraries and pair programming practices in the programming course, INLS 560 Programming
and Problem Analysis

•

increased emphasis on instruction in INLS 501 Information Resources and Services

•

increased emphasis on organization assessment in INLS 585, Management for Information Professionals

Many courses close the semester with a section on future developments in the course topic (Sakai: Course Syllabi).
New courses are created on a regular basis. The “Selected Topics” course numbers (INLS 490, INLS 690, INLS 890) provide a home for experimental courses without the need of formal approval. They may be offered once or twice in response to a particular issue or current event,
and thus represent the flexibility and rapid response that is available to students and faculty. Eventually, with the approval of the SILS faculty,
some will become regular course offerings. Course titles reflect how students and faculty alike seek to shape and engage with the future.
Examples include:
•

Genealogies as a Digital Library Index

•

Going the Last Mile: Information Access for Underserved Populations

•

Digital Forensics for Curation of Digital Collections

•

Digital Library Policies

•

Web Archiving

•

Privacy by Design

•

Health Information Sharing in Social Media

•

Social Media and Society: A Theoretical and Empirical Overview

•

Making the Humanities Digital

Any faculty member may propose a course to the Associate Dean to be numbered either INLS 490 Selected Topics, 690 Intermediate Selected
Topics, or 890 Advanced Selected Topics. Students also propose courses, and the Associate Dean will work with them to design the course
and find an instructor. One recent example is INLS 890-194 Legal Issues for Libraries, added to the curriculum as INLS 787 Legal Issues for
Librarians.
Permanent changes, including the addition or removal of a course, require approval by the Master’s Committee, voting members of School
Meetings (faculty and student representatives), and the SILS Administrative Board. Course change request forms describe the reason for, and
nature of, the change (Sakai: Course Change Requests). The Master’s Committee, in consultation with the Associate Dean is also charged
with conducting a regular review of the curriculum (usually every other year) to purge courses that have not been offered recently.
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Many learning experiences encourage students to explore and help shape the future of the profession. Some assignments specifically direct
students to investigate an innovation and report on it to the class, including INLS 560 Programming and Problem Analysis, INLS 512 Applications of Natural Language Processing, and 818 Human Computer Interaction Seminar. Other assignments are more loosely structured to
allow students to explore a topic of their own interest.
The Master’s Paper/Project is another venue in which students can envision the future. Some identify best practices, others develop new
information tools. SILS Master’s Papers are available in the SILS library stacks, or in electronic form in the UNC-Chapel Hill Master’s Paper
Collection.
Students’ ability to consider questions related to change and the future is assessed through the comprehensive exams (see Section II.7). Recent exams have included questions on the use of social media to improve library effectiveness, issues of scale in data management (i.e., big
data issues), and the role of technology in overcoming the problems caused by a reduction in space for the information center.
Shaping the Future
SILS faculty themselves help to shape the future of the information professions through their research, and bring their ideas and innovations
into the classroom. Most classes include a discussion on “the future of” the topic(s) of the course.
Visitors to the school include the visionaries, decision-makers, and others who are shaping the future; students can hear not only what the
future can hold, but how to make it happen (Sakai: Visitors to SILS). Recent speakers invited as part of the Lucile Kelling Henderson Lecture
Series and the OCLC/Kilgour Lecture Series include:
•

Dr. John G. Palfrey, Jr., head of the Phillips Academy and former Henry N. Ess III professor of Law and Vice Dean for Library
and Information Resources at Harvard Law School, “Building a Digital Public Library of America,” 2012.

•

Daniel Greenstein, vice provost for Academic Planning, Programs and Coordination at the University of California’s Office of
the President, “The University and its digital libraries. A tale in three parts,” 2011.

•

Pamela Samuelson, Richard M. Sherman ’74 Distinguished Professor of Law and Information at the University of California at
Berkeley and director of the Berkeley Center for Law & Technology, “ Reflections on the Google Booksearch Settlement,” 2009.

•

Siva Vaidhyanathan, a cultural historian and media scholar, is the author of Copyrights and Copywrongs: The Rise of Intellectual Property and How it Threatens Creativity (New York University Press, 2001) and The Anarchist in the Library: How the Clash
between Freedom and Control is Hacking the Real World and Crashing the System (Basic Books, 2004). “The Human Knowledge
Project (Part 1): Four Conceptual Errors concerning Massive Digital Library Projects,” 2008.

The symposium “Information Professionals 2050: Educational Possibilities and Pathways,” (Sakai: Information Professionals 2050) was
sponsored by SILS in 2012. Leaders and innovators in the information professions participated in discussions on trends in Education, Library
and Archives, the Information Industry and information itself, exploring ideas on “how to restructure professional education to meet the
needs of tomorrow” (p. viii9).
The Practitioner Summits, “Academy Meets the Real World” (discussed in Section I.2.10 and Table 1.10) raised several themes related to the
future of the profession and how students must be prepared to meet them, such as:
•

The need to deal with change on a variety of fronts: financial, technical, political, organizational, and social.

•

Technical expertise: the ability to learn quickly, and find workarounds when necessary..

Moran, B. & Marchionini, G. (2012). Information professionals 2050: Educating the next generation of information professionals. In Marchionini, G. &
Moran, B. (eds.) 2012 Information Professionals 2050: Educational Possibilities and Pathways.
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•

Budget challenges and the ability to find workarounds.

•

Outreach to patrons/communities/partners. Being proactive in identifying needs and opportunities, marketing and communicating
services, forming partnerships.

•

Developing an entrepreneurial attitude.

•

The value of internships and introducing students to a work culture.

SILS participants shared what they learned at the summits with the rest of the SILS community in School Meetings, Friday Breakfasts, Town
Hall Meetings and other venues. Hearing these and other themes from the practitioners helped inform the design of the SILS curriculum, and
also helps students understand why some topics, such as management and communication will be important for their future success.
II.3.7 promotes commitment to continuous professional growth.
Professional growth encompasses many dimensions, including individual life-long learning, involvement in discussions of issues relevant to
the profession and society at large, participation in professional organizations, and networking with and mentoring colleagues and students.
On the opening day of the semester, representatives of the SILS student chapters of professional organizations encourage new students to
become active members. Their programs and activities are aimed at many of the aforementioned dimensions, including workshops, talks and
panels given by practitioners, and mentorship and networking with current and future colleagues (see Section IV.5).
Examples of professional growth and development are seen in classes; for example course readings include those authored by practitioners
(including SILS alumni) and guest speakers are often asked to discuss their own career paths.
The Librarians’ Association at the University of North Carolina at Chapel Hill (LAUNC_CH) provides both a venue for, and example of professional growth, welcoming SILS students as members, and as participants in the annual research forum and conference.
SILS students get to know active professionals through mentorships sponsored by the SILS Alumni Association; in turn, they themselves are
encouraged to be mentors. The Alumni Association Distinguished Alumni Award “recognizes alumni who have demonstrated outstanding
professional library or information science achievements at national, state or local levels.” The award is presented at the SILS fall and spring
commencement, so graduating students leave with knowledge of what their predecessors have achieved.
The SILS Field Experience (INLS 795 Professional Field Experience), described earlier in this chapter, allows students to work side-by-side
with outstanding mentors in a variety of sites. Site supervisors both demonstrate and promote the importance of continual learning as part of
professional careers. Students report being mentored by faculty, staff, peers, internship supervisors, employers, and alumni. Ninety-five percent
of respondents (N =22) on the 2013 Current Student Survey described the usefulness to career planning of mentoring they had received as
useful or very useful. On the 2013 Alumni Survey, 61.7% (N=149) agreed or strongly agreed that the quality of mentoring given by the
faculty was good. Table 2.19 breaks out the results by degree.

Table 2.19: Usefulness of mentoring
MSLS
% Current students judge usefulness of mentoring to 100.0% (N=14)
career planning as useful or very useful
% Alumni agree or strongly agree that the quality of 59.1% (N=115)
mentoring was high
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MSIS
87.5% (N=8)

All
95.5% (N= 22)

70.6% (N=34)

61.7% (N=149)

The emphasis in the curriculum on student involvement with research, both as a consumer and a creator, is intended to instill in students the
view that contributing to the body of knowledge in ILS is an integral part of their careers. Students are encouraged to both attend and submit
their work to, local, national, and international conferences. Students who are presenting a paper or poster at a conference are eligible for
up to $200 of financial support from SILS in order to attend the conference. Finding additional resources for this purpose is a priority in the
upcoming development campaign.
SILS offers Post Master’s Certificates (PMC) in Information and Library Science, designed for practitioners who seek a continuing education
program to enhance their professional development in Information and Library Science. The program can be tailored to an individual’s
experience and needs, but will also include defined areas of emphasis. Currently, SILS offers a PMC in Data Curation; we expect others to be
created in the future.
The Center for Research and Development of Digital Libraries (CRADLE), hosted by SILS and led by Dr. Hemminger, is a federation of parties
interested in the migration, management, and accessibility of digital information. CRADLE sponsors brown bag lunches which are open to
all. Table 2.20 lists examples of recent speakers and topics.

Table 2.20: Recent CRADLE speakers and topics
Speaker
Michael Shoffner, RENCI Data Sciences Group
David Minton, DesignHammer Media Group
Robert Glushko, School of Information, UCB
Manuel A. Pérez-Quiñones, Department of Computer
Science, Virginia Tech
Jewel Ward, SILS

Laura Gasaway & Paul Eaton, Law School, UNC
Mike Graves, Davis Library, UNC
Kun Huang, School of Management, Beijing Normal
University

Topic
“Big Data” and Approaches for Using it in Genomics
Research
The Intersection of Usability, Accessibility and SEO
The Discipline of Organizing
Studying Personal Information Management as a
Dual-Task Scenario
Using Metadata to Facilitate Understanding and Certification of Assertions about the Preservation Properties of
a Preservation System
Creating Digital Libraries: A Collision Course with
Copyright Law?
Geographic Interfaces
Introduction to Affective Features-based Image Retrieval.

Between SILS faculty, staff, visitors, mentors, and employers, students are surrounded by exemplars of the importance of lifelong professional learning and development. They also model the importance of “paying forward,” and becoming mentors and role models to future ILS
students.
II.4 The curriculum provides the opportunity for students to construct coherent programs of study that allow
individual needs, goals, and aspirations to be met within the context of program requirements established by
the school and that will foster development of the competencies necessary for productive careers. The curriculum includes as appropriate cooperative degree programs, interdisciplinary coursework and research,
experiential opportunities, and other similar activities. Course content and sequence relationships within the
curriculum are evident.
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Coherent programs of study
The 48-credit hour Master’s Degree provides time for students to acquire a foundation of theory and basic knowledge via the required core
courses as well as the more specific knowledge and skills needed for their chosen careers. Thus, students can study the breadth of topics in
ILS, and also select a more focused area for study in depth. We believe the proportion of required and elective credits (22.5 required/25.5
elective for the MSLS; 28.5/19.5 for the MSIS) strikes an appropriate balance. The required courses ensure that all students have been exposed
to the central concepts of the field (see Section II.2), are prepared to practice the skills outlined in the MSLS or MSIS Program Goals, and can
demonstrate competency in the SILS Learning Outcomes (see Section I.2). The large number of electives allows students to develop a personalized program of study that will prepare them for their chosen information profession.
Each student plans a course of study in consultation with his or her academic advisor (see Section IV.4). Students also consult with other
faculty, the Career Services Coordinator, employers, alumni, and other mentors to decide how best to prepare for their chosen career. Many assignments and projects in both required and elective courses allow students to select topics of interest to them (see Section II.3). Independent
studies (INLS 696 Study in Information and Library Science), the Field Experience, and the Master’s Paper similarly allow students to pursue
their interests through practical or scholarly activities. Those with interdisciplinary interests may take up to 6 credits in coursework from
other departments at UNC or at nearby universities such as Duke University and North Carolina State University through inter-institutional
registration. SILS is also a member of the Web-based Information Science Education (WISE) consortium, enabling students to take on-line
courses from other consortium members.
SILS offers several Graduate Certificate programs that allow currently enrolled master’s students to develop strength in specific areas in information and library science, which require a few extra courses. Completion of the requirements for a certificate results in an endorsement on
the student’s transcript. Graduate Certificates are available in:
•

Aging

•

Bioinformatics

•

Clinical Information Science

•

Post Master’s Certificate in Data Curation

•

Digital Curation

•

Interdisciplinary Health Communication

•

International Development

•

School Library Media Coordinator

•

UNC Nonprofit Leadership

Since 2007, approximately 106 students have completed a Certificate in addition to their Master’s Degree, the majority in the School Library
Media Coordinator (69) and Clinical Information Science (CHIP) (25) programs.
Cooperative and interdisciplinary opportunities
As noted above, SILS students may, with their advisor’s approval, incorporate non-SILS courses in their program of study. Additionally, in partnership with other schools and programs, SILS also allows students to pursue two related master’s degrees simultaneously. These programs
are designed to be completed in three academic years; procedural details vary by degree.
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Table 2.21 shows the number of students who have completed or are currently enrolled in each Dual Degree Program. The IMLS fellowships
offered through Educating Stewards of the Public Information Infrastructure (ESOPI2) are responsible for the large number of students
taking the dual degree with the School of Government. ESOPI2 “seeks to prepare the next generation of public information stewards”. The
number of students interested in the Dual Degree in Public History is bolstered by the strength of SILS’ Archives and Records Management
research and instructional programs.
Table 2.21: Number of students who have completed or are currently enrolled in Dual Master’s Degree
Programs
Dual Degree Program

# Students

Art History (UNC Art Department)

2

Business Administration (UNC Kenan-Flagler Business School)

1

Government (UNC School of Government)

14

Health Policy (UNC Gillings School of Global Public Health

3

Law (UNC Law School)

6

Medicine (with Duke University School of Medicine)

4

Nursing (UNC School of Nursing)

1

Public History (with NC State University Department of Public History)

12

Table 2.22 shows the number of students who have completed Dual Masters degrees each year.
Table 2.22: Number of Dual Masters Graduates
Graduation Year
2006
2008
2009
2010
2011
2012
2013 (through August)
Currently enrolled

# Students
1
1
6
2
4
11
5
13

SILS is a key player in the growth of Biomedical and Health Informatics research and instructional programs at UNC-CH. Building on the
early success of the Clinical Information Science (CHIP) certificate program, the Schools of Information and Library Science, Global Public
Health, Nursing, Medicine, Pharmacy, and Dentistry are collaborating the development of an interdisciplinary Professional Science Masters
(PSM) in Biomedical and Health Informatics, designed to educate leaders capable of managing complex initiatives and organizations that
leverage health information technology for improving health care. The administrative home of the PSM will be the Graduate School. This
effort is led by SILS professor Javed Mostafa. The PSM proposal is currently progressing through the University approval process.
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Course sequencing
The SILS website lists course descriptions, including any prerequisites, for all regularly-offered courses. Recommendations for when a student
should take required courses are given on the MSLS and MSIS program pages. In addition, the Specializations suggest a possible sequencing
for particular courses. Courses are numbered according to the university Standard Course and Section Numbering Systems, with the first digit
of the course number indicating its level.
Faculty coordinators are assigned to major areas of the curriculum. Along with colleagues who teach in the area, coordinators
regularly review courses to ensure that sections of core courses cover required content, and that related courses articulate smoothly.
These groups may also create and review Specializations for their areas (see II.5). For example, the Database Group coordinator is
Dr. Hemminger. The group meets annually, or more often if needed, to discuss content and articulation of Database I, Database II, Database
III, and related courses such as Web Databases. The group also meets with related groups, such as the Information Retrieval Group and the
Information Interaction Group.
II.5 When a program includes study of services and activities in specialized fields, these specialized learning
experiences are built upon a general foundation of library and information studies. The design of specialized
learning experiences takes into account the statements of knowledge and competencies developed by relevant
professional organizations.
Students are encouraged to work with their advisors, instructors, and other mentors to plan a course of study that best meets their individual
needs and career goals. In addition, SILS faculty, in consultation with their practitioner colleagues, have designed several areas of specialization for each degree. Statements of knowledge and competencies produced by relevant professional organizations are also consulted, including:
•

ACM Curricula Recommendations, for the systems analysis, database, and information retrieval areas.

•

North Carolina Library Media Coordinator licensure requirements, for school library media

•

Society of American Archivists Guidelines for a Graduate Program in Archival Studies

Specializations are created based on several factors, including faculty expertise, availability of courses and instructors, student interest, and
career opportunities. Faculty have prepared an list of courses for each Specialization, indicating required and recommended courses for each.
The Master’s Committee’s charge includes the periodic review of course lists, in consultation with associated faculty. Specializations currently
defined for the MSLS degree include:
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•

Academic Libraries

•

Adult Services in Public Libraries

•

Archives and Records Management*

•

Children and Youth Services

•

Digital Libraries *

•

Organization of Information & Materials*

•

Reference

•

School Library Media

•

Special Libraries and Knowledge Management*

Specializations currently defined for the MSIS degree include:
•

Archives and Records Management*

•

Database Design and Development

•

Digital Humanities

•

Digital Libraries *

•

Human-Computer Interaction

•

Information Retrieval

•

Information System Design and Development

•

Organization of Information and Materials*

•

Special Libraries and Knowledge Management*

Specializations listed under both degrees (marked with *) focus on the same area, but from the perspective of the relevant degree.

II.6 The curriculum, regardless of forms or locations of delivery selected by the school, conforms to the
requirements of these Standards.
Several mechanisms have been established to help ensure that all SILS courses, regardless of delivery, conform not only to the Standards, but
to the expectations and requirements of the SILS community.
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•

Area coordinators and their colleagues review content of, and articulation among, courses in their areas (see Section II.4).

•

Instructors teaching sections of the same course, especially required courses, are encouraged to share course materials, and consult
each other on content and approach.

•

Adjunct instructors teaching required courses at SILS for the first time are usually mentored by experienced faculty.

•

An orientation session for adjuncts is held at the beginning of each semester, conducted by the Associate Dean. Topics for discussion
include both policies and practical issues, and they are given the SILS Teaching Handbook.

•

Topics concerning teaching, such as course planning, fostering discussion, designing assignments, and grading, are included in the
new faculty mentoring program (see Section III.6).

•

All instructors are peer-reviewed on a regular schedule, following the Guidelines for Peer Observation. Peer observations are conducted of online courses, as well as face-to-face courses. In such cases, online discussions are reviewed, as well as material (e.g.,
video lectures) provided by the instructor. The peer observation process benefits both the instructor being reviewed, and the faculty
members performing the observation. Indeed, many faculty have expressed the opinion that they learn as much or more by observing as by being observed. The discussions surrounding the observation provide valuable opportunities to talk about approaches and
techniques.

II.7 The curriculum is continually reviewed and receptive to innovation; its evaluation is used for ongoing
appraisal, to make improvements, and to plan for the future. Evaluation of the curriculum includes assessment of students’ achievements and their subsequent accomplishments. Evaluation involves those served by
the program: students, faculty, employers, alumni, and other constituents.
The curriculum is the responsibility of the faculty as a whole (who must vote on any permanent changes). The Master’s Committee is specifically responsible for its ongoing appraisal and suggestions for change and improvement. The Master’s Committee is composed of
“at least three faculty members, an IS master’s student, and an LS master’s student. The Coordinators of the two programs and the
Graduate Student Services Manager are ex officio members of the committee.” (Bylaws, 2.9.2)
Each year the Master’s Committee receives a formal “charge” from the Dean and the Associate Dean for Academic Affairs (Sakai: Committee
Charges: Master’s Committee). While some components of the charge may change due to immediate needs, the curriculum is a permanent
part of this document, which states that the primary responsibility of the Master’s Committee is
“to monitor the two master’s programs, the dual degree programs, the graduate certificates offered by SILS, and the Post-Master’s
Certificate (PMC) program to ensure that the courses and experiences offered within these programs are appropriate.” (Bylaws,
2.9.2)
In this way, the curriculum is reviewed annually. Since the composition of the committee changes each year, fresh perspectives are regularly
being brought to the analysis and evaluation of the curriculum.
Some elements of the curriculum are in persistent flux to keep abreast of changes in the field. Each semester we offer between 7 and 15 Selected Topics classes numbered 490, 690, or 890 (intended for undergraduates, graduates, and doctoral students respectively, though master’s
students may take any of these for graduate credit) (see Section II.3.5). These courses can be offered twice and then must be considered for
inclusion in the curriculum before being offered a third time. Those deemed valuable and stable enough for inclusion are given a permanent number and added to the ongoing class rotation with a particular faculty member assigned to each one. These experimental classes
allow faculty and students to explore emerging areas (or micro- and macro-perspectives) of the field and build flexibility into the curriculum
development process.
Appraisal of particular courses is received each semester from students (the Carolina Course Evaluations (CCEs)) and given to the faculty
member in charge of the course to use in making improvements. In addition to open-ended comments, three items directly address course design.
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•

The instructional techniques engaged me with the subject matter

•

The course materials (e.g., course pack, website, texts) helped me better understand the subject matter

•

The course assignments helped me better understand the subject matter.

Results from recent CCEs are shown in Section III.6, Table 3.21. They are reviewed by the Associate Dean to ensure faculty teaching performance meets the standards of the school. These evaluations may be included in faculty annual reviews with the Dean of the school, and they
are included in the official review for promotion and tenure decisions as well as post-tenure reviews every four years. (see Section III.8)
As mentioned above, faculty members are also engaged each semester in peer teaching observations that serve as conversation starters on
particular areas of mutual interest as well as evaluative tools for assessing course content and teaching performance. At least one of these peer
evaluations must be included in promotion and tenure decisions (see Section II.6).

Assessment of Student Achievements
The Graduate School requires that master’s students pass a comprehensive examination as part of the Master’s Degree Requirements. SILS
offers the comprehensive examination in the fall and spring semesters, and students take the examination in their final semester. (Students
who plan to graduate in August take the examination in the preceding spring semester.) The examination is intended as an opportunity
for students to address a real-world problem by drawing upon and synthesizing what they have learned in their program. In addition to
satisfying the Graduate School requirement, the comprehensive exam also allows us to assess students’ achievement based on the Learning
Outcomes (see Section I.1) as required by the university’s Quality Enhancement Plan (2007), which was created in response to Southern
Association of Colleges and Schools (SACS) accreditation review.
The comprehensive examination requires students to synthesize what they have learned throughout their program, from courses, projects,
field experiences, and other experiences, by discussing a significant question or issue. The examination contains two questions; a student
chooses one question to answer. A question contains instructions similar to this:
“Select a specific type of setting such as a public library, corporation, archive, government agency, or other information organization and a specific type of information work within that setting such as instruction, administration, systems analysis, data management, children’s services, or reference.”
Each student selects the specific setting and type of work to form the context within which he or she will answer the question, thus demonstrating an understanding of the issues in a familiar context – usually the one in which he or she will work.
The Master’s Committee is charged with writing the examination. Each year, the committee solicits questions from SILS faculty. The Committee refines the questions so that faculty can assess students’ responses based on the Learning Outcomes. (Sakai: Comprehensive Exam
Questions fall 2013 and Past Masters Comps Topics)
Shortly before each semester’s examination, the Graduate Student Services Manager and the Program Coordinators conduct informative
sessions for students. These sessions cover the purpose of the exam, a review of the Learning Outcomes, discuss what the questions will look
like, how students can prepare for the exams, and what faculty will look for in grading them. Students are encouraged to think about the
setting and function they will write about, and to look at past examinations, which are available in the SILS library. The sessions also cover
the logistics of the examination process.
Students have seven hours for the examination, which is a closed-book examination. On the day of the examination, the Graduate Student
Services Manager distributes the exam questions by email at 8:30 a.m.; students must return their answers no later than 3:30 p.m., along
with a signed Honor Statement. The Graduate Student Services Manager and the Associate Dean distribute exam answers among faculty, based on the setting selected by the student. Answers are coded so that faculty do not know whose examinations they are grading. After
reading the exam, the faculty reader will rate the answer as Excellent, Good, Fair, or Poor, in relation to each of the programs’ five Learning
Outcomes:
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1. Students are prepared to apply critical thinking to a particular challenge that might be experienced in a professional
setting. They will be able to evaluate the strengths and weaknesses of particular solutions, and use concrete examples to
clarify the challenge and its possible solutions.
2. Students are prepared to apply standard professional tools to problem definition and solution. They will be aware of the
classic and current tools and technologies available to information professionals, and will be able to select and apply those
tools and technologies to information problems.
3. Students are prepared to apply ideas, theories, and empirical evidence to solve problems that information professionals
might face in the workplace.
4. Students are prepared to demonstrate a nuanced understanding of a particular information setting/context, including the
needs of the users; the types of materials being collected; the realities of budget, management, and organizational structure; the types of challenges faced and ways to address those challenges; new/current professional and research developments pertinent to the setting/context; the influences of social and political milieu on the setting/context; and how quality
may be defined and assessed within that setting/context.
5. Students are prepared to express their ideas clearly. They will be able to describe problems/challenges, situations, and solutions in an understandable way; synthesize ideas from multiple sources, and engage with those ideas in depth; and develop
an argument in a coherent and logical manner.
In addition to assessing student performance for each Learning Outcome, the faculty reader assigns an overall examination grade, using the
standard graduate grading scheme of H, P, L, or F (see Section IV.4 for explanation of the scheme).
•

If the reader assigns a P or H, the student has passed the comprehensive examination.

•

If the reader assigns an L or F, the examination is read by a second reader. If the second reader assigns a P or H, the student has
passed the comprehensive examination.

•

If the second reader assigns an L or F, the student takes an oral examination from a committee consisting of the Associate Dean, the
student’s advisor, and one of the readers.

•

If the committee determines the student has passed the oral portion, the student has passed the comprehensive examination.

•

Otherwise, the exam committee will decide whether the student should do additional work to satisfy the examination requirement,
or must re-take the examination in the next semester.

The intent of this process is to provide students with a fair judgment of their examination without over-burdening the faculty; in spring 2013,
123 students took the comprehensive exam. Typically, students who must take an oral examination have neglected to answer one part of the
question, or did not express themselves clearly. The latter is sometimes a problem for non-native speakers/writers of English.
The Master’s Committee compiles the results of the examination and reports them to the faculty. Results are broken out by degree and by
Learning Outcome, and compared with previous years’ results (Sakai: SACS Outcomes Report 2012-2013). Faculty can then use these findings in evaluating the curriculum as a whole, as well as individual course planning.
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Constituent Involvement
Faculty are in regular contact with practitioners in the field through their own professional networks, collaborative research and service endeavors, active involvement in professional associations, invited speakers in their classrooms, and supervision of the student Field Experience
course. These liaisons provide strong connections with professional practice that keep us abreast of changes in the field and employers’ needs.
The Director of Development has placed increased emphasis on dialog with our alumni, and the hiring of our Career Services Coordinator in
January 2012 has fostered stronger alliances and clearer communication with employers.
The design and content of the SILS curriculum are products of conversations, feedback, and assessment that involve all of the “voices” of
SILS’ constituents (see Chapter 1). Evaluation and feedback from students, alumni and practitioners are taken seriously, and, we believe,
contribute to the strength of the SILS curriculum.
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CHAPTER 3: FACULTY
STANDARD III: Faculty
III.1 The school has a faculty capable of accomplishing program objectives. Full-time faculty members are
qualified for appointment to the graduate faculty within the parent institution and are sufficient in number
and in diversity of specialties to carry out the major share of the teaching, research, and service activities
required for a program, wherever and however delivered. Part-time faculty, when appointed, balance and
complement the teaching competencies of the full-time faculty. Particularly in the teaching of specialties that
are not represented in the expertise of the full-time faculty, part-time faculty enrich the quality and diversity
of a program.
Since the last accreditation visit in 2006 the full-time faculty at SILS has grown from 24 to 32, members. As stated in the Bylaws of the
School, “the Faculty consists of all persons holding appointments to the ranks of professor, associate professor, assistant professor, lecturer and
instructor.” The full-time faculty is comprised of:
•

Dean and Professor: Gary Marchionini (Cary C. Boshamer Distinguished Professor)

•

Thirteen Professors: Jane Greenberg, Stephanie Haas, Sandra Hughes-Hassell, Paul Jones (Clinical Professor, joint appointment with School of Journalism and Mass Communication, where he holds tenure), Robert Losee, Richard Marciano, Joanne
Marshall (Alumni Distinguished Professor, now in phased retirement), Reagan Moore, Barbara Moran (Louis Round Wilson Distinguished Professor), Javed Mostafa, Arcot Rajasekar, Helen Tibbo (Alumni Distinguished Professor), Barbara Wildemuth

•

Eight Associate Professors: Claudia Gollop (Frances Carroll McColl Term Professor), David Gotz, Brad Hemminger, Christopher “Cal” Lee (Frances Carroll McColl Term Professor), Diane Kelly, Clifford Missen (Clinical Associate Professor), Jeffrey Pomerantz, Brian Sturm

•

Seven Assistant Professors: Jaime Arguello, Ronald Bergquist (Clinical Assistant Professor), Rob Capra, Mary Grace Flaherty, Mohammad Jarrahi, Ryan Shaw, Zeynep Tufekci

•

Two Lecturers: Denise Anthony, Ericka Patillo

Definitions of the non-tenure-track positions are found in Section 3.B. of the SILS Criteria and Procedures for Faculty Appointments, Re-appointments, Promotion and Tenure.
All of the full-time, tenure track faculty listed above are automatically appointed as members of the Graduate Faculty of the University of
North Carolina at Chapel Hill. Clinical appointments and lecturer appointments may be appointed to the Graduate Faculty by recommendation of SILS with approval of the Graduate School. Our three clinical appointments (Bergquist, Jones, and Missen) and one of our lecturers
(Anthony) are all members of the fixed-term graduate faculty. Short, two-page vitae and complete versions of faculty vitae are available on
Sakai: Faculty CVs. Links from the SILS faculty website provide further information on each faculty member, homepages for those who have
them, and contact information.
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Full-time Faculty
The qualifications and areas of interest of the full-time faculty (including those who hold dual appointments with other departments on
campus) are listed in Table 3.1 below.

Table 3.1: Full-time faculty
Name

Faculty Rank

Research, Teaching, and
Advising Specializations

Doctoral Degree Field

Doctoral Institution

Anthony, Denise

Lecturer

Archives and historical collections

Information Science

University of
Michigan

Arguello, Jaime

Asst Professor

Information retrieval, aggregated
search systems and evaluation,
search behavior, text data mining,
and machine learning

Language Technologies

Carnegie Mellon
University

Bergquist, Ronald

Clinical Asst
Professor

Public libraries in North Carolina,
information visualization, visual
language, user-centered design, and
public library policy

Information and
Library Science

University of North
Carolina-Chapel
Hill

Capra, Robert

Asst Professor

Human-computer interaction,
personal information management,
and digital information seeking
behaviors, tools, and interfaces.

Computer Science

Virginia Tech

Flaherty, Mary Grace

Asst Professor

Role of public libraries in society,
health information, and health
literacy

Information Studies Syracuse University

Gollop, Claudia

Frances Carroll
McColl Term
Assoc Professor

Information and reference services,
consumer health information,
health sciences librarianship, information and diverse user groups.

Library Science

Gotz, David

Assoc Professor
(as of Jan 2014)

Visual analytics for healthcare, information visualization, and medical
Computer Science
informatics systems

University of North
Carolina at Chapel
Hill

Professor

Metadata, cataloging/ indexing and
classification, semantic web developments and ontologies, and visual
image indexing

University of
Pittsburgh

Greenberg, Jane
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Information Science

University of
Pittsburgh

Faculty Rank

Research, Teaching, and
Advising Specializations

Doctoral Degree Field

Doctoral Institution

Professor

Natural language processing, information retrieval, sublanguage and
terminology, genre and discourse
structure

Information Science

University of
Pittsburgh

Hemminger, Bradley

Assoc Professor

Medical and bio-informatics,
computer-human interfaces, digital
libraries and open archives and
information visualization

Computer Science

University of
Utrecht (Netherlands)

Hughes-Hassell,
Sandra

Professor

School library media, young adult
literature, diversity in youth services

Information and
Library Science

University of North
Carolina-Chapel
Hill

Jarrahi, Mohammad

Asst Professor

Social and organizational changes
resulting from information use and
communication technologies

Information Studies Syracuse University

Clinical Professor

Internet issues and applications including: digital libraries, electronic
publishing, online news, virtual
MFA, Poetry
communities, legal and social issues
relating to networked information
and access

Kelly, Diane

Assoc Professor

User modeling, relevance feedback,
personalization, information-seeking behavior, experimental design
and analysis, research methods

Information Science Rutgers University

Lee, Christopher
(Cal)

France Carroll
McColl Term
Assoc Professor

Archives, digital preservation, electronic records management

Information

University of
Michigan

Losee, Robert

Professor

Information retrieval, information,
reasoning systems, organizing
information, decision making

Library and Information Science

University of
Chicago

Marchionini, Gary

Information seeking in electronic
Cary C. Boshamenvironments, human-computer
er Distinguished
interaction, digital libraries, inforProfessor
mation design, information policy

Curriculum Development Mathematics

Wayne State
University

Name

Haas, Stephanie

Jones, Paul
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Warren Wilson
College

Faculty Rank

Research, Teaching, and
Advising Specializations

Marciano, Richard

Professor

Digital libraries, archives and
records management, policy-based
Computer Science
cyberinfrastructure, digital preservation, digital humanities

University of Iowa

Marshall, Joanne

Alumni
Distinguished
Professor

Health information needs and
services; value and impact of library
and information services; aging
workforce issues; LIS competencies

Higher Education

University of
Toronto

Missen, Clifford

Clinical Assoc
Professor

Off-line information access and
appropriate IT for underserved
populations, incarcerated people,
& the developing world. Digital
libraries (eGranary), asynchronous
and distance education

MA, Journalism/Development Support
Communication

University of Iowa

Moore, Reagan

Professor

Rule-based data management, data
grids, digital libraries, persistent
archives, genealogy

Physics

University of California-San Diego

Moran, Barbara

Louis Round
Wilson
Distinguished
Professor

Academic librarianship, management of information agencies,
human resources management,
popular materials, organizational
design and leadership.

Higher Education,
Library and Information Science

University of
Buffalo

Professor

Multimedia information retrieval,
personalization and user modeling,
cyberinfrastructure for research and
learning

Information Science

University of
Texas-Austin

Lecturer

Organizational behavior, academic
libraries, professionalism in librarianship, middle management and
“incidental outreach,” a phenome- MS, Library Science
non that explores the benefits of librarians participating in performing
arts groups

Assoc Professor

Digital libraries and other forms of
digital cultural heritage, Metadata,
Human-mediated information
services, Evaluation of information services, Online teaching and
learning

Name

Mostafa, Javed

Patillo, Ericka

Pomerantz, Jeffrey
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Doctoral Degree Field

Doctoral Institution

University of North
Carolina-Chapel
Hill

Information Studies Syracuse University

Name

Faculty Rank

Rajasekar, Arcot

Professor

Research, Teaching, and
Advising Specializations
Data grids, digital libraries,
persistent archives and artificial
intelligence

Doctoral Degree Field
Computer Science

Doctoral Institution
University of
Maryland-College
Park

Asst Professor

Information organization, digital
humanities / humanities computing, philosophy of information,
sociology of texts, hermeneutics,
knowledge representation, public
history, memory institutions, new
media, digitization, the Web

Information
Management and
Systems

University of California-Berkeley

Sturm, Brian

Assoc Professor

Storytelling and folklore, children’s
and young adults’ literature and
public library services, children and
technology, bibliotherapy

Library and Information Science

Indiana University

Tibbo, Helen

Alumni
Distinguished
Professor

Archives and records management,
information services for the human- Library and Inforities, electronic information retrieval, mation Science
reference service

University of
Maryland

Tufekci, Zeynep

Asst Professor

Social impacts of technology, privacy
Sociology and
and surveillance, inequality, research
Anthropology
methods and complex systems

University of
Texas-Austin

Professor

Information-seeking behaviors
and information use, design and
evaluation of information systems,
adoption and use of information

Drexel University

Shaw, Ryan

Wildemuth, Barbara

Information Systems and Design

In addition, Sarah C. Michalak (Associate Provost and University Librarian) has had a permanent appointment as a Professor at SILS since
2005. While she does not currently teach any SILS courses, she is a frequently invited guest lecturer in classes such as INLS 841 Seminar in
Academic Libraries.

Part-time Faculty
The full-time faculty are complemented by a superb group of part-time faculty (adjunct, visiting faculty, and instructors). Part-time faculty
members with active appointments are listed in Table 3.2 below. Definitions of their appointments are found in Section 3.B. of the SILS
Criteria and Procedures for Faculty Appointments, Re-appointments, Promotion and Tenure.
An examination of the relationship between their roles at SILS and their professional responsibilities demonstrates the ways in which their
expertise complements that of the full-time faculty. Adjunct faculty CVs are also available in Sakai. (Sakai: Part-time Faculty CVs)
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Table 3.2: Part-time Faculty
Name

SILS appointment

SILS courses taught

Professional background

Professor of Practice

Work with individual
students*

National Program Manager, EPA National Library
Network

Bardeen, Angela

Adjunct Instructor

INLS 704 Humanities &
Social Sciences Information

Social Sciences Reference Librarian, University
Library, UNC-CH

Barlow, Todd

Adjunct Instructor

INLS 318 Human Computer
Interaction

Manager, Solutions Usability Department, SAS
Institute, Inc.

Barnes, Tamika

Adjunct Instructor

Work with individual
students*

Library Director, Georgia Perimeter College - Dunwoody Campus; formerly Director, US EPA Library,
Research Triangle Park

Bauer, Jennifer (JJ)

Adjunct Instructor

INLS 749 Art & Visual Information Management

Research Associate, Visual Resources Curator, Art
Department, UNC-CH

Boone, Joan

Adjunct Instructor

Bradway, Jamie

Adjunct Instructor

INLS 753 Preservation

Professor of Practice

INLS 690 Project Management

Brown, Margaret

Adjunct Instructor

INLS 753 Preservation

Exhibits Coordinator & Special Collections Conservator, Duke University

Campbell, Jeffrey

Adjunct Instructor

INLS 461 Information Tools;
INLS 200 Retrieving & Analyzing Information

Integrated Library Systems Administrator, University Library, UNC-CH

Collier, Shauna

Adjunct Instructor

INLS 513 Resource Selection
& Evaluation

Librarian for African American History and Culture, UNC-CH

Balsamo, Deborah

Brody, Matt
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INLS 523 Database Systems I; IT Specialist, Business Partner Technical EnableINLS 560 Programming; INLS ment, IBM, Research Triangle Park (retired)
572 Web Development I

Preservation Librarian, North Carolina State
University
Associate Vice Chancellor for Human Resources,
UNC-CH
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Name

SILS appointment

SILS courses taught

Professional background

Cross, Will

Adjunct Instructor

INLS 690 Legal Issues for
Libraries

Director, Copyright and Digital Scholarship Center,
North Carolina State University

Crystal, Abraham

Adjunct Instructor

INLS 520 Organization of
Information

Co-founder, ruzuku.com

Daniel, Evelyn

Adjunct Professor

INLS 786 Marketing; INLS
888 Seminar in Teaching &
Academic Life

Professor Emerita and Former Dean, SILS, UNC-CH
(retired)

Dean, Jacqueline

Adjunct Instructor

INLS 757 Principles & Practices of Archival Description

Manuscripts Processing Librarian, University
Library, UNC-CH

Dunn, Joel

Adjunct Instructor

INLS 382 Introduction to
Systems Analysis

Associate Vice Chancellor for Administrative
Systems, UNC-Greensboro

Ernsthausen, David

Adjunct Instructor

INLS 709 Business Information

Forrest, Alan

Adjunct Instructor

INLS 576 Distributed Systems Windows Systems Administrator, Computer Services, Dept. of Computer Science, UNC-CH

Funke, Claudia

Adjunct Instructor

INLS 690 Rare Book Collection Fundamentals

Gasaway, Laura
(Lolly)

Adjunct Professor

Work with individual
students*

Gendron, Heather

Adjunct Instructor

INLS 749 Art & Visual Information Management

Gunther, Wanda

Adjunct Instructor

721 Cataloging Theory &
Practice

Authority Control & Database Mgmt. Librarian,
UNC-CH

Haefele, Chad

Adjunct Instructor

INLS 501 Information
Resources & Services

Reference Librarian for Emerging Technologies,
University Library, UNC-CH

Faculty Teaching and Research Support Librarian,
Kenan-Flagler Business School, UNC-CH

Curator of Rare Books, University Library, UNC-CH

Paul B. Eaton Distinguished Professor of Law
Emeritus
Art Librarian, University Library, UNC-CH

Name
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SILS appointment

SILS courses taught

Professional background

Hall, Margaret

Adjunct Instructor

INLS 708 Law Libraries &
Legal Information

Hassell, Lew

Adjunct Instructor

Hayes, Barrie

Adjunct Instructor

Work with individual
students*

Bioinformatics and Translational Science Librarian, Health Sciences Library, UNC-CH

Jenkins, Carol

Professor of Practice

Work with individual
students*

Director, Health Sciences Library, UNC-CH (retired)

Keizer, Caroline

Adjunct Instructor

INLS 721 Cataloging Theory
& Practice

North Caroliniana Specialist Cataloger, University
Library, UNC-CH

Keller, Joni

Adjunct Instructor

INLS 578 Protocols & Network Applications Specialist, Information Technical
Management
Services, UNC-CH

King, Emily

Adjunct Instructor

Work with individual
students*

Larson, Gerry

Adjunct Instructor

INLS 796 Field Experience in
School Library Media

Media Coordinator, Durham (NC) Public Schools
(retired)

McNamara, Charles

Adjunct Instructor

Work with individual
students*

Curator of Rare Books, University Library, UNC-CH
(retired)

Meho, Lokman

Adjunct Instructor

Clinical Assistant Professor of Law and Reference/
Student Services Librarian, UNC-Chapel Hill

INLS 566 Information Securi- Associate Professor, Drexel University, College of
ty; 572 Web Development I Information Science and Technology (retired)

Coordinator of E-Learning Services, University
Library, UNC-CH

INLS 501 Information Re- Director of University Libraries and Associate
sources & Services; INLS 701 Professor of Political Studies, American University
Information Retrieval Search of Beirut
Strategies

Name

SILS appointment

SILS courses taught

Professional background

Morgan, Jennifer

Adjunct Asst Professor

Work with individual
students*

Associate Director for Research, University of North
Carolina Institute on Aging

Morisseau, Anne

Adjunct Instructor

INLS 701 Information Retrieval Search Strategies

Associate Director, Collaboration Change Management, Bristol-Myers Squibb

Moss, Rita

Adjunct Instructor

INLS 709 Business Information

Business/Economics Librarian and Head of the
Reference Desk Section, University Library, UNC-CH

Myatt, Angela

Adjunct Instructor

710 Evidence-Based Medicine Liaison Librarian to the School of Medicine,
University of Texas

Nixon, Tommy

Adjunct Instructor

INLS 704 Humanities &
Social Sciences Information

Reference Librarian, Davis Reference Dept., UNCCH

Orphanides, Andreas

Adjunct Instructor

INLS 582 Systems Analysis

Librarian for Digital Technologies and Learning
Research and Information Services, North Carolina State University

Palmquist, Ruth

Adjunct Instructor

INLS 500 Human Information Interactions

Professor, School of Information and Library
Science, Dominican University (retired)

Peper, Michael

Adjunct Instructor

Roberston, William
(Dav)
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INLS 703 Science Information Librarian for Mathematics, Physics and Digital
Services, Duke University

Professor of Practice Work with individual students Director, National Institute of Environmental
Health Sciences (NIEHS) (retired)

Rowe, Beth

Adjunct Instructor

INLS 707 Government
Documents

Sampson, Sara

Adjunct Instructor

INLS 708 Law Libraries &
Legal Information

Head of Documents, University Library, UNC-CH

Clinical Assistant Professor of Law and Deputy
Director of the Law Library, UNC-CH

Name
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SILS appointment

SILS courses taught

Professional background

Schardt, Connie

Adjunct Instructor

710 Evidence-Based Medicine Education Coordinator, Medical Center Library,
Duke University

Sexton, Nick

Adjunct Instructor

INLS 708 Law Libraries &
Legal Information

Shaw, Seth

Adjunct Instructor

INLS 525 Electronic Records
Management

Shearer, Tim

Adjunct Instructor

INLS 582 Systems Analysis

Shoffner, Michael

Adjunct Instructor

Work with individual
students*

Advanced Software Developer, Renaissance Computing Institute, UNC-CH

Smith, Kevin

Adjunct Instructor

INLS 690 Legal Issues for
Libraries

Scholarly Communications Officer, Duke University

Solis, Jacqueline

Adjunct Instructor

INLS 501 Information
Resources & Services

Coordinator of Liaison Services, University Library,
UNC-CH

Stokes, Sarah

Adjunct Instructor

INLS 501 Information
Resources & Services

Patent Analyst, Landon IP

Taylor, Arlene

Distinguished
Adjunct Professor

Work with individual
students*

Professor Emerita, School of Information Sciences,
University of Pittsburgh

Turi, Matt

Adjunct Instructor

INLS 556 Introduction to
Archives & Records Management

Urquhart, Ryan

Adjunct Instructor

INLS 582 Systems Analysis

Vargha, Rebecca

Adjunct Instructor

INLS 513 Resource Selection
& Evaluation

Librarian, School of Information and Library
Science, UNC-CH

Weiss, Steven

Adjunct Instructor

INLS 690 Audio Visual
Archives Management

Head, Southern Folklife Collection, UNC-CH

Reference/Collection Development Librarian, Law
Library, UNC-CH
Electronic Records Archivist, Duke University

Head, Applications Development Section, University
Library, UNC-CH

Manuscripts Reference Librarian, University
Library, UNC-CH

Sr. User Experience Designer, BCBSNC

Name

SILS appointment

SILS courses taught

Weiss, Meredith

Adjunct Instructor

INLS 585 Management

Professional background
Associate Vice Chancellor for Administration;
UNC-CH

* Work with individual students includes master’s papers, field experiences, and independent studies.

According to the 2013 Current Student Survey, the adjunct faculty bring strength and practical focus to the curriculum.
•

“Some of my favorite and most effective classes have been those taught by adjunct faculty members.”

•

“Adjuncts are hired from a pool of very strong libraries, and are leaders in their areas.”

•

“The adjunct and visiting faculty have knowledge of current trends in the field and integrate that into their courses. More
importantly, they design interesting courses and engage students.”

The teaching faculty also include graduate teaching fellows, SILS doctoral students of advanced standing who have taken a pedagogy course
at the university or received formal teacher training and instruction. Their teaching covers several of the foundational classes (primarily
INLS 200 Retrieving and Analyzing Information for undergraduates and INLS 500 Human Information Interactions for graduates) and some
of the specialty electives. Teaching fellows from the last two academic years, including Summer Sessions are listed in Table 3.3 below.
Table 3.3: Doctoral Teaching Fellows from 2011-2013
Teaching Fellow
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Course(s) Taught

Bailey, Earl

INLS 200 Retrieving and Analyzing Information
INLS 500 Human Information Interactions

Brennan, Kathy

INLS 200 Retrieving and Analyzing Information

Cao, Leo

INLS 200 Retrieving and Analyzing Information

Chen, Annie

INLS 490 Selected Topics
INLS 581 Research Methods Overview

Christopherson, Laura

INLS 500 Human Information Interactions
INLS 582 Systems Analysis

Clemens, Rachel

INLS 502 User Education
INLS 200 Retrieving and Analyzing Information

Costello, Kaitlin

INLS 500 Human Information Interactions
INLS 556 Introduction to Archives and Records Management

Cushing, Amber

INLS 501 Information Resources and Services
INLS 754 Access, Outreach, and Public Service in Cultural Heritage Repositories

Hanson-Baldauf, Dana

INLS 513 Resource Selection and Evaluation

Hauser, Elliott

INLS 560 Programming for Information Professionals

Khanova, Julia

INLS 890 Advanced Selected Topics

Murillo, Angela

INLS 490 Selected Topics

Poole, Alexander

INLS 501 Information Resources and Services

Ramdeen, Sarah

INLS 520 Organization of Information

Rawson, Casey

INLS 534 Youth and Technology in Libraries
INLS 745 Curriculum Issues and the School Librarian

Sheble, Laura

INLS 500 Human Information Interactions

Teaching Fellow
Vardell, Emily

Course(s) Taught
INLS 501 Information Resources and Services

Velasco-Martin, Javier

INLS 490 Selected Topics

Wu, Wan-Ching

INLS 101 Foundations of Information Science

Yoon, Shenmeng

INLS 690 Intermediate Selected Topics

The university categorizes its employees as either EPA (Exempt from State Personnel Act) – primarily full-time faculty and some non-faculty
appointments – or SPA (Subject to the State Personnel Act), primarily staff employees. EPA non-faculty may have instructional, administrative, and/or research responsibilities. The school currently has three EPA non-faculty employees who are actively engaged in teaching and
research activities:
•

Tom Caruso, Health Informatics Liaison Research Associate

•

Antoine De Torcy, Research Associate (DICE/RENCI)

•

Chien-Yi Hou, Research Associate (DICE/RENCI)

Finally, SILS welcomes short-term visiting scholars whose interests align with those of our faculty and whose research furthers the mission
and goals of the School. Table 3.4 is a list of the visiting scholars for the last six years.
Table 3.4: SILS Visiting Scholars Since 2008
Date
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Name

Affiliation

County

2013

Gabriele Paetsch

University of Hildesheim

Germany

2013

Mingyu Li

University of Science and Technology

China

2013

Jose Merlo Vega

University of Salamanca

Spain

2013

Abdulrashid Hafez

King AbdulAziz University

Saudi Arabia

2012

Jong Sung Kim

Keimyoung University

South Korea

2012

Falk Scholer

Royal Melbourne Institute of Technology

Australia

2012

David Nichols

University of Waikato

New Zealand

2012

Kalpana Shankar

University College Dublin

Ireland

2011

Fenglin, Li

Wuhan University

China

2011

Kun Huang

Beijing Normal University

China

2011

Huabing Qiu

Wuhan University

China

2011

Xiaojie Zong

Zhejiang Gongshang University

China

2011

Özgür Külcü

Hacettepe University

Turkey

2011

Hande Uzun Külcü

Turkish Red Crescent Society

Turkey

2011

Richard Lopez

National Archives & Records Administration

USA

2009

José Ramón Pérez Agüera

University of Complutence

Spain

2009

Charles Seger Jakobsen

Royal School of Library and Information Science

Denmark

2009

Soo Kyoung Kim

Pusan National University

South Korea

2008

Gum-Sook Hoang

Daelim College

South Korea

2008

Gema Bueno

University San Carlos III

Spain

2008

Qi Hong

Ren Min University

China

These scholars’ contributions to the academic and social environment include public lectures, and research and teaching collaborations, and
they bring an additional global perspective to the School.
Full-time Faculty Coverage of the Field of ILS
The teaching expertise of the full-time faculty is diverse and covers a broad span of the information and library science field. Figure 3.1
(below) represents one conception of the field and the faculty’s related areas of focus. It conceptualizes the ILS field as having three basic
components that interact synergistically within various contexts and embedded within administrative policies and procedures: people, information, and tool/technologies. While most faculty members’ names could appear in many – if not most – of these areas to some degree, the
diagram represents their primary area(s) of focus. One of the strengths of our School is that faculty do cross over the boundaries listed here.
Figure 3.1: Faculty Research Interests

An analysis summarizing the courses taught by full-time and part-time faculty since fall 2010 is available on Sakai (Sakai: Courses Taught
by Faculty 2010-2013). Of the 517 course sections offered during this time period, 316 (61%) were offered by full-time faculty and 201 (39%)
were taught by part-time faculty (adjuncts and doctoral teaching fellows). Of the 171 sections offered of core, required classes, 88 were taught
by full-time faculty (51%) and 83 were taught by part-time faculty (49%). These data show that part-time faculty enrich the curriculum by
bringing their diverse perspectives to the core curriculum as well as by extending the specializations with higher level electives.
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III.2 The school demonstrates the high priority it attaches to teaching, research, and service by its appointments and promotions; by encouragement of innovation in teaching, research, and service; and through
provision of a stimulating learning and research environment.
The teaching load for tenure track faculty is typically two courses per semester, though School policy does allow a maximum release of one
course per semester due to grant subsidies or administrative appointments. This maximum ensures that our tenure track faculty are visible
and active participants in the learning and culture of our School. Faculty are also students’ primary academic advisors, as well as supervisors on their Master’s Papers, field experiences, and independent studies. Lecturers may be appointed “to teach one, two, or three courses per
semester,” and clinical faculty’s teaching requirement should be for three or four courses per semester, depending on the other faculty load
being borne.” (Criteria and Procedures for Faculty Appointments, Reappointments, Promotion and Tenure, Revised July 2013)
Appointment, Promotion, and Tenure Process
While the School follows the standards for academic tenure approved by the University Trustees, it has its own personnel policies, Criteria
and Procedures for Faculty Appointments, Reappointments, Promotion and Tenure, Revised July 2013 that are available on the SILS website
in the faculty handbook. This document begins with the mission of the school, including faculty’s responsibility to all three areas of faculty
involvement in academic life: teaching, research, and service.
Our policies are congruent with those of the University. As the document states:
All the procedures and policies relating to decisions affecting faculty in the School of Information and Library Science conform to
statements regarding these matters set forth in the following University publications. In cases of conflict, the most recent edition of
each document takes precedence.
1. The Code, Board of Governors, UNC, as amended through October, 2009
2. Trustee Policies and Regulations Governing Academic Tenure in the University of North Carolina at Chapel Hill, April 9,
1976 (as amended through October 20, 2009)
3. Equal Opportunity Plan, UNC-CH, as revised April 1, 2012
4. Guidelines for the Preparation of EPA Personnel Actions, Division of Academic Affairs, UNC-CH
For appointments, the Dean appoints an ad hoc Search Committee to supervise the process. The committee develops a position description in consultation with the faculty, and a recruitment plan is filed with and approved by the Equal Opportunity/ADA Office before a search
may commence. The committee requests input from all of its constituents regarding potential candidates to recruit and uses every means
available to reach the widest target audience (electronic lists, social networks, job services, SILS webpage, and conference interviews at ALISE
and ASIST and others depending on the target area and timing of the hire).
Candidates must submit a letter of application and a curriculum vitae. Letters of recommendation are solicited for finalists from their indicated references outside of SILS. The search committee reviews all submissions and selects a number of applicants for on-campus interviews
in collaboration with the faculty and the Dean.
Candidates whom we invite to campus make a public presentation regarding their research during the interview process. They meet with the
Dean, faculty, students, and members of other schools, departments, and units as appropriate. Candidates are evaluated on their record of
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teaching, research, and service, and on their experience and plans. The search committee solicits both written and verbal feedback from all
faculty and students and makes a recommendation to the Dean based on this feedback. Faculty members then assemble and provide additional advice to the Dean regarding the appointment and vote on the appointment.
For promotions and the granting of tenure, the Personnel Committee, including faculty and student representatives, guides the process
and thoroughly examines the documentation provided by the candidate for the personnel action (outlined in the APT document). We ask
outside reviewers to provide written letters discussing the quality of the candidate’s scholarly work and impact on the field, and faculty, students and alumni are also invited to provide written input for the Personnel Committee’s consideration. The Personnel Committee analyzes
all materials assembled by the candidate, with the external letters and letters from faculty, students and alumni. In a letter to the Dean, the
Personnel Committee addresses the qualities of a candidate’s teaching, research and service, and summarizes its recommendation. The Dean
prepares a recommendation that accompanies the candidate’s portfolio as it passes through the administrative hierarchy of the university
(see Sakai: Levels of Review Table).
The Office of the Provost offers several information and discussion sessions for junior faculty on the promotion and tenure process at the
University of North Carolina at Chapel Hill each year. Executive Vice Provost and Chief International Officer Ron Strauss presents these
“Promotion and Tenure 101“ sessions. The UNC Center for Faculty Excellence also offers workshops on the promotion, tenure, and review
processes. Finally, SILS has organized its own mentoring program for junior faculty, in response to a university-wide emphasis on developing
junior faculty. This program addresses the three core aspects of academic life: research, teaching, and service. Each session focuses on a specific aspect of faculty life, such as developing grant proposals for specific agencies, interacting with students in class, academic advising, and
making decisions about service opportunities. Faculty colleagues present at many of the mentoring sessions, helping introduce new faculty to
the culture of the School and the research and teaching interests of their colleagues. While focused on the tenure-track assistant professors,
SILS’ lecturers and clinical faculty are also invited to participate in sessions relevant to their roles.
Success and the Changing Face of the Faculty
SILS has seen a marked change in its faculty since the last accreditation visit in 2006, due, in part, to success in recruiting talented new
scholars, but also due to retirement, death, and job changes.
SILS has been able to hire superb scholars to the School over the past seven years, and these personnel decisions have been the result of
ongoing strategic assessment of the faculty’s existing strengths, issues of faculty diversity, emerging curriculum and research areas we need
to address, areas we need to augment due to loss of faculty or changing emphases, and input from employers and other constituents about
the knowledge and skill set they desire in their new employees. This assessment happens formally in School Meetings and strategic planning
retreats and informally in the hallways, Faculty Breakfasts, and other impromptu gatherings. We have hired two full-time lecturers (Anthony
and Patillo) to bolster our teaching strengths in archives, management, collections, and music librarianship; six assistant professors (Arguello, Capra, Flaherty, Jarrahi, Shaw, and Tufekci) whose areas of expertise include databases, information retrieval, user interaction, text
mining, digital humanities, health information in public libraries, information organization, social networks, and technology as an agent
of social change; a clinical assistant professor (Bergquist) with expertise in public librarianship, information literacy, and organizational
effectiveness; a clinical associate professor (Missen) whose focus on underserved populations increases the diversity of our course offerings
and extends our global connections; an associate professor (Gotz) whose expertise in medical informatics and visual analytics deepens our
commitment to health informatics; and three full professors (Marciano, Moore, and Rajasekar) who collaborate in the DICE (Data Intensive
Cyber Environments) research and development group and bring strength to the areas of “big data,” information organization and control,
and digital humanities.
After twenty-five years on the faculty, as Dean and professor, Evelyn Daniel (whose expertise is in management) retired in 2010, but she
continues to teach for the School as an adjunct professor. Joanne Marshall, another past Dean and professor, known for her work in health
information and ILS workforce issues, is in phased retirement and will fully retire in May 2014. In 2012, SILS lost two honored members of
the faculty to illness: Deborah Barreau (personal and organizational information management) and Jerry Saye (cataloging and academic
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libraries). In 2008, after seventeen years on the faculty, Paul Solomon (human information interactions) retired from UNC-CH and accepted
a position at the University of South Carolina, and Mark Winston (leadership) left to become the Assistant Chancellor and Director of the
Dana Library at Rutgers University. Cathy Blake (text mining) took a position at the University of Illinois – Urbana-Champaign in 2009
after five years at SILS. Phillip Edwards (scholarly communication and collections) left SILS in 2011 to become an instructional consultant
at Virginia Commonwealth University.
SILS has also been successful in obtaining tenure for its junior faculty and promoting its middle faculty; all of our junior faculty who have
been put forward for tenure in the past six years have received it, and all of the associate professors who have sought promotion have received
it. Since the last COA review in 2006, four assistant professors have been promoted to associate professor with tenure (Hemminger, Lee, Kelly,
Pomerantz), and three associate professors have been promoted to full professor (Greenberg, Hughes-Hassell, Mostafa). Of these colleagues,
Diane Kelly and Sandra Hughes-Hassell are award-winning teachers; each won the SILS teaching award and Diane received the ASIST
teaching award and Sandra received the ALISE teaching award. Cal Lee, Diane Kelly, Jane Greenberg, and Javed Mostafa have all received the
Frances Carroll McColl Term Professorship (held by each incumbent for three years) for excellence in their research and teaching.
Encouragement of Innovation in Teaching, Research, and Service
The university supports innovation in teaching by providing grants and faculty learning opportunities for course development. The Center
for Faculty Excellence, for example, offers the Lenovo Instructional Innovation Grants, as well as ongoing Excellence in Teaching workshops,
new faculty orientation, individual consultations, and a teaching webliography. The university sponsors a high profile series of teaching
awards, and UNC Global offers a variety of course development awards for adding international content to the university curriculum.
Several innovative teaching efforts have recently been initiated in SILS. A new post-master’s certificate in Data Curation is an innovative approach to continuing education, and faculty regularly experiment with new forms of delivery. Jeff Pomerantz, for example, offered a massive
open online course (MOOC) on the topic of metadata in the fall of 2013 that had 32,337 students registered on the first week of class; the
School experimented with a Second Life presence in 2007 and 2008; and many faculty routinely integrate online technologies such as Skype,
Sakai, blogs, wikis, cloud storage, etc. into their courses.
Innovation in research at SILS is supported by an ongoing culture of inquiry at the School and in the University that expects faculty and
students to be productive and exploratory scholars. The Office of Sponsored Research provides training opportunities for faculty, and the
University Research Council offers several small grants for research expenses. The university may also provide matching funds for grants.
SILS will often provide new faculty with start-up money to help them establish their research agendas. The School also provides the Eleanor
M. and Frederick G. Kilgour research grants to support faculty research projects; recent recipients have included Mary Grace Flaherty, to assess
health information resources use in NC libraries, and Jaime Arguello, to study the effects of aggregated search coherence on search behaviors.
The Frances Carroll McColl Term Professorship, rotating among SILS faculty members, was established to support faculty research excellence.
The current holders of this professorship are Claudia Gollop and Cal Lee. Student research is recognized with the Elfreda Chatman student
research award for the best Master’s Paper proposal (one award each year), and the Dean’s Achievement award for the best Master’s Paper
(two awards each year).
The University and SILS are also interested in faculty engagement through service to the community and the profession. The Carolina Center
for Public Service offers faculty support for public service endeavors, and the Provost’s Office oversees the Felix Harvey Award to Advance Institutional Priorities: Applied Innovation of Humanities and Social Sciences Scholarly Expertise that supports projects that have high impact
on the surrounding communities. SILS supports faculty travel in connection with professional service. SILS also encourages faculty to obtain
grant funds for service-related activities; for example, Javed Mostafa leads the entrepreneurial venture Keona Health, a company developing a patient decision support system called Insight Engine that gives patients instant, personalized health advice and makes it possible for
patients to resolve about 10 percent of their health problems at home. The Story Squad initiative to promote literacy and storytelling in the
community is currently financially supported by SILS as it explores more permanent funding. Gary Marchionini’s LifeTime Library initiative
provides trusted storage and associated services for students and alums for their entire lives. The school’s assurance that such resources will
persist will serve as a trusted covenant between the institution and its constituents.
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Faculty are continually looking for new approaches and technologies to use in their research, teaching, and service activities. As we try new
ideas and as students push us to explore, there is a culture at SILS of sharing results and conclusions informally at Faculty Breakfasts or
School meetings, and innovations are celebrated on the SILS website, newsletter, listserv, Twitter, Facebook, Vimeo, and other communication
channels.
Stimulating Learning and Research Environment
SILS prides itself on providing a challenging and exciting learning environment. Embedded as it is in a stellar research and teaching university, SILS sets high expectations of its faculty, staff, and students and strives to be creative in its spaces and collaborations so that students:
• Are exposed to cross-disciplinary and global perspectives
• Have opportunities to participate in and conduct their own research
• Are confronted with questions that require creative and unconventional thinking
• Learn to apply general ideas and theories to specific contexts
In general the students believe that SILS offers a good learning environment. The Graduate School Exit Survey of SILS master’s degree
students from 2010-2012 (see Sakai: Graduate School Edit Survey Questions) showed that 64% (N=205) thought that their overall academic
experience was very good or excellent and 90% (N=205) rated it good or better. Seventy-six percent (N=205) responded that they would
definitely or probably “recommend UNC to someone considering their field of study.” Seventy-seven percent (N=204) rated the “quality of
graduate level teaching by faculty” as good or better.
The 2013 Current Student Survey contained a question asking: “How satisfied are you with the overall learning environment at SILS?” Seventy-two percent reported being satisfied or very satisfied with the learning environment. Table 3.5 details the survey results.
Table 3.5: Overall current student satisfaction with learning environment
How satisfied are you with the overall learning environment at SILS?
Number of Responses (%)
MSLS
MSIS
Total
Very Satisfied
6 (15%)
6 (30%)
12 (20%)
Satisfied
20 (50%)
11 (55%)
31 (52%)
Neutral
7(17.5)
2 (10%)
9 (15%)
Slightly Dissatisfied
6 (15%)
1(5%
7 (12%)
Very Dissatisfied
1 (2.5%)
0 (0%)
1 (1%)
Total Responses
40
20
60
Table 3.6 shows that the alumni agree with this overall assessment in reflecting on their studies while at SILS. Overall, 76% of recent alumni
strongly agreed or agreed that the quality of teaching by the faculty was high. The MSIS alumni were more positive (85%) than the MSLS
alumni (74%), though the sample sizes were distinctly different.
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Table 3.6: Alumni opinions of the quality of faculty teaching
The quality of teaching by the faculty was high
Number of Responses (%)
MSLS
MSIS
Total
Strongly Agree
37 (32.2%)
14 (41.2%)
51 (34.2%)
Agree
48 (41.7%)
15 (44.1%)
63 (42.3%)
Neutral
16 (13.9%)
5 (14.7%)
21 (14.1%)
Disagree
7 (6.1%)
0 (0%)
7 (4.7%)
Strongly Disagree
7 (6.1%)
0 (0%)
7 (4.7%)
Total
115
34
149

III.3 The school has policies to recruit and retain faculty from diverse backgrounds. Explicit and equitable
faculty personnel policies and procedures are published, accessible, and implemented.
As the world becomes increasingly pluralistic, individuals are finding it increasingly problematic to “fit themselves” into the broad racial,
ethnic, and social categories imposed on them by outside forces (i.e., the government census, university policies, or other institutional powers). How, for example, would a person from the Middle East or Argentina classify herself, given the racial breakdown used by the US Office of
Management and Budget in the 2010 Census: Black or African American, Asian, American Indian/Alaska Native, Native Hawaiian/Pacific Islander, White, or Some Other Race? Of what value would the data be when these women answered “some other race”? These single categories
are outdated, and we have chosen to present our faculty’s diversity in a more complete fashion.
SILS embraces diversity in all its aspects, and we strive to create an academic environment that welcomes novel ideas and differences of opinion and perspective, whether these differences spring from “race, gender, national origin, ethnicity, religion, social class, age, sexual orientation, or physical and learning ability.” (SILS Diversity Statement) The diversity of our faculty reflects this commitment.
The “Criteria and Procedures for Faculty Appointments, Reappointments, Promotion, and Tenure“ policy document states:
The School of Information and Library Science is committed to equality of opportunity. Concomitant with this is the tradition of
fairness to each individual without prejudice to race, color, gender, age, religion, creed, genetic information, disability, veteran’s
status, sexual orientation, gender identity or gender expression, or national origin. The School of Information and Library Science
adheres to university policy regarding equal opportunity as described in the most recent versions of the Equal Employment Opportunity Plan for Staff Employees at the University of North Carolina at Chapel Hill, and the Equal Opportunity and Affirmative
Action Plan of the University of North Carolina at Chapel Hill.
Our faculty come from a variety of geographic backgrounds, including Canada (Marshall), Central America (Arguello), India (Rajasekar),
Indonesia (Mostafa), and the Middle East (Jarrahi, Tufekci), and the rest come from the United States. They also bring diverse educational
backgrounds, including computer science, curriculum development, higher education, information systems, information and library science,
language technologies, journalism, poetry, physics, and sociology/anthropology, and they received their highest degrees from twenty-one
different institutions (see Table 3.1 above).
The ages of the faculty range from thirty-one to sixty-nine years old, with ten faculty in their sixties, nine in their fifties, seven in their forties,
and four in their thirties. There are fourteen women and eighteen men on the faculty, and the distribution at rank is shown below in Table 3.7:
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Table 3.7: Faculty gender distribution
Lecturer
Assistant Professor
Associate Professor
Full Professor

Female
2
2
2
8

Male
0
5
6
7

The data above show broad representation at all academic ranks and at all age levels, suggesting stability and sustainability of the faculty as
a whole.
The SILS policies and procedures regarding appointments, reappointment, promotion, and tenure are available on the open web in the faculty handbook. University policies are also available on the open web on the Provost’s website.

III.4 The qualifications of each faculty member include competence in designated teaching areas, technological awareness, effectiveness in teaching, and active participation in appropriate organizations.
Teaching assignments are made each semester based on a combination of curricular needs and teaching competencies of the individual
faculty members. Table 3.8 below lists the full-time faculty, their teaching assignments for fall 2010 – fall 2013, their research interests, and
the professional organizations in which they are members.
Table 3.8: Full-time faculty teaching, research, and professional affiliations
FACULTY
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COURSES

Research, Teaching, and
Advising Specializations

Affiliations

Anthony

INLS 520 Organization of Information; INLS 556
Archives and historical collections SAA; Archival Educators
Introduction to Archives; INLS 754 Access, Outreach,
Research Institute
and Public Service in Cultural Heritage Repositories; INLS 757 Principles and Practice of Archival
Description; INLS 889 Seminar in Teaching Practice

Arguello

INLS 509 Information Retrieval; INLS 890-190
Experimental Information Retrieval; INLS 613 Text
Mining

Information retrieval, aggregated ACM-SIGIR
search systems and evaluation,
search behavior, text data mining,
and machine learning

Bergquist

INLS 261 Information Tools; INLS 461-001
Information Tools; INLS 758 International and
Cross-Cultural Perspectives; INLS 718 User Interface
Design; INLS 843 Seminar in Public Libraries; INLS
285 Information Use for Organizational Effectiveness; INLS 200-002 Retrieving and Analyzing Information; INLS 889 Seminar in Teaching Practice

Public libraries in North Carolina, ACM
information visualization, visual
language, user-centered design,
and public library policy

FACULTY

Research, Teaching, and
Advising Specializations
INLS 818 Seminar in Human-Computer Interaction; Human-computer interaction,
INLS 760 Web Databases; INLS 523-001 Database
personal information manageSystems I; INLS 490-172 Personal Information
ment, and digital information
Management; INLS 690-172 Usability Testing and
seeking behaviors, tools, and
Evaluation
interfaces.

ASIS&T; ACM-SIGCHI;
IEEE

Daniel

INLS 089-001 FYS Bought, Burned, or Borrowed In- Management, International
formation Ethics and Policy in the World Around US Librarianship

ALA; ALISE; IFLA; SLA;
NCASL; NCLA; NCSLA

Edwards

INLS 513-001 Resource Selection and Evaluation;
INLS 703 Science Information; INLS 200-001
Retrieving and Analyzing Information

Collections, scholarly communication, evaluation of information
services, digital libraries, instructional design

Professional and Organizational Development
Network in Higher
Education

Flaherty

INLS 513-001 Resource Selection and Evaluation

Role of public libraries in society,
health information, and health
literacy

AHIP; ARSL; CAPHIS;
MLA; ALA, PLA; ASIS&T;
ALISE

Gollop

INLS 501-001 Information Resources and Services;
INLS 739-01W Information Services for Special Populations; INLS 705-01W Health Sciences Information; INLS 748 Health Science Environments; INLS
515 Consumer Health Information; INLS 890-975
Summer Seminar in London

Information and reference
services, consumer health
information, health sciences
librarianship, information and
diverse user groups.

ALA; ALISE; Beta Phi
Mu; NCLA; MAC-MLA

Gotz

INLS 582 Systems Analysis and Design

Visualization and medical
informatics

ACM-SIGHIT; ACM-Multimedia; IEEE; Society
for Industrial and
Applied Mathematics
(SIAM)

Greenberg

INLS 520 Organization of Information; INLS 720
Metadata, cataloging/indexing
ACM; ALA; ASIS&T
Metadata; INLS 890-092 Seminar in Knowledge Or- and classification, semantic web
ganization; INLS 881 Research Issues and Questions developments and ontologies, and
visual image indexing

Haas

INLS 523-002 Introduction to Database; INLS
582-001 Systems Analysis and Design; INLS 512
Applications of Natural Language Processing; INLS
890-975 Summer Seminar to London; INLS 523-001
Database Systems I Introduction to Databases;

Capra
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COURSES

Natural language processing,
information retrieval, sublanguage and terminology, genre
and discourse structure.

Affiliations

ASIS&T; ACL; ACM

FACULTY

88

COURSES

Research, Teaching, and
Affiliations
Advising Specializations
Medical and bio-informatics,
AMIA; AAPM; ACM; ACR;
computer-human interfaces,
ASIS&T; IEEE; MIPS;
digital libraries and open archives SPIE
and information visualization.

Hemminger

INLS 623 Database Systems II Intermediate Databases; INLS 706 Biomedical Informatics Research
Review; INLS 490-109 Information Visualization;
INLS 889 Seminar in Teaching Practice; INLS 541
Information Visualization

Hughes-Hassell

INLS 530 Young Adult Literature; INLS 744 School
School library media, young
Libraries; INLS 745 Curriculum Issues and the
adult literature, diversity in youth
School Librarian; INLS 889-001 Seminar in Teach- services.
ing Practice; INLS 881 Research Issues and Questions I; INLS 882-001 Research Issues and Questions
II; INLS 890-147 Youth Services in a Diverse Society

Jarrahi

INLS 285 Information Use for Organizational
Effectiveness

Social and organizational changes resulting from information use
and communication technologies.

Jones

INLS 697 Emerging Topics in Information Science;
INLS 089-001 First Year Seminar Cultures of Online
Social Networks; JOMC 491-007 Mobile App Design
and Development

Internet issues and applications
including: digital libraries, electronic publishing, online news,
virtual communities, legal and
social issues relating to networked
information and access

Kelly

INLS 101 Foundations for Information Science;
INLS 780-002 Research Methods; INLS 890-123
Research Design; INLS 691H Research Methods
in Information Science; INLS 888 Seminar in
Teaching and Academic Life; INLS 890-123 Seminar
in Research Methodology; INLS 581-002 Research
Methods Overview

ACM-SIGIR; ACM-SIGCUser modeling, relevance
feedback, personalization,
HI; ASIS&T
information-seeking behavior,
experimental design and analysis,
research methods.

Lee

INLS 556 Introduction to Archives and Records
Management; INLS 490-141 Acquiring Information
from Digital Storage Media; INLS 513-002 Resource
Selection and Evaluation; INLS 465-001 IT for
Digital Collections; INLS 525 Electronic Records
Management; INLS 690-141 Digital Forensics for
Curation of Digital Collections

Archives, digital preservation,
electronic records management.

ALA; AASL; ALSC; YALSA;
LRRT; IFRT; ALISE;
ASCD; IASL

American Open
Technology Consortium
(AOTC); ACM; UNC
Open Source Research
Team (OSRT)

SAA; SNCA; National
Digital Stewardship
Alliance-Infrastructure
Working Group; Open
Planets Foundation

FACULTY
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COURSES

Research, Teaching, and
Advising Specializations

Affiliations

Losee

INLS 509 Information Retrieval; INLS 780-001
Research Methods; INLS 890-040 What is Information?; INLS 581-001 Research Methods Overview

Information retrieval, information, reasoning systems,
organizing information, decision
making.

Marchionini

INLS 889 Seminar in Teaching Practice

Information seeking in electronic
environments, human-computer
interaction, digital libraries,
information design, information
policy.

Marciano

INLS 890-162 Digital Humanities Explorations and
Experimentations; INLS 890-162 Invisible Cities
and Historical Narratives; INLS 525-001 Electronic
Records Management

Digital libraries, archives and re- NAGARA; SAA
cords management, policy-based
cyberinfrastructure, digital preservation, digital humanities.

Marshall

INLS 515 Consumer Health Information; INLS
780-004 Research Methods; INLS 554 Cultural
Institutions; INLS 890-096 Evidence Based Health
Information Practice

Health information needs and
services; value and impact of
library and information services;
aging workforce issues; competencies of library and information
professionals.

ALA; ASIS&T; ALISE;
Canadian Association
for Graduate Education
in Library, Archival, and
Information Science;
Canadian Health
Libraries Association;
MLA; NCLA; SLA;
Toronto Health Libraries
Association

Missen

INLS 890-204 Seminar in Course Design; INLS
490-204 Going the Last Mile Information Access for
Underserved Populations

Off-line information access and
appropriate IT for underserved
populations. The eGranary Digital
Library. Libraries in the developing world. Digital libraries,
user group-centric information
services, asynchronous and
distance education. Information
classification, retrieval, and
interfaces. Information services
for incarcerated populations.

ALA; African Studies
Association; Engineers
Without Borders;
Fulbright Association
and Fulbright Academy;
Iowa Library Association

ACM; AERA; ALA; ALISE;
ASIS&T; IEEE

FACULTY

90

COURSES

Research, Teaching, and
Advising Specializations

Affiliations

Moore

INLS 490-161 Genealogies as a Digital Library
Index; INLS 490-161 Building a Personal Digital
Library; INLS 624 Policy-based Data Management;
INLS 690-161 Digital Library Policies

Rule-based data management,
data grids, digital libraries, persistent archives, genealogy

ACM; IEEE; SAA

Moran

INLS 585-001 Management for Information Professionals; INLS 841 Seminar in Academic Libraries;
INLS 842 Seminar in Popular Materials; INLS 690030 Essentials of HR Management; INLS 890-030
Readings on Library and Information Science in the
Middle East and North Africa

Academic librarianship, manage- ACRL; ALA; ALISE:
ment of information agencies,
LRRT; SHARP; Beta Phi
human resources management, Mu; NCLA
popular materials, organizational
design and leadership.

Mostafa

INLS 523-002 Database Systems I Introduction
to Databases; INLS 890-154 Health Informatics
Seminar; INLS 890-154 Electronic Health Records;
INLS 890-184 Duke/UNC Joint Health Informatics
Seminar

Multimedia information retrieval, ACM; AMIA; IEEE
personalization and user modeling, cyberinfrastructure for
research and learning

Patillo

INLS 551 History of Libraries; INLS 585-001 Management for Information Professionals; INLS 285
Information Use for Organizational Effectiveness;
INLS 513-002 Resource Selection and Evaluation;
INLS 200-001 Retrieving and Analyzing Information; INLS 746 Music Librarianship

Organizational behavior, academ- ALA; MLA (Music)
ic libraries, professionalism in
librarianship, middle management and “incidental outreach,”
a phenomenon that explores the
benefits of librarians participating
in performing arts groups

Pomerantz

INLS 200-001 Retrieving and Analyzing Information; INLS 782-001 Library Assessment; INLS 740
Digital Libraries; INLS 089 FYS The Revolution
Will Not Be Tweeted Social Informatics in Popular
Culture; INLS 397 Information Science Internship;
INLS 490-121 Library Assessment; INLS 692H Honors Thesis in Information Science; INLS 795 Professional Field Experience; INLS 501-001 Information
Resources and Services; INLS 720-01W Metadata

Digital libraries and other forms
of digital cultural heritage,
Metadata, Human-mediated
information services, Evaluation
of information services, Online
teaching and learning

ACM; ALA; ASIS&T;
ALISE; LRRT

FACULTY

91

COURSES

Research, Teaching, and
Advising Specializations

Affiliations

Rajasekar

INLS 890-163 Large-scale Databases; INLS 490Data grids, digital libraries,
163 Large-Scale Databases for Social Networking
persistent archives and artificial
Services; INLS 523-003 Database Systems I; INLS
intelligence
623 Database II; INLS 723 Database Systems III
Advanced Databases; INLS 690-163 Intro to Big Data
and NoSQL; INLS 883-001 Research Colloquium;
INLS 490-163 Policy-Based Data Mgmt

AAAI; AGU; IEEE

Shaw

INLS 520-001 Organization of Information; INLS
890-186 Making the Humanities Digital; INLS 490186 Web Information Organization; INLS 101-002
Foundations of Information Science

Information organization, digital ACH; ASIS&T; ACL
humanities / humanities computing, philosophy of information,
sociology of texts, hermeneutics,
knowledge representation, public
history, memory institutions, new
media, digitization, the Web

Sturm

INLS 558 Principles and Techniques of Storytelling;
INLS 732 Children’s Literature; INLS 733 Administration of Public Library Services for Children; INLS
503 Communication Skills

Storytelling and folklore,
children’s and young adults’
literature and public library
services, children and technology,
bibliotherapy.

AASL; ALA; ALISE: ALSC;
Beta Phi Mu

Tibbo

INLS 752 Digital Preservation and Access; INLS
890-046 Seminar in Digital Curation; INLS 755
Archival Appraisal; INLS 490-046 Data Management;556 Introduction to Archives and Records
Management; INLS 690-046 Planning, Implementing, and Auditing Trusted Digital Repositories; INLS
690-150 Creating Resources for the Digital Curation
Community

Archives and records management, information services for the
humanities, electronic information retrieval, reference service.

AAUP; ALA; ALISE;
ASIS&T; ARMA; ACH;
ACM; Beta Phi Mu;
LRRT; MARAC; RBMS;
SAA; SIST; SNCA; SLA;
ACRL;

Tufekci

INLS 690-189 Social Media and Society A Theoretical and Empirical Overview; INLS 697 Emerging
Issues in Information Science; INLS 089 FYS Social
Movements and New Media

Social impacts of technology, privacy and surveillance, inequality,
research methods and complex
systems.

ICWSM; ASA; ICA

Wildemuth

INLS 889 Seminar in Teaching Practice; INLS 691H
Honors Research Methods; INLS 887 Seminar in
Theory Development; INLS 890-976 Summer Seminar to Prague; INLS 584 Information Ethics; INLS
500 Human Information Interactions

Information-seeking behaviors
and information use, design
and evaluation of information
systems, adoption and use of
information.

ACM; ALISE; ASIS&T;
CPSR; CSLA; SLA

Technological Awareness
The faculty use myriad technologies in their teaching and research. Most instructors make course materials available to students either on
the open web or in the content management system, Sakai. Faculty use a variety of means to communicate with students or promote discussion in the class, including blogs, wikis, Skype, text messaging, discussion forums, and email (see Section II.3.5). Class readings are often
hyperlinked in class syllabi or made available in the University Library Electronic Reserves. Faculty also use a wide array of hardware and
software for their work, including tablets, smartphones, servers, laptops, and desktop computers, and their knowledge of relevant software and
mobile apps continues to expand as the market grows. Manning Hall has good wireless connectivity and provides faculty and students with
excellent support services (see Chapter 6).
Effectiveness in Teaching (see also Chapter 4)
The faculty are accomplished and award-winning teachers. Since 2007, seven different faculty members have been awarded the School’s
Deborah Barreau Award for Teaching Excellence, and three have won professional association teaching awards (ALISE: Deborah Barreau,
Sandra Hughes-Hassell; ASIS&T: Diane Kelly).
The Deborah Barreau Award for Teaching Excellence is given annually to the best teacher of the year. Faculty conduct peer teaching observations of each other and of adjuncts and teaching fellows to offer suggestions for improving instruction, and students provide faculty with
feedback on course evaluations and in student Town Hall meetings. Table 3.9 depicts the analysis of the Carolina Course Evaluations for the
last two years (fall 2011 – spring 2013) and shows that students agree that overall their instructors were effective teachers (simple mean of
the section means=4.12).

Table 3.9: Overall Effectiveness of Teaching
Course Evaluations Analyzed (N=257)
Full-time Faculty (N=155)
Adjunct (N=80)
Doctoral Teaching Fellows (N=22)
All Faculty
1=Strongly Disagree to 5=Strongly Agree

Overall, this instructor was an effective teacher.
4.2
4.1
3.7
4.12

Analysis of the course evaluations for just the required classes (N=76), which often get lower scores due to their required nature, shows,
again, that our instructors are effective teachers (mean=4.0).
On the 2013 Current Student Survey, 61% of the respondents (N=54) felt the overall quality of classroom teaching by full-time faculty was
very good or outstanding, and seventy percent (N=53) felt similarly about adjuncts and visiting faculty. The majority of students rated the
quality of faculty interactions with students very good or outstanding (74% (N=54) for full-time faculty, 79% for adjuncts (N=52)).
On the 2013 Alumni Survey, 82% agreed or strongly agreed that the quality of their interactions with faculty was high (N=149), and seventy-six percent answered similarly that the “quality of teaching by the faculty was high” (N=149).
Table 3.10 breaks out the results by degree.
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Table 3.10: Current students and alumni opinions of the quality of teaching and interactions with faculty and
adjuncts
% Current students judge quality of classroom
teaching by full-time faculty as very good or outstanding
% Current students judge quality of classroom
teaching by adjunct faculty as very good or outstanding
% Current students judge quality of faculty interactions with students as very good or outstanding
% Current students judge quality of adjunct interactions with students as very good or outstanding
% Alumni agree or strongly agree the quality of
interactions with faculty was high
% Alumni agree or strongly agree that the quality of
teaching was high

MSLS
52.6% (N=38)

MSIS
81.3% (N=16)

All
61.1% (N=54)

78.4% (N=37)

50.0% (N=16)

69.8% (N=53)

68.4% (N=38)

81.2% (N=16)

72.2% (N=54)

83.3% (N=36)

68.8% (N=16)

78.8% (N= 52)

97.1% (N=34)

81.9% (N=149)

77.4% (N=115)

73.9% (N=115)

85.3% (N=34)

76.5% (N=149)

Master’s Paper or Project as Teaching
At SILS, the capstone project – referred to as the Master’s Paper or Project – is an independent student research project conducted under the
auspices of a faculty advisor. The UNC Graduate School stipulates that:
For the master’s degree, a thesis or an approved substitute is required. A minimum of three credit hours of thesis substitute (992)
or thesis (993) registration is required. A maximum of six such credit hours may be counted as part of the required 30 credit hour
minimum for the degree.
Guidelines are publically available regarding the necessary requirement for an approved thesis substitute, and SILS’ Master’s Paper has been
formally approved by the Graduate School. In the past, these papers and projects have involved extensive interaction between faculty and
students over the course of one semester, but our 2013 revision to the curriculum has increased this time frame to two semesters (INLS 781
Proposal Preparation & Presentation and INLS 992 Master’s Paper or Project); the first students to reach this milestone under the new curriculum will do so in the fall of 2014. This decision is discussed in more detail in Section II.1.
The 2013 Alumni Survey asked several questions related to the Master’s Paper and students’ perceptions of the quality of their faculty advisor’s
guidance. Seventy-seven percent of respondents (N=155) agreed or strongly agreed that their Master’s Paper advisor “provided assistance in
shaping a sound research question”; seventy-four percent (N=155) responded similarly that their Master’s Paper advisor “provided assistance
in choosing an appropriate research method”; eighty-three percent (N=155) responded that their advisor “provided timely and appropriate
feedback” on their paper; and seventy-two percent (N=155) replied that their “Master’s Paper was relevant to their career in terms of topic
studies or methods used.” Table 3.11 breaks out the results by degree.
Table 3.11: Alumni opinions of the Master’s Paper
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MSLS
% Alumni who agreed or strongly agreed their Mas- 77.3% (N=119)
ter’s paper advisor provided assistance in shaping a
sound research question
% Alumni who agreed or strongly agreed their Mas- 73.9% (N=119)
ter’s paper advisor provided assistance in choosing
an appropriate research method
% Alumni who agreed or strongly agreed their Mas- 82.4% (N=119)
ter’s paper advisor provided timely and appropriate
feedback
% Alumni who agreed or strongly agreed their
71.4% (N=119)
Master’s paper was relevant to career

MSIS
77.8% (N=36)

All
77.4% (N=155)

75.0% (N=36)

74.2% (N=155)

86.1% (N=36)

83.2%(N=155)

75.0% (N=36)

72.3% (N=155)

III.5 For each full-time faculty member the qualifications include a sustained record of accomplishment in
research or other appropriate scholarship.
The faculty at SILS are active and engaged leaders in the field of information and library science, and each has
a sustained record of scholarly work.  Table 3.12 below is a summary of the scholarship of the faculty – as listed
on their CVs – since 2007, but the complete record of their work must remain their actual curriculum vitae
(Sakai: Faculty CVs) because each faculty member uses different terminology when describing their work.

Capra

TT

Daniel

TT

Flaherty

TT

2

Gollop

TT

1

Gotz

TT

Greenberg
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2

14

Other (including Technical
Reports and patents)

C

Reviews

Bergquist

2

Workshop papers

18

Edited Journals or Proceedings

TT

Book Chapters

Arguello

Monographs

1

Journal Articles

L

Conference Poster & Demonstration Abstracts

Conference Papers/Proceedings

Anthony

Current Faculty Member

Tenure-track (TT)
Clinical (C)
Lecturer (L)

Table 3.12: Faculty Scholarly Publications Since 2007

1
1

10

11

2

2

8

6

17

1

1

1

16

4

10

TT

10

37

10

Haas

TT

2

14

2

Hemminger

TT

14

16

6
2

1
1

3

1
17
7
1
2

Hughes-Hassell

TT

1

20

Jarrahi

TT

3

3

Jones

C

Kelly

TT

10

Lee

TT

20

Losee

TT

Marchionini

TT

Marciano

2

10

1

1

1
6

12

2

2

3

9

2

3

2

5

1

19

9

1

TT

19

4

1

Marshall

TT

22

16

3

Missen

C

1

3

1

Moore

TT

8

15

2

6

Moran

TT

2

10

2

5

Mostafa

TT

17

Patillo

L

Pomerantz

TT

10

Rajasekar

TT

17

Shaw

TT

Sturm

11

10

2
6
1

1

3
1

1

2
1

3
8
1

9

2

1

1

2

8

4

1

1

3

4

14

4

1

8

TT

1

14

3

Tibbo

TT

5

Tufekci

TT

2

Wildemuth

TT

9

14
9

10

1

1

5

1

6

4

1

2

6
1

1
2

4

1

1

3

3

2
4

4

5

Table 3.13 below is evidence that SILS students see the faculty as leaders in the field. On the 2013 Current Student Survey and the 2013
Alumni Survey, respondents were asked to assess the quality of their professors “as leaders in the field.” Eighty-one percent (N=53) of the
current students rated the full-time faculty as very good or outstanding on this measure, and 88% (N=147) of the alumni agreed or
strongly agreed with this statement.
Table 3.13: Current students’ and alumni opinions of faculty as leaders in the field

Outstanding
Very Good
Neutral
Fair
Poor
Total
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The faculty were leaders in their field
Current Students
MSLS (%)
MSIS (%)
16 (42%)
6 (40%)
12 (31.6%)
9 (60%)
6 (15.8%)
0 (0%)
4 (10/5%)
0 (0%)
0 (0%)
0 (0%)
38
15
Alumni
MSLS (%)
MSIS (%)

All (%)
22 (42.5%)
21 (39.6%)
6 (11.3%)
4 (7.5%)
0 (0.0%)
53
All (%)

Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Total

52 (46.0%)
44 (38.9%)
13 (11.5%)
1 (0.8%)
3 (2.7%)
113

17 (50%)
16 (47.1%)
1 (2.9%)
0 (0%)
0 (0%)
34

69 (46.9%)
60 (40.8%)
14 (9.5%)
1 (0.6%
3 (2.0%)
147

Students’ open-ended comments on the 2013 Current Student Survey concerning the strengths of SILS teaching included:
“SILS professors integrate large amounts of class discussion, both as large groups, and in small groups, getting students thinking and talking about what they’ve read and connecting it to other ideas and articles they have come across. In every SILS
course I have taken, the professors are obviously passionate about the material that they are teaching.”
“Faculty are enthusiastic and knowledgeable. All of the faculty seem very open to their students’ ideas and opinions.”
“Professors are genuinely interested in their students’ education, have superb scholarly knowledge of their field, and maintain a
sense of creativity and flexibility in the classroom.”
“Faculty at SILS are incredibly dedicated to their field, and their published work and conference topics speak volumes about this.
It is rare to find faculty that are as invested in their field as SILS professors are, and I think this passion carries over to the
classroom.”

Table 3.14 below presents a selective list of the recognition received by the faculty from organizations outside the university for their scholarship and leadership since 2007.
Table 3.14: Faculty recognition for scholarship and leadership outside UNC, 2007-2013
Faculty Member

Award(s)

Anthony

2010 University of Denver Center for Community Engagement and Service Learning: Service Learning Faculty of the Year
Award

Arguello

2011 Best Student Paper Award, ECIR
2009 Best Paper Award, SIGIR
2009 Yahoo! Key Scientific Challenges Award
2008 Best Paper Nomination, ICWSM

Capra

2010 Best Poster Award, ASIS&T (with Justin Bringer)
2008 Third place, JCDL Demonstrations Competition (with Gary Marchionini)

Gollop

2009 Award, Round table for Ethnic and Minority Concerns, North Carolina Library Association

Gotz

2012 IBM Research Accomplishment Award
2010 AMIA paper selected as a Distinguished Paper Award nominee
2008 IEEE VAST paper awarded as a top paper
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Faculty Member
Greenberg

Award(s)
2012 Margaret Mann Citation for Outstanding Professional Achievement in Cataloging or Classification, ALA/ALCTS
Cataloging and Classification Section
2012 Keynote presentation. Dataset Relationships in the Bibliographic Universe. VII Encuentro de Catalogación y
Metadatos 2012. Instituto de Investigaciones Bibliotecológicas y de la Información, Universidad Nacional Autónoma de
México
2012 Cátedras de Excelencia (Chair of Excellence), Dpto. Biblioteconomía y Documentación, Universidad Carlos III de
Madrid, Spain
2010 Jesse H. Shera Award for Distinguished Published Research
2010 Best paper award, Semantic Search Workshop, WWW Conference

Hughes-Hassell

2013 Virginia Hamilton Essay Award Honor Citation
2013 Dr. Martin Luther King, Jr. MLK Sunrise Celebration. Call to Action. ALA Mid-Winter Conference, Seattle, WA
2012 Anne Scott MacLeod Children’s Literature Lecture, The University of Maryland Symposium on Diversity in LIS
Education. College Park, MD

Jones

2012 Fidelity Investments Leadership in Technology Speaker
2010 & 2011 IBM Faculty Research Award
2007 Kansas State University Distinguished Lecture Speaker

Kelly

2013 British Computer Society’s IRSG Karen Spärck Jones Award
2012 Best Poster Award, Information Interaction in Context (IIiX) Conference
2010 Paper Honorable Mention, ACM SIGCHI Conference
2008 Visiting Fellow in Computing, Macquarie University, Sydney, Australia

Lee

2010 Best Political Science Website or Software Award from the Information, Technology and Politics Section of the
American Political Science Association for ContextMiner
2008 Second Place, Archiving Poster Competition (with Helen Tibbo and Carolyn Hank)

Marchionini

2011 Health Information Technology Policy Committee (President’s Council of Advisors on Science and Technology
Report Workgroup
2011 ASIS&T Award of Merit
2010 Google Faculty Research Award
2009 President of ASIS&T
2007 Jesse H. Shera Award for Distinguished Published Research

Marciano

2011 Recognition for DCAPE Project by Archivist of the United States
2008 J. Franklin Jameson Archival Advocacy Award, Society of American Archivists

Marshall

2013 Janet Doe Lecturer, Medical Library Association
2010 Donald A.B. Lindberg Research Fellowship, Medical Library Association

Moore

2010 CASCON First Decade High Impact Paper (with Arcot Rajasekar)
2008 J. Franklin Jameson Archival Advocacy Award, Society of American Archivists (with Arcot Rajasekar)

Moran
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2011 Elizabeth Topham Kennan Award for Outstanding Accomplishment in the Field of Education, Mount Holyoke
College

Faculty Member
Pomerantz

Award(s)
2008 Emerald Literati Network Outstanding Paper Award for Excellence
2008 Joint Conference on Digital Libraries, Poster Competition, Third Place Award

Rajasekar

2013 Best Paper award at ASE/IEEE International Conference on Big Data
2010 CASCON First Decade High Impact Paper (with Reagan Moore)
2008 J. Franklin Jameson Archival Advocacy Award, Society of American Archivists (with Reagan Moore)

Sturm

2013 Gryphon Lecture, Center for Children’s Books
2012 Research Fellow, GSLIS, University of Illinois at Urbana-Champaign
2011 springshare Innovation in Academic Libraries Award for ShBANGE alternate reality game

Tibbo

2011 Library of Congress Digital Pioneer
2010 SAA President
2009 SAA Vice-President
2008 Second Place, Archiving Poster Competition (with Christopher Lee and Carolyn Hank)

Wildemuth

2010 Watson Davis Award for service to ASIS&T
2010 Outstanding Contributions to Information Behavior Award (ASIS&T)
2010 Fellow, ASIST SIG USE Academy of Fellows
2009 The Open Video Project (Marchionini, Wildemuth, Geisler, et al.) named in the Top 100 Best Self-Education Sites
for Switching Careers
2008 Best Poster Competition, 3rd place (with Pomerantz, Oh, Yang, & Fox), ACM/IEEE Joint Conference on Digital
Libraries
2007 Fulbright Senior Specialist, Charles University, Prague

Impact of Faculty Scholarship
Faculty impact is an ongoing source of conversation among higher academics, and the metrics used to assess it are being revised. The
University of North Carolina at Chapel Hill – in line with its interest in community engagement, service to the state, and engaged scholarship
– has recently required all units to revise their promotion and tenure policies to include a broader definition of faculty impact and engagement, and SILS is involved in ongoing strategic faculty discussions to try to lead the way in developing metrics that fairly and comprehensively assess faculty contributions and their effect on the field and the world.
To this end, SILS has revised its promotion and tenure policy (approved at School Meeting 2/1/2012) to include:
Additional publications/presentations describing or discussing one’s research, including papers presented at workshops or institutes
for which no proceedings are published; panel presentations; posters at conferences; other informal publications such as newspaper
or newsletter columns; and radio, and television or web-based interviews or profiles.
Many SILS faculty adopt new forms of expression in all aspects of their work ranging from teaching via novel online and hybrid
forms to collecting data and sharing results of research via websites, social media, and face-to-face or virtual performance. SILS
thus recognizes that such forms of expression may not be peer-reviewed in traditional ways and that mastering new tools and methods requires significant time and effort. SILS will welcome inclusion of new forms of scholarly work and communication as part of
the faculty record.
Faculty are encouraged to present evidence of public engagement as part of their record and to suggest metrics or guidelines for
assessing the impact and significance of the engagement.
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Traditional metrics of faculty research focus on publication counts to show scholarly output, and the faculty curriculum vitae show a sustained record of publication across years in high impact journals and prestigious conference proceedings in each faculty member’s area of
specialty (see Sakai: Faculty CVs for two-page and full faculty vitae).
Citation counts are frequently used as one measure of the impact of scholarly work. Data can be gathered from Scopus, Web of Science,
Google Scholar, or other bibliometric analysis tools, but no tool exists that is both comprehensive and completely accurate. Factors that
can influence citation counts include: publishing in highly defined areas of the ILS field, publishing in emerging areas, publishing in open
access journals, or making research results available on the open web.
In 2012, SILS commissioned a bibliometric scholar, Lokman Meho, to analyze Scopus, Web of Science, and Google Scholar for SILS faculty
publications. The resulting report showed that certain SILS faculty members’ body of work was well-represented in the Scopus and Web
of Science databases (defined as including more than 80% of their publications), while others’ were not (including less than 25% of their
publications).
Of those publications found in these two databases (there was no set range of publication dates in this analysis), the venues with the highest
number of faculty articles were good quality journals and conference proceedings (Table 3.15).
Table 3.15: Journals and conference proceedings with the highest number of faculty-authored articles.
Publication Venue

Number of Articles

Journal of the American Society for Information Science & Technology

64

ASIS&T Annual Meeting

48

ACM/IEEE Joint Conference on Digital Libraries

41

Information Processing & Management

37

International ACM SIGIR Conference on Research and Development in Information
Retrieval

23

Library Trends

17

Library & Information Science Research

16

Journal of the Medical Library Association

14

Archiving Conference (Society for Imaging Sciences and Technology)

11

Conference on Human Factors in Computing Systems

11

Communications of the ACM

10

Citation counts to faculty publications, as depicted in Figure 3.2, showed a strong growth trend, though this may be partly due to the ever-expanding literature coverage by Scopus and Web of Science.
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Figure 3.2: Growth in Faculty Citations (Meho)

An analysis of Scopus for faculty productivity in sixteen top IS journals and conferences (as identified in Meho & Sugimoto 2009) from
2003-present ranked UNC-SILS second among seventeen iSchool peers, with 3.9 papers per current faculty member, and an analysis of Web of
Science ranked SILS eighth in the same cohort.
The publications from SILS faculty with the highest citation counts in Scopus are shown below in Table 3.16.
Table 3.16: SILS faculty’s most cited works in Scopus (Meho)
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Work

Citation Count

Marchionini, G. (1995). Information seeking in electronic environments. New York: Cambridge University Press
Baru, C., Moore, R., Rajasekar, A., & Wan, M. (1998). The SDSC storage resource broker. Proceedings of the 1998 Conference of the Centre for Advanced Studies on Collaborative Research, pp.
5-17.
Kelly, D., & Teevan, J. (2003). Implicit feedback for inferring user preference: A bibliography. SIGIR
Forum, 37(2), 18-28.
Marchionini, G. (2006). Exploratory search: From finding to understanding. Communications
of the ACM, 49(4), 41-46.
Lin, X., Soergel, D., & Marchionini, G. (1991). A self-organizing semantic map for information
retrieval. Proceedings of the 14th International ACM SIGIR Conference on Research and Development in Information Retrieval, 262-269.
Marchionini, G. (1989). Information –seeking strategies of novices using a full-text electronic
encyclopedia. Journal of the American Society for Information Science, 40(1), 54-66.

619
274

207
195
151

131

Work

Citation Count

Marchionini, G. & Shneiderman, B. (1988). Finding facts vs. browsing knowledge in hypertext
systems. IEEE Computer, 21(1), 70-80.
Marshall, J. G. (1992). The impact of the hospital library on clinical decision making: The
Rochester study. Bulletin of the Medical Library Association, 80(2), 169-178.

117
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Results from the Google Scholar analysis showed a mean h-index of 15 (minimum of 5, maximum of 38) for the faculty as a whole (June
2012) with citation counts for individual faculty members ranging from one hundred to over seven thousand.
Still, citations are only one possible measure of faculty research impact, and as faculty explore new avenues of disseminating their scholarly
endeavors, new metrics will need to be developed. Table 3.14 above includes several awards for excellence in research from sources outside of
SILS, and the faculty curriculum vitae provide evidence of invited speaking engagements across the campus, nationally, and internationally.
For example, faculty are sharing their knowledge and research in:
•

Blogs (Zeynep Tufekci’s blog was read by 41,000 unique visitors in June 2013, and her article in The Atlantic online magazine has
been Tweeted 920 times, liked 1,000 times on Facebook, and publically recommended 87 times on Google)

•

Radio interviews and the news media, such as Tufekci’s inclusion in a 2012 NPR program on “Culture Clash over Free Speech” and
Jones’ quote in a 2013 New York Times article

•

MOOCs (Pomerantz’s course on Metadata has over15,000 active students with over 200 discussion threads)

•

YouTube videos (Sturm’s storytelling research video has over a quarter of a million views and 885 likes)

•

Infrastructures and policies used by government and international organizations (Moore and Rajasekar’s iRODS infrastructure has
been downloaded by more than 1,000 sites)

•

Summits and Professional Institutes (Tibbo and Lee’s DigCCurr institute for digital curation: Hughes-Hassell’s summit addressing
the literacy needs of African-American adolescent males)

In addition to the impact of research articles published in high quality journals, several of the faculty have produced important monographs
that contribute to educating future librarians:
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•

Agosto, D.E., & Hughes-Hassell, S. (Eds.) (2010). Urban Teens in the Library: Research and Practice. Chicago, IL: American
Library Association.

•

Greenberg, J. and Klaus, W. (Eds.) (2008). DC-2008: Metadata for Semantic and Social Applications. International Conference on Dublin Core and Metadata Applications, 22-26 September, 2008, Berlin Germany.

•

Greenberg, J. and Méndez, E. (Eds.) (2007). Knitting the Semantic Web. New York: Haworth Information Press.

•

Hughes-Hassell, S. & Harada, V. (Eds.) (2007). School Reform and the School Library Media Specialist: Principles and
Practices. Libraries Unlimited.

•

Kelly, D. (2009). Methods for evaluating interactive information retrieval systems with users. Foundations and Trends in Information Retrieval, 3(1-2).

•

Lee, C.. (Ed.) (2011). I, Digital: Personal Collections in the Digital Era. Chicago, IL: Society of American Archivists.

•

Losee, R. (2012). Information From Processes: About the Nature of Information Creation, Use, and Representation. New
York: springer.

•

Marchionini, G. & Moran, B.B. (Eds.) (2012). Information Professionals 2050: Educational Possibilities and Pathways.
Chapel Hill, NC: School of Information and Library Science.

•

Marchionini, G. (2010). Information concepts: From books to cyberspace identities. Morgan and Claypool Publishers.

•

Moran, B.B., Stueart, R. D. & Morner, C, J. (2013). Library and Information Center Management. 8th ed. Santa Barbara, CA:
ABC-CLIO.

•

Rajasekar, A., Wan, M., Moore, R., Schroeder, W., Chen, S., Gilbert, L., Hou, C., Lee, C., Marciano, R., Tooby, P., de Torcy,
A., and Zhu, B. (2010). iRODS Primer: integrated Rule-Oriented Data System. San Rafael, CA: Morgan & Claypool.

•

Ruthven, I. & Kelly, D. (2011). Interactive Information Seeking, Behaviour and Retrieval. Facet Publishing: London, UK.

•

Straubhaar, J., Spence, J., Tufekci, Z., Lentz, R. (Eds.) (2012). Inequity in the Technopolis: Race, Class, Gender, and the Digital
Divide in Austin. University of Texas Press: Austin.

•

Tibbo, Helen R., Carolyn Hank, Christopher A. Lee, and Rachael Clemens. (Eds.) (2009). Proceedings of DigCCurr2009:
Digital Curation: Practice, Promise, and Prospects. Chapel Hill, NC: University of North Carolina, School of Information and
Library Science.

•

Ward, R., Wan, M., Schroeder, W., Rajasekar, R., de Torcy, A., Russell, T., Xu, H., Moore, R. (2011). The integrated Rule-Oriented Data System (iRODS 3.0) Micro-service Workbook. DIC Foundation.

•

Wildemuth, B.M. (2009). Applications of Social Research Methods to Questions in Information and Library Science. Westport, CT: Libraries Unlimited.

Funded Research
Another indicator of the faculty’s contribution to the creation of knowledge is its record of funded research. According to the university’s
grant-tracking database, RAMSES, in August 2013, there were 29 active grants involving 15 different SILS faculty members. Ten of those were
collaborative, and five had non-SILS PIs. Thus, more than half of SILS faculty members have active research grants. In 2012-13, SILS faculty expended $4.0 million from research grants and are principal or co-investigators on $60 million of external funding across the campus.
The following table (Table 3.17) is a selective list of research grants received by faculty since 2007 to show the variety of funding sources, the
diversity of topics covered, the breadth of faculty involved, and the continuous nature of research funding at SILS (see Sakai: Faculty Grants
2007-2013 for a complete list of all grants received since 2007).
Table 3.17: Selected funded faculty research projects since 2007
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Grant Title

Funding Source

Investigators

Time Period

A Sociometric System for Long-tail Science Data
Collections

NSF

Arcot Rajasekar (PI)

2012-2015

Beyond The Deficit Model: Gender Schemas, Computing Preferences and I.T. Career Choices

NSF

Zeynep Tufekci (PI);
Sandra Hughes-Hassell
(Co-PI)

2010-2012

BitCurator

Andrew Mellon Foundation

Cal Lee (PI)

2011-2014

Bot 2.0: Botany through Web 2.0, the Memex and
Social Learning

NSF

Jane Greenberg (PI);
Claudia Gollop (Co-Investigator)

2008-2010

CRADLE: Curating Research Assets and Data using
Lifecycle Education: Data Management Education
Tools for Librarians, Archivists, & Content Creators

IMLS

Helen Tibbo (PI)

2013
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Grant Title
DataNet Federation Consortium

Funding Source
NSF

Investigators
Time Period
Reagan Moore (PI);
2011-2016
Richard Marciano & Helen
Tibbo (Collaborators); Cal
Lee (Senior Personnel)

Developing and Evaluating a Query Recommendation Feature to Assist Users with Online Information
Seeking and Retrieval

OCLC/ALISE

Diane Kelly (PI)

2008

Editorial Practices and the Web

Mellon Foundation

Ryan Shaw (Chief Scientist)

2010-2015

Educating Stewards of Public Information in the 21st
Century

IMLS

Helen Tibbo (PI); Cal Lee
(Co-PI)

2009-2012

Helping Integrative Vocabulary Engineering

IMLS

Jane Greenberg (PI)

2009-2012

IBM-UNC Shared University Research: Virtual Comput- IBM
ing Laboratory (VCL)

Javed Mostafa (Co-PI)

2008-2009

Infinite Archives

Arts & Humanities
Research Council
(AHRC) Network Data

Richard Marciano (Collab- 2012-2013
orator)

Library and Information Service Support for the
EPA Library and Information Center and the NIEHS
Libraries

EPA

Barbara Moran (PI)

2009-2014

Meeting Clinicians’ Information Needs with Highly
Tailored Knowledge Summaries

NIH/NLM

Javed Mostafa (PI)

2013-2017

National Climatic Data Center

NOAA

Reagan Moore (PI)

2009-2010

New Models for Scholarly Communications and
Annotations

Ochiltree Foundation

Brad Hemminger (PI)

2012-2015

North Carolina Bio-Preparedness (NCB-Prepared)

Dept. of Homeland
Security

Richard Marciano (Co-Investigator)

2010-2013

Preserving Video Objects and Context: a Demonstration Library of Congress
Project

Gary Marchionini (PI);
Helen Tibbo, Cal Lee, &
Paul Jones (Co-PIs)

2007-2009

Promoting Equity In Literacy Instruction For Adolescent African American Males Through The Use Of
Enabling Texts

ALA

Sandra Hughes-Hassell
(Co-PI)

2010

Public Health Surveillance Systems

CDCP

Stephanie Haas (Co-Inves- 2008-2013
tigator)

Teaching in the Age of Facebook and other Social
Media: LIS Faculty and Students “Friending” and
“Poking” in the Social Sphere

ALISE

Jeffery Pomerantz (Co-PI)

2012

Transition of Care for Adolescents and Young Adult
Survivors of Childhood Cancer and Blood Disorders

Am. Society of Hematology

Brad Hemminger (Co-Investigator)

2009-2010

UNC Youtube Channel

Google

Gary Marchionini (PI)

2007-2008

Grant Title

Funding Source

Investigators

Time Period

Workforce Issues in Library and Information Science
II: Developing a National Alumni Tracking System

IMLS

Joanne Marshall (PI);
Barbara Moran (Co-Investigator)

2007-2010

Workshop on Task-Based Search Systems

NSF

Diane Kelly, Jaime Arguel- 2012
lo, and Rob Capra (Co-PIs)

Several of our faculty have received grants and gifts to support facilities or centers, both financial and in-kind. Paul Jones has received over
$750,000 in support for his research and for ibiblio over the last seven years, and Cliff Missen has received over $2.7 million in support for his
work with WiderNet and eGranary since 2007, and his training sessions have reached over 7,000 individuals.

III.6 The faculty hold advanced degrees from a variety of academic institutions. The faculty evidence diversity of backgrounds, ability to conduct research in the field, and specialized knowledge covering program
content. In addition, they demonstrate skill in academic planning and assessment, have a substantial and
pertinent body of relevant experience, interact with faculty of other disciplines, and maintain close and continuing liaison with the field. The faculty nurture an intellectual environment that enhances the accomplishment of program objectives. These characteristics apply to faculty regardless of forms or locations of delivery
of programs.
Table 3.1 in Section III.1 above displays the twenty-one different academic institutions from which the faculty have received their degrees and
shows the relationship between their research focus (and, by extension, their principal publishing areas) and their teaching of program content. This table also shows the professional ties they maintain with the field, and their vitae list the myriad conferences at which they present
to maintain their interactions with local, national, and international colleagues in the field and in related disciplines. All faculty have the
necessary background and institutional support to be effective teachers.
Students feel that the faculty have the requisite knowledge in their areas of expertise. On the 2013 Current Student Survey, respondents
were asked to assess the quality of the full-time and adjunct faculty on “integrating current thinking into courses.” Seventy percent felt the
full-time faculty were either very good or outstanding in this regard (N=54), and eighty-five percent felt similarly for the adjunct faculty
(N=53). Table 3.18 breaks out the results by degree.
Table 3.18: Current students’ opinions of integration of current thinking into courses.
agree or strongly agree
Number (%)
Full-time faculty integrate current thinking into courses
MSLS (N = 38)
MSIS (N= 16)
All (N= 54)
Adjunct faculty integrate current thinking into courses
MSLS (N =37)
MSIS (N=16)
All (N=53)
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23 (60.5%)
15 (93.7%)
38 (70.1%)
34 (91.9%)
11 (68.8%)
45 (84.9%)

The recent alumni responded in like fashion, with eighty-three percent responding that they agreed or strongly agreed that faculty integrate
current thinking into their courses (N=148). Further, when asked to agree or disagree with the statement, “the faculty were knowledgeable
about the course material presented,” ninety-one percent either agreed or strongly agreed (N=149). Ninety-one percent (N=149) felt the
faculty were “generally available either in person or electronically,” and eighty-two percent agreed or strongly agreed that the ““quality of
their interaction with faculty was high” (N=149). Table 3.19 breaks out the results by degree.
Table 3.19: Alumni opinions of faculty characteristics.
agree or strongly agree
Number (%)
Faculty integrate current thinking into courses
MSLS (N = 114)
MSIS (N= 34)
All (N= 148)
Faculty were knowledgeable about course material presented
MSLS (N =115)
MSIS (N=34)
All (N=149)
Faculty were generally available either in person
or electronically
MSLS (N = 115)
MSIS (N= 34)
All (N= 149)
Quality of my interaction with faculty was high
MSLS (N = 115)
MSIS (N= 34)
All (N= 149)

91 (79.8%)
32 (94.1%)
123 (83.1%)

103 (89.6%)
33 (97.1%)
136 (91.3%)

103 (89.6%)
32 (94.1%)
135 (90.6%)
89 (77.4%)
33 (97.1%)
122 (81.9%)

According to the 2013 Alumni Survey, the faculty are skilled at planning their courses and evaluating their students. The percentage of
respondents who agreed or strongly agreed with the following course design questions is listed in Table 3.20 below:
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Table 3.20: Alumni opinions of course design components
agree or strongly agree
Number (%)
Course prerequisites were clearly stated
MSLS (N = 119)
MSIS (N=36)
All (N=155)
Course expectations were clearly explained
MSLS (N = 118)
MSIS (N= 36)
All (N=154)
Grades reflected the quality of the work done
MSLS (N = 119)
MSIS (N= 36)
All (N=155)

109 (91.6%)
36 (100.0%)
145 (93.5%)
104 (88.1%)
35 (97.2%)
139 (90.3%)
93 (78.2)
33 (91.7%)
126 (81.3%)

The Carolina Course Evaluations completed by students at the end of each course, contain several items related to the instructional capabilities of the faculty (full-time, adjuncts, and doctoral teaching fellows) in planning courses and evaluating students. Table 3.21 below shows
the mean and standard deviations of the students’ ratings for all courses taught from fall 2011 to spring 2013 for which at least two evaluations were submitted (N=255). The rating scheme was a five-point scale (1=strongly disagree to 5=strongly agree).
Table 3.21: All Carolina Course Evaluations for classes fall 2011 – spring 2013
Academic Planning

SIMPLE MEAN

STANDARD DEVIATION

This course challenged me to think deeply about the subject matter.

4.1

0.56

The instructor clearly communicated what was expected of me in this class.

4.1

0.63

The instructional techniques engaged me with the subject matter.

3.9

0.66

The instructor provided me with helpful feedback on my performance.

4.0

0.66

The instructor used class time well.

4.0

0.74

The instructor encouraged students to participate in this class.

4.4

0.46

The course materials (e.g., course pack, website, texts) helped me better understand the
subject matter.

4.0

0.49

The course assignments helped me better understand the subject matter.

4.2

0.52

The instructor evaluated my work fairly.

4.3

0.43

The instructor showed concern about whether students learned the material.

4.3

0.51

Academic Assessment
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III.7 Faculty assignments relate to the needs of a program and to the competencies and interests of individual faculty members. These assignments assure that the quality of instruction is maintained throughout the
year and take into account the time needed by the faculty for teaching, student counseling, research, professional development, and institutional and professional service.
While there is no way to ensure that faculty have time for everything they agree to take on, SILS’ procedures try to ensure an equitable
division of responsibilities among faculty, while “protecting” junior faculty who are gaining experience and working toward tenure. Typically,
faculty members are expected to teach two courses per semester. They may also supervise Independent Studies and Master’s Papers, and may
also be involved in the supervision of doctoral students. Faculty agree individually to supervise students’ Independent Studies and Master’s
Papers, so there is no “control” over the number that any faculty member takes on, but we suggest that faculty limit their commitment to 1-2
Independent Studies per year. The Associate Dean and Program Coordinators are monitoring faculty workload for these particular courses.
Our general academic advising process is designed to distribute new students equitably across faculty (our two Student Services Coordinators assign new students to faculty advisors) as much as possible while keeping within the applicant’s range of stated interests. In 2013, we
revised the process of advising for the INLS 795 Field Experience class from a student-request approach to an assignment-by-administration
approach, as some faculty were becoming overloaded with field experience supervision. Our Career Services Coordinator now supervises the
Field Experience process and ensures a more equitable division of faculty time in this area.
Finally, our hiring over the last seven years has been tailored to maintain the breadth of coverage we need as a School as well as to build
strength and depth in particular areas of interest, as mentioned above in the section entitled “Success and the Changing Face of the Faculty.”

III.8 Procedures are established for systematic evaluation of faculty; evaluation considers accomplishment
and innovation in the areas of teaching, research, and service. Within applicable institutional policies, faculty, students, and others are involved in the evaluation process.
Faculty are reviewed in multiple ways and on an ongoing basis. Each faculty member submits an annual report to the Dean of the School
and meets to discuss the report, their success in achieving their goals for the year, and their plans for the future. New, tenure-track faculty
are formally reviewed for re-appointment in their third year and are assessed for tenure and promotion in their sixth year. Tenured faculty
undergo formal review every five years. These reviews are comprehensive and examine the faculty member’s entire portfolio of teaching,
research, and service. Policies and procedures governing these reviews are described in the document, “Criteria and Procedures for Faculty
Appointments, Reappointments, Promotion and Tenure.”
Faculty teaching is assessed by students at the end of each course (the quantitative Carolina Course Evaluation and the SILS qualitative supplement) and is observed by faculty peers on a systematic schedule. New faculty are observed each semester until they are reviewed for tenure,
tenured faculty are observed every three years, teaching fellows and new adjuncts are observed every semester, and experienced adjuncts are
observed every two years. Full-time faculty conduct these peer teaching observations to provide perspective and feedback on each other’s
interactions in the classroom and on course design. Faculty are paired in teams, and they meet with the instructor to be observed to decide
on any specific areas of focus. They examine the course syllabus and schedule to assess content and design, and they observe one class period
during the semester to provide feedback on the classroom experience. The final report is given to the faculty member under observation, and
at least one of these reports must be considered in any reappointment, promotion or tenure decision. The final reports on observations of
teaching fellows and adjuncts are also reviewed by the Associate Dean. Guidelines for peer observation are publically available in the faculty
handbook and address six primary areas: course content, instruction, instructor-student interaction, presentation/style, student behavior, and
general/concluding comments.
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CHAPTER 4: STUDENTS
STANDARD IV: Students
IV.1 The school formulates recruitment, admission, financial aid, placement, and other academic and administrative policies for students that are consistent with the school’s mission and program goals and objectives;
the policies reflect the needs and values of the constituencies served by a program. The school has policies
to recruit and retain a multicultural, multiethnic, and multilingual student body from a variety of backgrounds. The composition of the student body is such that it fosters a learning environment consistent with
the school’s mission and program goals and objectives.
Recruitment
In an increasingly competitive academic marketplace, recruitment of exceptional students becomes an essential component of excellence.
While the school’s reputation as a top-tier school helps draw excellent students, the decrease in support from the North Carolina state legislature has severely curtailed the School’s student support, though we have worked assiduously to find alternative funding sources for our
students, including:
•

Applying 35% of our school-based tuition to student support,

•

creating collaborative, funded internships with organizations and corporations such as the EPA Library (a collaboration spanning
40 years and helping train 400+ information and library science students),

•

establishing a one-year assistantship with the Charlotte-Mecklenburg Public Library for a SILS student to work on strategic initiatives for the library,

•

and actively growing our overall giving.

Fiscal year 2012 was the School’s biggest giving year in its history; we received gifts and commitments of $3.8 million. By comparison, we
secured cumulative gifts and commitments of $6.1 million in the eight-and-a-half years between July 1999 and Dec 2007.
The Graduate Student Services Manager has been actively involved in career fairs at a variety of universities around the state. In 2011, she
represented SILS at Appalachian State University, and every year she and the Career Services Coordinator present at the North Carolina State
University Graduate School Fair. She has plans to visit Winston-Salem State University and North Carolina Agricultural and Technical State
University in spring 2014. On campus, she and the Career Services Coordinator have conducted an information session for the Davis library
work study students, resulting in several applications for our degrees. The Career Services Coordinator has represented SILS to the Wake
County (NC) Public Library administrative offices and at the Health Information Technology Career Fair and the Health Affairs Job and
Internship Expo on campus.
Our BSIS degree also serves to recruit students into our master’s degree programs. Recruiting efforts have focused on undergraduates arriving on campus, with several in-house presentations for potential students and a presence at the CTOPS new student orientation session and
Project UPLIFT sessions for high-performing rising high school seniors. Since SILS initiated the BSIS degree, twenty-five of our undergraduate students have chosen to pursue a graduate degree with us (18 MSIS, 5 MSLS, and 2 PhD). In 2013, we also implemented a BS/MS dual
degree, so that undergraduate students can more efficiently complete both degrees (the BSIS, combined with either the MSIS or MSLS) while
at Carolina.
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In 2011, SILS joined other North Carolina ILS schools in a recruiting initiative for school teachers in Robeson County, NC. This area is one
of the poorest counties in the state and has a large population of Lumbee Indians, and the schools collaborated in trying to entice teachers
to move into the school library field. These teachers were clear that, while very interested, they would only consider an online degree due to
financial and mobility constraints.
We have also recently placed ads in the final print edition of Newsweek and in the print and online editions of Library Journal; we have run
announcements on Facebook, Twitter, and LinkedIn; and we have publicized our degrees at job fairs, in the campus newspaper, and in videos
displayed on our webpage. Our Board of Visitors and our newly formed SILS Alumni Inclusion and Diversity Committee (SAID) are also
actively helping us recruit new students across the nation.
Admissions
The policies and procedures in place at SILS support our mission of educational excellence and knowledge discovery to improve the quality
of life for our constituents. Our admissions policies seek to bring the most talented minds and the most diverse perspectives to learn and
share ideas in our School, and we are immensely proud of their achievements while here and after they graduate. For example, SILS alumni
regularly win national and international awards: Demetria Tucker received the 2013 Coretta Scott King-Virginia Hamilton Award for Lifetime
Achievement; an idea of Susan Brown, Marketing Director, helped the Lawrence (KS) Public Library win the 2013 John Cotton Dana Library
Public Relations Award; Leslie Sult was honored with the 2013 Association of College and Research Libraries Instruction Section Innovation
award; the Theodore Calvin Pease award from the Society of American Archivists has been won by Mary Samouelian (2008), Pam Mayer
(2012), and Alex Poole (2013); David Iberkleid was named the Innovator of the Year by the Latino Council of Atlanta, GA; and alumni are
regularly selected as “Movers & Shakers“ by the Library Journal in various categories.
As a separate academic unit on campus, the School develops and maintains many of its own policy documents, but it reports to the Graduate School and the university administration, so its policies adhere to, and focus, those of the larger institutional setting (see Section V.1). A
member of the SILS faculty, Stephanie Haas, serves on the Graduate School’s Administrative Board – the policy-making body for the Graduate
School. In addition, the SILS Master’s Committee has oversight of admissions procedures within SILS. Additional details about our admissions procedures are discussed with Standard IV.3.
Figure 4.1 (below) summarizes the number of applications received for the two MS degree programs, students admitted, and those who have
matriculated over the past 10 calendar years (not academic years). During that time, the School has processed 3,764 applications, admitted
2,420 students (64% of those who applied), and matriculated 1,298 new students (54% of those admitted).
Figure 4.1: Applications for the master’s degree programs
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*In 2011, the data source for this graph changed. The Graduate School stopped providing summaries of applications when it instituted the ApplyYourself software, so
data from 2011 on is generated by our Graduate Student Coordinator each year.

Student Support and Placement
The sources of funds for student support include 1) the School’s endowments, gifts to the School, and school-based tuition funds; 2) university support including merit scholarships and assistantships in the university libraries and other departments on campus; 3) external support
from professional associations, local corporations, and government agencies; and 4) employment on campus or in the surrounding community.
Over the past four years, the School has faced repeated cuts to the annual budget. While reductions to our State funding from 51% in 2009
to 39% in 2013 (Sakai: SILS Overview fall 2013) have been somewhat offset by enrollment increase money, they have resulted in a loss of
permanent state funding for graduate student support as well as a reduction in funding for adjunct faculty (Sakai: COA permanent budget).
In response, SILS has had to rely more heavily on other avenues of support. State money for student support was accompanied by tuition
remission and health insurance coverage for the students; covering these costs has now fallen to the School or the students, depending on
award amounts. Consequently, SILS has made the decision to try to fund more students with smaller financial awards in an effort to distribute the available money as equitably as possible.
The amount and source of support plus the number of awards for students in all degree programs for the past five years is provided below
(Table 4.1). The total financial aid awards (top set of figures) include PhD and undergraduate student awards as well as master’s student
awards). The total financial aid awarded in 2013 returned to 2009 levels, due primarily to increased faculty grantsmanship and school-based
tuition money, but our need for student support is palpable, and our upcoming development campaign will be focused on addressing some of
these needs.
Table 4.1: Student financial support 2009-2013
Total Financial Aid Awards
External support
# student awards
University support
# student awards
School support
# student awards
Total Financial Aid Awarded
Total Student Awards

MSIS
Financial Aid Awards
External support
# student awards
University support
# student awards
School support
# student awards
Total Financial Aid Awarded
Total Student Awards

MSLS
Financial Aid Awards
External support
# student awards
University support
# student awards
School support
# student awards
Total Financial Aid Awarded
Total Student Awards
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$
$
$
$

$
$
$
$

$
$
$
$

FY09
594,753
36
2,238,367
158
849,420
88
3,682,541
282

FY09
209,238
12
562,909
37
211,841
24
983,989
73

FY09
224,985
13
1,234,261
82
183,657
29
1,642,902
124

FY10
545,091
36
$ 1,878,514
141
$
579,963
60
$ 3,003,569
237

$

$
$
$
$

FY10
58,883
3
509,377
33
199,425
22
767,684
58

FY10
230,034
17
$ 1,033,027
79
$
148,656
18
$ 1,411,717
114

$

$
$
$
$

$
$
$
$

$
$
$
$

FY11
594,380
35
1,235,319
112
997,518
98
2,827,218
245

FY11
54,588
4
213,130
22
234,352
22
502,071
48

FY11
169,220
12
827,339
69
389,074
46
1,385,634
127

$
$
$
$

$
$
$
$

$
$
$
$

FY12
994,328
79
937,870
71
976,275
94
2,908,473
244

FY12
71,836
6
150,757
9
119,823
8
342,416
23

FY12
364,939
20
576,302
42
452,171
56
1,393,412
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$
$
$
$

$
$
$
$

$
$
$
$

FY13
1,044,736
78
1,204,757
90
1,309,987
235
3,559,480
403

FY13
40,087
5
129,080
14
270,448
50
439,615
69

FY13
265,490
16
791,145
56
679,860
147
1,736,495
219

$
$
$
$

$
$
$
$

$
$
$
$

TOTAL
3,773,289
264
7,494,828
572
4,713,164
575
15,981,281
1,411

TOTAL
434,633
30
1,565,253
115
1,035,890
126
3,035,776
271

TOTAL
1,254,669
78
4,462,074
328
1,853,418
296
7,570,161
702

Financial support to Master’s students is available on both merit and need bases. Needs-based assessment requires students to submit the Free
Application for Federal Student Aid (FAFSA) form to the university. The Office of Scholarships and Student Aid reviews the form and makes
determinations with regard to need-based scholarships, student loans, work-study eligibility, and so on.
All current and prospective students at SILS are considered for financial aid on an equitable basis with merit as the major criterion for
awards. Merit awards begin with SILS’ assessment of an applicant’s potential eligibility for Graduate School awards in January and proceeds
through awarding of SILS financial aid on a rolling basis to be concluded in April. The application deadline for merit award consideration
(both Graduate School and SILS) is mid-December. Most of our merit-based awards are disbursed to students entering during the fall semester, but some funds for students are available for students entering during the spring semester as well.
Several sources of student support are available to students entering our master’s degree programs. First, we can nominate students to
compete for several financial awards available from the UNC-CH Graduate School. These include Merit Assistantships (solely based on merit;
stipend, insurance, student fees, and full tuition support for one year) and Weiss Urban Livability Supplemental Awards (for students interested in urban livability; supplements stipend from SILS; provides insurance and student fees; tuition cost is shared with SILS). SILS nominates
candidates for these awards, and they compete with students from all areas of campus. Since 2011, two students have received the Merit
Assistantship and one has received the Weiss Urban Livability Fellowship. One other student was offered an award but declined admission.
Second, in collaboration with the UNC Libraries, we select a number of Carolina Academic Library Associates (CALAs). The CALA program
is an intensive two year program for master’s students who are interested in ultimately working in an academic environment. The program
began more than fifteen years ago as a successful collaboration between SILS and the UNC University Library. Incoming students are selected
based on academic merit and placed within various library departments including the SILS Library. During the two year program, the
students benefit from strategic mentoring by their supervisors as well as specialized workshops from UNC Library Human Resources on useful
career topics such as effective job search techniques, writing cover letters and resumes plus mock interviews. The program is unique among
ILS program in North America. These positions provide two years of support in the form of a stipend and health insurance (provided by the
UNC Libraries), and tuition support (provided by SILS). We currently have 16 CALAs; however, only four of these were given to students entering in 2013. Third, SILS has recently initiated a parallel program of aid: the Carolina Technology Associates (CaTA) program. The support is
the same as for CALAs and is shared in the same way between SILS and the CaTA’s employing institution. We currently support one CaTA.
Some of our MS students also work on grant-funded research or other projects while studying at SILS. The amount of financial aid provided
in this way can vary greatly, from an hourly rate of pay to a 20-hour per week stipend, plus insurance and tuition support. There were 28 MS
students who were supported through these types of external funding mechanisms during 2012-13.
SILS employs four lab assistants in its Information and Technology Resource Center each year. These financial packages include a salary,
health insurance, and tuition remission. SILS also offers a number of small fellowships (approximately $2500 each) to students on a merit
basis. Most of these awards go to first-year students (selected based on the review of merit by the admissions committee), but some are also
provided to second-year students (selected based on their academic performance). In 2012-13, 171 of our MS students received non-service
fellowships.
In addition to the financial aid offered by SILS, many of our students are employed part-time in libraries and other information settings on
campus and in the Research Triangle area. SILS assists students in finding these positions by working closely with potential employers to
learn of the available positions, and then making students aware of them through the School’s listserv of job announcements. Of particular
note is the broad impact of our students on the UNC university campus. Our students have immensely marketable skills that many campus
units need. Table 4.2 below lists the sources of university employment of our students in 2012-2013.
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Table 4.2: Sources of university student support
Ackland Art Museum
American Studies
Art
Arts & Sciences Info Services
Biology
Biostatistics
Carolina Asia Center
Carolina Center for Genome Science
Carolina Institute for Dev Disabilities
Center for Faculty Excellence
Center for the Study of the American South
Chemistry
Computer Science
DICE Center
FPG Chile Development Institute
Germanic & Slavic Lang & Lit
Graduate School
H W Odum Inst for Research in Social Science
Health Sciences Library
Information Technology Services
Institute On Aging
Journalism/Mass Communication
Law Library

LearnNC
NC Institute for Public Health
Nutrition
Office of Research Communications
Pediatrics
Psychiatry
REMM
Renaissance Computing Institute
Research Computing Center
Romance languages
School of Education
School of Government
School Nursing
School of Pharmacy
Sheps Center for Health Service Research
TRACS Institute
UNC Global
Undergraduate Research
University Cancer Research Fund
University Library
Writing Center

We encourage our out-of-state students to apply for in-state status during their second year of study because it has a major impact on the tuition they pay.10 Over the past two years, of the 146 applicants who completed in-state residency status requests, 76% were granted it. (International students cannot gain in-state status.) The success rate has not changed much over the past three semesters (81%, 85%, 81%).
Since 2008, the School’s ability to offer financial support to students has decreased; concomitantly the number of out-of-state students
decreased dramatically, from 56% in-state in 2009 to 79% in 2011 (Figure 4.2). Wanting to ensure the continuing intellectual quality and
diversity of our student body, the School decided to request School-based tuition from the university administration (see further explanation
of this term Section V.5). It was approved in 2011, and the income generated was dedicated primarily to student support (scholarships and
career services).

10

A full-time MS student who is a North Carolina resident will pay $5046.50 in tuition during this semester; an out-of-state student will pay $13,652.00.
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Figure 4.2: In-state and out-of-state students

The Graduate School Exit Survey of 2010-2012 graduates shows that 49% of SILS respondents rated the adequacy of their financial support at
least good. The numbers for SILS were comparable to other professional master’s degrees on campus, as Table 4.3 below manifests:
Table 4.3: Adequacy of student financial support
Rate the adequacy of support you were provided re: financial support
Information &
All Professional Schools in
Library Science
Academic Affairs
N
%
N
%
Poor
35
17%
55
14%
Fair
38
18%
62
16%
Good
40
19%
80
21%
Very good
33
16%
59
15%
Excellent
30
14%
73
19%
N/A
29
14%
48
12%
All
205
100%
377
100%
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Finally, the 2013 SILS Exit Survey asked, “On average, how many hours a week did you work for pay while you were a student at SILS?”
Responses (Table 4.4) show that 69% of our students worked between 15 and 29 hours a week while studying full time; this number has
risen considerably since the spring 2012 survey results (57%). The actual number of hours worked may be misleading, as full-time students are not
supposed to work more than 20 hours per week, and the 20-29-hour range does not allow this distinction. This table also includes part-time students.
Table 4.4: Hours/week students work for pay
On average, how many hours a week did you
work for pay while you were a student at
SILS?
#
%
I didn’t work 5 11%
10 or fewer hours per week 4
9%
11-14 hours per week 3
7%
15-19 hours per week
26%
20-29 hours per week
43%
30-39 hours per week 0
40 hours per week 2
4%
More than 40 hours per week 0
In further response to decreased state funding, SILS has decided that student support will be the number one priority of the upcoming SILS
development campaign. In 2013, SILS was able to provide some School-administered financial support to 74% of the master’s students
(Sakai: SILS Overview fall 2013).
Our ability to offer research or teaching assistantships (which include tuition support and health insurance), however, has decreased to just
7% of our MSLS students in 2012-13, and just 5% of our MSIS students. In 2009-10 we provided such support to 14% of our MSLS and 26%
of our MSIS students. Our anticipated goal is to raise $6,000,000 for student support in the form of assistantships, scholarships, fellowships,
service learning support, dual-degree funding, and student research funds. These funds should help us continue to entice the brightest minds
to attend UNC-SILS (Sakai: SILS Vision Statement (June 2013)).
Placement
One of the priorities of the student body (voiced in Town Hall meetings and on SILS Exit Surveys and Alumni Surveys) over the past few
years has been more career advising and placement service. In response to this recurring request, SILS allocated funds from its school-based
tuition to hire a Career Services Coordinator, Lori Haight, in January of 2012. In the year and a half that she has been at the school, she has
provided invaluable service to the students on many fronts, but she has focused on three principal goals: 1) to assist individuals affiliated
with SILS in assessing their personal and professional aspirations; 2) to provide resources and networking opportunities to individuals to
develop their career strategies; and 3) to empower students and alumni to manage the process of their career development through campus
and community outreach. Lori has worked hard to offer services in these three areas such as:
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•

Maintaining an “open door” policy to accept both appointments and walk-ins, with 290 scheduled appointments in the last year

•

Reviewing student resumes

•

Collaborating with our Director of Communications to provide a 5-week long “Boot Camp” for second year master’s students covering
such topics as self-assessment, resume development, cover letters and business writing, social media/branding, and interviewing skills

•

Speaking in classes and the SILS student orientations for first- and second-year students about how to start their professional networks early in their graduate studies

•

Coordinating the Field Experience course and helping coordinate an annual career fair for graduate student positions in collaboration with UNC University Libraries

•

Building relationships with potential employers

•

Organizing alumni career panels for students

•

Professional networking events at ASIS&T

Results from the 2013 Current Student Survey show that the addition of the Career Services Coordinator position has been well-received, and
comments from students about her services are very positive:
“I especially appreciate all the time [Lori] took not only looking over my resumes and cover letters, but also discussing how
to navigate conversations with potential employers.”
“I just wanted to thank you [Lori] for the help you gave me last month with my resume and interview skills. I think our
conversation really helped, because I ended up getting a job.”
Employers have also recognized the work Lori does:
“I cannot begin to tell you how impressed the (recruiters) have been with the quality of students UNC Chapel Hill has offered.
This goes a long way towards establishing credibility for future students that are interested in the program. You and your
peers are doing an excellent job in my opinion!”
Our graduate student organization (ILLSA) is also active in promoting networking opportunities for our students, including an annual trip
to Washington, D.C., a “speed networking” fair with professionals in the field and around campus, alumni panels to showcase various career
tracks and offer an “insider” perspective from recent graduates,
The American Library Association annual survey of 2011 graduates from ILS programs across the nation shows that our students are
employed in a variety of positions, both within and outside the ILS field. Of the 51 SILS students who completed the survey, 41 (80%) had
full-time jobs, 9 (18%) had part-time jobs, and one was currently unemployed. Of the 50 alumni who were employed:
•
•
•
•
•
•
•
•
•
•
•
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34 (68%) were employed within the ILS field
16 (32%) considered their jobs to be outside the ILS field
13 (26%) worked in academic libraries
10 (20%) worked in private industry (publishing, retail, business, IT development, information security)
7 (14%) worked at a university but not in the library
6 (12%) worked in school libraries
4 (8%) worked in public libraries
4 (8%) worked for non-profit organizations
4 (8%) worked in archives
2 (4%) worked in special libraries
1 (2%) worked for the federal government

Of the 46 alumni who responded on this ALA survey to a question about whether they found employment before graduation:
• 11 (24%) responded “yes”
• 35 (76%) responded “no”
The Graduate School Exit Survey of 2010-2012 graduates shows that our students use a variety of methods to find jobs (Table 4.5).
Table 4.5: Job information sources
How did you find out about your job, “postdoc,” or
further training? Check all that apply.
Source
N
Advertised job listing
25
Personal contacts
13
Directly applied to employer
13
Previously employed by employer
11
Internship led to job offer
9
Through department
8
Networking
6
Other, please specify
6
On campus recruiting
5
Career fair
3
Professional Conference
1
Contacts acquired through UNC Chapel Hill’s careers
office
0
Of the 204 alumni who responded to the Graduate School Exit survey of 2010-2012 question about the “status of post-graduation plans (in
the next year),” 23% had a signed contract or a definite commitment for employment, and 57% were seeking a position but had no specific
prospects.
The alumni polled in these two surveys (ALA and Graduate School) graduated before the arrival of our Career Services Coordinator, so we will
continue to collect and monitor these data to see whether her presence affects the timing of placement of our students and the impact of our
School on students’ job searches.
Based on our own alumni tracking data, roughly 70% of our master’s degree graduates from May 2013 were either employed or continuing
graduate studies three months after graduation (Sakai: May 2013 Graduates Placement Data). Our residential, predominantly full-time
student body differs from other schools that have a higher ratio of part-time students who already have jobs, so we are particularly proud of
our placement rate.
While our graduates are recruited nationally and internationally, they leave SILS with a sense of commitment to North Carolina and its communities. Many of our students decide to work in libraries and information organizations in North Carolina. For example, a recent analysis
of the Alumni Development System (ADVISE) found that SILS graduates have a broad impact on North Carolina’s public libraries. The map
below (Figure 4.3) visualizes the prevalence of SILS graduates in public libraries around the state.
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Figure 4.3: Distribution of SILS graduates in NC public libraries

A collaborative data-gathering venture with the Charlotte-Mecklenburg Public Library (CMPL) merging information from the 2011-2012
Statistical Report of North Carolina Public Libraries and a 2013 survey sent to NC public library directors has revealed that roughly 21%
of the ALA accredited MLS librarians in North Carolina public libraries are graduates of SILS (Sakai: SILS alums in NC public libraries).11
Public libraries are, of course, only a fraction of the information contexts in which our graduates work, but this map is representative of the
commitment at SILS to making a positive impact on our area communities.

Composition of the Student Body
Overall Enrollment
Our two master’s degree programs are the largest among the programs offered at SILS. The other programs include a BSIS program, an
undergraduate minor, and a doctoral program. As of 2012, the MSLS and MSIS were 73% of the students enrolled at SILS. While we continue
to market and develop our MSIS degree, the majority of our students enroll in the MSLS program (Figure 4.4).

Note: this is an upper limit as the total librarians data – the denominator – is 658 FTE, while the numerator (139) is a count of individuals; if the
reported FTE include many part-time employees, this percentage would decrease.
11
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Figure 4.4: Enrollments in all SILS programs

The overall growth trend in the MSLS over the last sixteen years may be due to several factors. As employers realize the value of the skills
these graduates possess, our students are able to explore beyond the horizons of traditional librarianship. While most of our MSLS graduates
continue to work in libraries (as seen in the ALA survey data above), they are also finding positions in industry and non-profit organizations.
The down-turn in the economy that began in 2008 most likely contributed to our increased enrollment, as applications to our school rose
25% between 2008 and 2010. During the last few years, however, we have experienced a drop in applications and enrollments. This trend
is mirrored at the university level and in higher education across the nation; a compilation of the ALISE Statistical Reports that are available online show the total enrollments for all ILS schools peaked around 2009 and declined in 2011. Despite these national trends, and in
response to our analysis, SILS is working to increase its enrollments by expanding our marketing efforts to recruit library science students to
our program.
To gain a better understanding of reasons that admitted applicants chose to go elsewhere for their education, we instituted a survey of this
population in fall 2013 (i.e., students admitted for fall 2013 who did not matriculate). We plan to administer this survey for spring and fall
admission cycles. We received a small number of responses, so we must be conservative in our interpretation of the results; however, it seems
that common reasons include financial issues and the “fit” of our programs with their career goals.
Diversity (see also Section I.2.8)
The recruitment, retention, and education of an outstanding and diverse student body is one of the primary emphases of the School of Information and Library Science, as we believe that variety of opinion and perspective challenges students to move beyond the complacency of
the known, through the discomfort of authentic learning, and into the dynamic excitement of revelation and new knowledge. Through our
admissions process we seek to create a student body that will bring multiple perspectives to the school based on a broad definition of diversity
as included in our Statement on Diversity:
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In support of the University’s diversity goals and the mission of the School of Information and Library Science, SILS embraces diversity
as an ethical and societal value. We broadly define diversity to include race, gender, national origin, ethnicity, religion, social class, age,
sexual orientation and physical and learning ability. As an academic community committed to preparing our graduates to be leaders in
an increasingly multicultural and global society we strive to:
•

Ensure inclusive leadership, policies and practices;

•

Integrate diversity into the curriculum and research;

•

Foster a mutually respectful intellectual environment in which diverse opinions are valued;

•

Recruit traditionally underrepresented groups of students, faculty and staff; and

•

Participate in outreach to underserved groups in the State.

The statement represents a commitment of resources to the development and maintenance of an academic environment that is open,
representative, reflective and committed to the concepts of equity and fairness.
Diversity: Gender
Library science is still predominantly a female profession, and our MSLS degree mirrors that social trend as nearly 80% of our MSLS students
are women (Figures 4.5 and 4.6 below). This number is similar to state trends. The 2007 Workforce Issues in Library and Information
Science (WILIS) study showed that 80.4% of alumni of all North Carolina ILS schools were women.
Figure 4.5: MSLS enrollment by gender
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The MSIS, on the other hand, is currently more balanced in gender. While it saw an early popularity among women (66% of the students
were women in 2001), their enrollment in it diminished quickly in the following two years and has remained fairly stable thereafter. Men’s
enrollment in the MSIS peaked in 2008 and has stabilized since 2011.
Figure 4.6: MSIS enrollment by gender

The decreasing enrollment in the MSIS degree has been a cause of concern at SILS for many years, and we have increased our marketing,
strengthened our branding, and redesigned the curriculum of the MSIS in order to address this issue (see Section II.1). The last two years
have seen growth in enrollments in response to these endeavors (as well as growth in our BSIS program). Our long-term goal is to have
nearly equal enrollments in our two master’s degrees.
Diversity: Minority and International Students
When people speak of diversity, they often are speaking of racial and/or ethnic diversity. While we define diversity more broadly, we do consider race, ethnicity, and nationality as components of the diversity we’d like to achieve at SILS. We know of our students’ minority status and
their nationalities based on the information they provide on their applications to SILS (Figure 4.7). While applicants are required to provide
information about their nationality/citizenship, their reporting of race and ethnicity are optional, so the completeness and accuracy of these
numbers is debatable.
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Figure 4.7: Percent minority/international student enrollment in master’s degrees

The race of the students in the MSLS degree remains predominantly Caucasian, with just under 10% of our students classifying themselves as
an international student or as part of a minority. This is a trend seen across the US library profession as a whole; data from the fall of 2011
ALISE statistics show that minority representation in ILS schools (18.5%) is considerably higher than that of the profession as measured by:
1) the ongoing ALA Demographics Study of its members (12.6%), 2) the 2009-2010 Diversity Counts data (12%), and 3) the 2007 WILIS study
showing only 11% of the alumni of North Carolina ILS schools as non-white. The MSIS degree is much more diverse in terms of minority
and nationality, due in large part to a strong interest in the degree from Asian countries (most prominently China). From fall 2012 – fall
2013, we admitted 29 international students to our master’s degrees (China: 17, India: 6, Canada: 2, Islamic Republic of Iran: 1, Japan: 1,
Republic of Korea: 1, Russian Federation: 1), 87% of whom applied for the MSIS degree.
Some other factors contributing to our low enrollment of minorities are:
•

An emphasis on residential, face-to-face education (online education is more convenient and affordable)

•

A two-year, 48-credit-hour program compared to the 36-credit-hour degrees at neighboring institutions

•

The presence in North Carolina of two other accredited ILS schools (North Carolina Central University, an historically black
college, and UNC-Greensboro) and two non-accredited ILS schools (Appalachian State University and East Carolina University, an
entirely online program). In terms of the number of accredited ILS programs in the state, North Carolina (3) is exceeded only by
New York (4), but North Carolina has half the population of New York.

•

A higher overall cost for attendance than our competitors. For 2013-2014, a full-time (9-credit hours), in-state graduate student at
East Carolina would pay $6,407 in tuition and fees per year, University of North Carolina at Greensboro would cost $6,454, North
Carolina Central University would cost $8,262, while UNC-Chapel Hill would cost $10,248. Out-of-state costs are similarly differentiated, and international students face an even steeper cost differential.

Diversity: Age
Many of our students apply to SILS directly from their undergraduate degrees or within 5-7 years after completing those degrees (students
who are still relatively mobile and willing to move to Chapel Hill to undertake a two-year residential program), so the average age of our
students is about 28 years old (Figure 4.8); however, we try to increase the intellectual and experiential diversity of our student body by admitting a wide variety of age groups whenever possible.
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Figure 4.8: Age of enrolled master’s students

Diversity: Full-time/Part-time
Since 1999, on average 85% of our students attend SILS full-time (Figure 4.9 below). Difficult economic times often correlate with an
increase in part-time status, as students hold onto jobs they already have or find new jobs to help defray college expenses, but perhaps a more
important influence on our part-time student body is the frequency with which SILS courses are offered during working hours. The majority
of SILS courses are offered in-person and during working hours, and this may be contributing to keeping our part-time student body small.
Figure 4.9: Full-time enrollment
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Diversity: Academic
Our students are among the best in the nation. They come to SILS from excellent universities with strong performance records. They bring
an immense diversity of background academic experience to their time at SILS. The students who matriculated in SILS between fall 2012
and fall 2013 attended 150 different universities around the world for their most recent studies and majored in 74 different subject areas (see
Sakai: fall 2012-fall 2013 matriculating student universities, majors, and countries of origin). The mean grade point average of these entering students (discounting grading scales that were not on a 4.0 scale) was 3.54. We have tracked the mean GPA of the student body since
1999 (see Figure 4.10 below) and see general consistency over time, with a slight rise in our students’ GPAs in recent years.
Our students’ research also serves as evidence of their commitment to diversity; in the last six years, 59 Master’s Papers have emphasized
issues of diversity, whether related to gender, race, ethnicity, multiculturalism, sexual orientation, or special needs. Our students challenge
existing stereotypes and traditionally biased practices as they move the field forward with their research. A list of these diversity-related Master’s Papers is available on the Sakai site (Sakai: Master’s Papers with Diversity Issues Focus 2007-2013).
Figure 4.10: Undergraduate GPA of entering master’s students

Note: There is currently no available data for 2010 due to the change in the university’s admissions system.

SILS and the Graduate School at UNC expect that students entering the university should have GRE scores above the 50th percentile in verbal
reasoning, quantitative reasoning, and writing. We have found that our MSLS students typically come from humanities backgrounds (history and English in particular) and score very high on the Verbal and Written components of the GRE. Our MSIS students, on the other hand,
tend to have backgrounds in the STEM areas of the curriculum and score higher on the Quantitative component but lower on the GRE verbal
component, due, in part, to the larger numbers of non-native English speakers in the MSIS degree. Figure 4.11 below shows the average
GRE-verbal and GRE-quantitative percentiles of our incoming class for the past nine years.
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Figure 4.11: Master’s student GRE scores

Note: *data source for 2011 and 2012 shifted from Graduate School to ConnectCarolina

The difference in these verbal and quantitative scores is similar to that of Rutgers University’s School of Communication and Information,
the only other accredited LIS school for which GRE admissions data could be found online (Rutgers: GRE-V: 81%, GRE-Q: 33%).
SILS also compares favorably with other professional schools on campus. For 2010, the most recent data available from the Graduate School,
the mean GRE Verbal and Quantitative percentiles by professional school were (Table 4.6):
Table 4.6: GRE percentiles of newly enrolled students 2010
Professional Program
Business Administration
Education
Mass Communication
Master of Arts in Teaching, Secondary
and K‐12 Specialties
MSIS
MSLS
Public Administration
School Counseling
School Psychology
Social Work
Mean for all Professional Schools
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GRE-Verbal Percentile
84
63
85
73

GRE-Quantitative
Percentile
90
43
43
45

79
89
84
63
62
74
76

51
45
49
49
37
37
49

IV.2 Current, accurate, and easily accessible information on the school and its program is available to students and the general public. This information includes announcements of program goals and objectives,
descriptions of curricula, information on faculty, admission requirements, availability of financial aid, criteria for evaluating student performance, assistance with placement, and other policies and procedures. The
school demonstrates that it has procedures to support these policies.
Availability of Program Information about SILS
SILS is dedicated to maintaining an accurate, current, and comprehensive website of information for current and prospective students and
the general population.
The academic and administrative policies relating to students are all available in various locations on the SILS website with links to relevant
university policies and procedures:
•
•
•
•
•
•
•
•

Mission and Strategic Plan
Programs and Curriculum
Faculty
Admissions
Financial Aid
Human Resources
Academic Policies and Grading
Careers and Placement

In addition, the website provides specific “views” of the content from the perspective of current students (http://sils.unc.edu/current-students)
and future students (http://sils.unc.edu/future-students). We have aggregated the various forms and documents students may need to complete their degrees into one page for easy access, and the administrative staff have compiled – and maintain – student handbooks for each of
the degree levels we offer (undergraduate, master’s, and doctoral). Information on academic advising, curriculum issues, registration procedures, degree requirements, graduate school policies, graduation, careers and professional development, facilities, student organizations, and
campus resources are all detailed and/or hyperlinked within these documents.
In addition SILS maintains an internet presence on Facebook, Twitter, Flickr, YouTube, LinkedIn, and Vimeo, and our Director of Communication provides annual electronic and print copies of the SILS Newsletter, a weekly “This is SILS” email announcement, and, in collaboration
with our Director of Development, a Quarterly Alumni News Update. Our Career Services Coordinator is active in promoting SILS placement
services and career opportunities to students through the SILS Careers portion of the website (career resources, employment resources, employer resources, and networking suggestions) and the SILS jobs listserv.
Specific criteria for evaluating student performance in particular classes are available on course syllabi. SILS has a policy that all current
syllabi should be accessible on the open web from the schedule of classes, and we make every effort to ensure that instructors comply.
Our Director of Communication is the primary supervisor of website content, though many staff members have editing capacity for content
and pages relevant to their positions (Student Services Managers, Career Services Coordinator, Director of Development, Director of Information Technology, Administrative Office Support). The website was redesigned by an ad hoc committee of faculty, staff, and students in 2012
to move it to the open content management system, Drupal, providing more flexibility of design and greater accessibility than our previous
web interface. While the goal is to make our website accessible to people of all abilities, the Drupal version in use at SILS is currently limited
in what accessibility features it provides. A recent release of Drupal enables a greater level of accessibility, and there are plans to upgrade the
website to this version in the coming months.
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IV.3 Standards for admission are applied consistently. Students admitted to a program have earned a bachelor’s degree from an accredited institution; the policies and procedures for waiving any admission standard
or academic prerequisite are stated clearly and applied consistently. Assessment of an application is based on
a combined evaluation of academic, intellectual, and other qualifications as they relate to the constituencies
served by a program, a program’s goals and objectives, and the career objectives of the individual. Within the
framework of institutional policy and programs, the admission policy of a program ensures that applicants
possess sufficient interest, aptitude, and qualifications to enable (successful) completion of a program and
subsequent contribution to the field.
SILS’ admissions procedures are conducted within the context of the UNC Graduate School policies. The Graduate School’s minimum
requirements for admission are:
•

a bachelor’s degree (based on a four-year curriculum) completed before graduate study begins or its international equivalent
with an accredited institution

•

an average grade of B (cumulative GPA 3.0) or better

Along with these minimal requirements, admission decisions are based on a number of factors. As described on the SILS website for our two
graduate programs, “we look for strong, past academic records, judged by the applicant’s past Grade Point Average (GPA), and we examine
the coursework on the student’s transcript(s) to determine personal strengths and areas of mastery. Recently accepted graduate students
had an average undergraduate GPA of 3.5 on a 4.0 scale. We also use the Graduate Record Exam (GRE) scores to assess potential success in
graduate work.”
The deadline for receiving an application for consideration for admission in the subsequent spring is early October, and for the subsequent
fall is mid-March. The deadline for submission of applications for consideration for all types of university financial aid (including SILS-specific aid) is mid-December of each year. In 2013, we decided to align our School’s admission deadline for financial aid with that of the
university (in past years the School’s financial aid deadline was mid-January) in order to increase our ability to make admissions decisions
available more quickly to prospective students. This December deadline increases our competitiveness with other LIS schools, facilitates
awarding financial aid in a timely manner, and helps applicants make earlier – and more informed – decisions about their future studies.
The application packet, submitted electronically via the ApplyYourself web application that was adopted by the university late in 2011, includes multiple sources of information that SILS faculty use to evaluate the qualifications of each applicant. Similar to the Graduate School
guidelines, these sources of information include the student’s:
1) Statement of academic purpose,
2) resume,
3) educational history (including transcripts),
4) official test scores (GRE, and TOEFL for international students), and
5) at least three letters of recommendation.
Using this information, each applicant is evaluated in the ApplyYourself system on his or her:
1) Academic potential (GPA and official test scores, academic awards, letters of reference, language facility, and coursework pertinent to
the LIS field),
2) work experience (jobs, internships, volunteer activities, membership or leadership in related organizations),
3) unique contribution to the diversity (broadly-defined) of our student body, and
4) “fit” with SILS, i.e., whether SILS is the most appropriate place to help them realize their career interests and expectations.
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The faculty members of the Master’s Committee, a standing committee of the School, are charged with administering the admissions process
for master’s students in collaboration with the Coordinators of the MSLS and MSIS degrees. The two Coordinators conduct an initial review
of the applications as part of their administrative duties to identify top applicants and ineligible applicants and to maximize the efficiency of
the admissions process. All others undergo a 2-stage review, first by a faculty member and then by one of the Program Coordinators or the
Associate Dean in order to promote consistency in our reviews. Any concerns or questions about an applicant are always addressed by at least
one other faculty member on the committee.
Decisions are tracked in an Excel spreadsheet and kept on a secure server. The Graduate Student Services Manager notifies the Graduate
School of the admission recommendation within two weeks of it being made by the faculty (usually within a few days). The Graduate School
then makes the final decision regarding admission, notifies the student, and officially admits the student once all official documentation
(e.g., an official transcript) has been received.
Figure 4.12 below shows the result of our admissions procedures for each degree, indicating that our application process is applied consistently at the degree level.
Figure 4.12: Admissions by degree

Unfortunately, the Graduate School does not collect data at the gender or ethnicity level for applicants who were offered admission; however,
for this self-study report, SILS conducted an analysis of gender and ethnicity for our entering students during the fall semesters 2012 and
2013 (the fall cohorts are our largest). Only these two years were selected because the ApplyYourself application software – and SILS’ associated tracking procedures – was adopted by the university late in 2011. We found that there were no consistent gender differences in admitting
students for either degree program (see Figures 4.13 and 4.14 below).

127

Figure 4.13: MSLS admissions by gender

Figure 4.14: MSIS admissions by gender
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Analysis of our admission numbers for fall 2012-fall 2013 also revealed a difference in admissions of Asian applicants in both degrees (see
Figures 4.15 and 4.16 below).
Figure 4.15: MSLS admissions by race

Figure 4.16: MSIS admissions by race

Sixty-five percent of Asian MSLS students and 50% of Asian MSIS students were admitted during these two years, the lowest percentages for
both degrees. For all applicants, the faculty who review applications examine the GRE scores, and for international applications we look
specifically at the GRE-Verbal percentile and the TOEFL (Test of English as a Foreign Language) or IELTS (International English Language
Testing System) score as indicators of English proficiency. A review of the Asian applicants who were denied admission during these two years
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showed that their mean GRE-Verbal percentile was 44%, and their mean TOEFL score was 93, both of which are below our preferred threshold
for admission. We further examined those who had higher scores on these language indicators and found that they were denied admission primarily
based on a perceived lack of “fit” with SILS in their statement of purpose (they seemed more interested in computer science, business management, or
engineering than information science). We concluded that the differential was not reflective of biased admissions practices.
There is no accounting for Native American/Alaska Native or Native Hawaiian/Pacific Islander because we did not admit any students who
claimed this as their sole race; however, three students self-identified as being of mixed race (American Indian/Caucasian) and one of mixed
race (African American/Native Hawaiian/Pacific Islander). There were also no students who self-identified as Hispanic, though one student
claimed being of mixed race (Caucasian/Hispanic). As the population becomes increasingly racially intermixed, racial and ethnic distinctions like these will most likely play a diminishing role in academic admissions statistics and analytics.
Successful Completion of the Program
According to the SILS Exit Survey 2013, 87% of responding students report feeling prepared to start their careers (Table 4.7).
Table 4.7: Graduates’ preparation for career
How prepared do you feel as you launch your
career?
# Responses
Extremely Prepared
Very Prepared
Prepared
Somewhat Prepared
Not at all Prepared

5
22
12
6
0

%
(N=45)
11%
49%
27%
13%

IV.4 Students construct coherent programs of study that allow individual needs, goals, and aspirations to be
met within the context of program requirements established by the school. Students receive systematic, multifaceted evaluation of their achievements. Students have access to continuing opportunities for guidance,
counseling, and placement assistance.
Coherent Programs of Study
Core Knowledge and Electives
A “coherent” program of study is one that provides a logical pathway for a student to follow to reach a desired destination. Each student
works in conjunction with a faculty advisor to devise a unique set of learning experiences (coursework, practical experiences, independent
studies, and a research project) that best suit the goals and career objectives of the student. Coherence, however, does not mean complete
choice, since all students are required to complete the required courses for their degree. These classes (explained in more detail in Chapter
2: Curriculum) form two sets: 1) a common core of 16.5 credits that students in both degree programs take, ensuring that all of our students
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have a foundational knowledge of basic concepts, theories, and skills, and 2) a degree-specific core (12 credits for the MSIS and 6 credits for
the MSLS) that tailors their learning to either the core concepts of Information Science, or the core concepts of Library Science. The remainder of the credits needed to graduate are electives agreed upon by the student and their academic advisor, or stipulated by the particular
certificate track the student has chosen.
Theory and Practice
A coherent program of study is also one that provides students with a solid grounding in theory and practice during their academic experience (see Chapter 2 for details). The students’ exposure to LIS theory occurs mostly in the classroom, and their exposure to practice occurs
in experiential learning embedded in courses, internships, work experiences, and the Professional Field Experience class (INLS 795). For
example, students encounter theory in the INLS 500 Human Information Interactions class and the INLS 520 Organization of Information
class. Class exercises help students to see how theory might apply to real-world professional activities. In INLS 500, students are asked to
develop an evidence-based review addressing a professional concern, and the INLS 520 course concludes with students investigating the ways
in which information is organized in a particular area of practice. As student engage in INLS 795 Professional Field Experience or other types
of experiential learning, they have the theoretical tools that will enable them to think creatively about emerging problems and opportunities.
Their ability to integrate theory and practice is examined with the master’s comprehensive exam. In addition, they can apply this ability in
developing their Master’s Paper or Project (see Sakai: Master’s Papers 2007-2013 for a comprehensive list of Master’s Papers written since
2007 and search the Master’s Paper Collection online to see the full text papers in pdf format). SILS presents the Dean’s Achievement award
for the best Master’s Papers each year, and the winners – listed in Table 4.8 below – show the breadth of interests and excellence our students
manifest, often recognized through national awards received for this work.
Table 4.8: Dean’s achievement award winners 2006-2013
YEAR
2012-2013

2011-2012

2010-2011

2009-2010
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AUTHOR
TITLE
Kevin Michael Klipfel Authentic Engagement: Assessing the Effects of Authenticity on Student
Engagement and Information Literacy in Academic Library Instruction
Hilary Zelko Reasoning About Relevance (also received the ASIST Pratt-Severn Best
Student Research Paper Award, 2013)
Hannah Pierce A Content Analysis Study of the Equivalency of Publishers’ Easy Reader
Leveling Systems
Cheryl Thompson Answering the Call for Data Curation: An Exploration of the Careers of
LIS Professionals Managing Data
Brooks J. Breece Local Government Use of Web GIS in North Carolina (also received the
ASIST Pratt-Severn Best Student Research Paper Award, 2011)
Elizabeth S. Dorner Motivation of Undergraduate Student Employees in Academic Libraries
Kimberly A. Hirsh The Transformational Leadership Practices of National Board Certified
School Librarians in North Carolina
Allison M. Long Career Choice of Young Adult Librarians in a Public Setting: A Narrative
Analysis of Motivations with Implications for Recruitment
Shannon A. Walker From Science to Librarianship: Career Motivations of the Scientist-Turned-Librarian

YEAR
2008-2009

2007-2008

2006-2007

AUTHOR

TITLE

Laura Carey O’Neill A Usability Study of E-book Platforms
Laura Westmoreland The Environmental Protection Agency and National Institute of Environmental Health Sciences Libraries Internship Program: Its History
and an Analysis of Former Interns’ Careers
Nicholas A. Johnson An investigation of the aesthetic fidelity of live websites
Ann K. Irvine Natural Language Processing and Temporal Information Extraction in
Emergency Department Triage Notes (also received the ASIST PrattSevern Best Student Research Paper Award, 2008)
Laura E. Barwick The Opinions of Literature Faculty and Students on Back-of-the-Book
Indexes in Fiction
Phillip J. Binkowski The Effect of Social Proof on Tag Selection in Social Bookmarking
Applications
Megan Z. Perez From New Graduate to Competent Practitioner: Rethinking the Architecture of Post-MLS Residency Programs in ARL Libraries

On the 2013 Alumni Survey, 85% of the respondents felt the curriculum did a very good or excellent job of covering the philosophy, principles, and ethics of the field (N=149). Table 4.9 breaks out the results by degree.
Table 4.9: Alumni opinions of curriculum coverage of philosophy, principles, and ethics of the field
% Alumni who judged the coverage of philosophy,
principles and ethics of the field as very good or
outstanding

MSLS
81.0% (N=116)

MSIS
97.0% (N=33)

All
84.6% (N=149)

Several alumni provided textual comments on the School’s balance between theory and practice:
“I am convinced that an aspiring library professional needs the practical experience of working in a library setting concurrent with the theoretical and academic base SILS provides - one without the other could result in the individual being
unprepared and uncompetitive when it comes time to enter the job market. I think this expectation is also held by SILS,
but I hope that SILS continues to recognize the importance of ‘real-world’ experience as a supplement to coursework and
provide support and opportunities for students.”
“My experience at SILS was a memorable and meaningful one. I was able to apply what I learned in an immediate and
relevant way to my career, and some of what I learned continues to help me in the day-to-day challenges I face in my
job and informs the way I conduct myself professionally. I recommend SILS to anyone I can.”
“The faculty is very good at giving us the theory, and the adjuncts are better at giving us the practical side of things.”
“In general, the SILS professors/teachers are quite knowledgeable about their areas and are quite willing and even eager to
share this knowledge with students. They provide theory, but also encourage practical application.”
Of the responses to the 2013 Alumni Survey, 77% felt that the “faculty integrated theory and practice effectively in their courses” (N=149).
Table 4.10 breaks out the results by degree.
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Table 4.10: Alumni opinions of integration of theory and practice
MSLS
% Alumni agree or strongly agree faculty integrate 74.8% (N=115)
theory and practice

MSIS
85.3% (N=34)

All
77.2% (N=149)

Evaluation of Student Achievements
Course Grading Scheme
Students receive feedback on their performance throughout their time at SILS. The most uniform feedback is in the form of the grades they
receive. UNC uses a grading scheme for graduate work that is different from the typical undergraduate scheme of A, B, C, D, F, and SILS
abides by the university’s grading policy. The Grading scheme (see http://registrar.unc.edu/academic-services/policies-procedures/university-policy-memorandums/upm-24-the-grading-system/) is:
• H=High pass (clear excellence)
• P=Pass (entirely satisfactory)
• L=Low passing
• F=Failed
• IN=Work incomplete
Assignments
Another source of feedback to students is faculty comments on student work. Two of the questions on the Current Student Survey of 2013
asked about the “timeliness” and “usefulness” of feedback from professors Table 4.11 shows results broken out by degree.
Table 4.11: Current students’ opinions of the quality of SILS full-time faculty feedback

Outstanding
Very Good
Neutral
Fair
Poor
Total

Timeliness of feedback from professors Usefulness of feedback from professors
MSLS (%)
MSIS (%)
All (%)
MSLS(%)
MSIS (%)
ALL (%)
1 (2.6%)
1 (6.3%)
2 (3.7%)
1 (2.6%)
4 (25.0%)
5 (9.3%)
14 (36.8%)
6 (37.5%)
20 (37.0%)
16 (42.1%)
8 (50.0%)
24 (44.4%)
9 (23.7%)
4 (25.0%)
13 (24.1%)
8 (21.1%)
1 (6.3%)
9 (16.7%)
6 (15.8%)
5 (31.3%)
11 (20.4%)
9 (23.7%)
3 (18.8%)
12 (22.2%)
8 21.1%)
0 (0.0%
8 (14.8%)
4 (10.5%)
0 (0.0%)
4 (7.4%)
38
16
54
38
16
54

The responses summarized above were disturbing, and we examined some of the qualitative comments given by the students to determine
where the problems were. We discovered that the issue does not seem to be a widespread phenomenon (across faculty), but the students who
expressed dissatisfaction were rightfully very unhappy.
“For most of the assignments, we get little or no feedback. It’s very frustrating to work so hard on a paper or assignment and
only receive a grade back.”
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“Poor communication with students and feedback delay so long that the commentary (if it arrives at all) ceases to be useful.”
“While some courses provide wonderful feedback, I have completed other courses where I have received no written feedback or
grades until I receive the semester’s final grade.”
We also asked the alumni about faculty feedback as part of the Alumni Survey of 2013. Table 4.12 shows results broken out by degree. The
respondents were considerably more positive about their perceptions of whether the faculty provided “timely and useful feedback to students,”
though there were several MSLS students who disagreed with the statement.
Table 4.12: Alumni opinions of the quality of SILS faculty feedback
The faculty provided timely and useful feedback to students
MSLS
MSIS
Strongly Agree
33
29%
15
44%
Agree
56
49%
18
53%
Neutral
13
11%
1
3%
Disagree
9
8%
0
Strongly Disagree
4
3%
0
Total
115
34

All
48
74
14
9
4
149

32%
50%
9%
6%
3%

Another question on the Alumni Survey of 2013 asked whether their Master’s Paper advisor, specifically, provided timely and appropriate feedback. Table 4.13 shows results broken out by degree. These results were comparable to the overall alumni sentiment, and again the dissatisfaction was predominantly found among the MSLS students.
Table 4.13: Alumni opinions of timeliness and appropriateness of feedback on Master’s paper
My Master’s paper adviser provided timely and appropriate feedback
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Total

MSLS
57
48%
41
34%
11
9%
7
6%
3
3%
119

22
9
3
1
1
36

MSIS
61%
25%
8%
3%
3%

All
79
50
14
8
4
155

51%
32%
9%
5%
3%

Finally, we returned to the results from the 2006 Current Student and Alumni Surveys conducted for the previous COA Accreditation self-study
to see whether this was a recurring or a new concern. We compared the percent of responses on the two Current Student Surveys that rated
the faculty as very good or outstanding. Table 4.14 shows results broken out by degree.
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Table 4.14: 2006 and 2013 student opinions of timeliness and usefulness of faculty feedback
Current Student Surveys
MSLS
2006
2013
78%
37%

MSIS
2006
61%

2013
44%

Timeliness of feedback from professors

(N=85)
76%

(N=38)
45%

(N=16)
75%

(N=16)
75%

Usefulness of feedback from professors

(N=83)

(N=38)

(N=16)

(N=16)

We also compared the percent of responses on the two Alumni Surveys that rated the faculty as agree or strongly agree. Table 4.15 shows
results broken out by degree.
Table 4.15: 2006 and 2013 alumni opinions of timeliness and usefulness of faculty feedback

Faculty provided timely and useful feedback to
students
Master’s paper advisor provided timely and
appropriate feedback

Alumni Surveys
MSLS
2006
2013
88%
78% (N=115)
(N=171)

MSIS
2006
92%

2013
97%

(N=59)

(N=34)

92%

82%

85%

86%

(N =168)

N=119)

(N=59)

(N=36)

Again, there is a drop in the current MSLS student perception of the timeliness and usefulness of faculty feedback from 2006 to 2013, and this
holds true for alumni as well. These are trends we want to arrest promptly.
On the end-of-semester student Carolina Course Evaluation (CCE) there is a question that asks students to assess whether “the instructor
provided me with helpful feedback on my performance.” An analysis of the responses to this question for the faculty as a whole over the past
two years shows that, while some faculty rate consistently higher on this measure than others, none of the faculty is consistently rated poorly;
ratings fluctuate by year and even by course. The low overall ratings may be more a reflection of an occasional poor performance by different
professors or assignments that do not warrant extensive feedback, than a systemic problem.
Still, the 2013 survey results were shared with the faculty to stimulate awareness and discussion in the spring of 2013, and the combined
2006-2013 results were presented again at a School Meeting on September 4, 2013. All faculty members were asked to review their CCE evaluations for the courses they have taught over the last several years to understand students’ perceptions of this issue, and if their scores were
below the departmental mean on this question, to find ways to improve the quality and timeliness of the feedback they provide to students.
The faculty received links to resources provided by the Center for Faculty Excellence for improving their assignment assessment and feedback.
We will continue to monitor this in the future.
Comprehensive Exam
In their final semester, students take the comprehensive exam (please see Chapter 2: Curriculum for details on the process). This is another
opportunity for students to receive an evaluation of their overall knowledge and their ability to think critically and apply theories and evidence to a particular problem in a specific context. While the students do not receive comments on these exams other than a grade, students
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who do not pass the written exam are given the opportunity to explain their answer in person in an oral examination during which faculty
can provide specific feedback on issues that were not addressed and ask for clarification of ideas that were provided.
Each year the Comprehensive Exams are graded using the Learning Outcomes as a rubric. The results are then analyzed and presented as
part of the annual SACS Accreditation Review. The most recent report (Sakai: SACS Outcomes Report 2012-2013) shows that faculty mean
ratings for each of the five Learning Outcomes ranged from 2.84 to 3.15 (1=Poor to 4=Excellent). Since 2009, the number of each rating
given (excellent, good, fair, poor, NA) has remained fairly consistent. In spring 2013, eight students were required to take and oral review of
their exams, and 100% passed.
Student Publications
One measure of student achievement is their ability to get their work published in reputable journals in the field. According to the Alumni
Survey of 2006 (for our prior Accreditation review), 21% (N=229) of the students had published an article or given a presentation based on
their coursework during their time at SILS. For the 2013 Alumni Survey, that number has risen to 33% (N=149), so we can infer that even at
this early stage of their career, our students’ work is increasingly making an impact on the field. Table 4.16 breaks out results by degree.
Table 4.16: 2006 and 2013 number of alumni reporting publications or presentations resulting from course work
% Alumni who published or presented based on
coursework (2006)
% Alumni who published or presented based on
coursework (2013)

MSLS
12.9 (N=170)
31.9% (N=119)

MSIS
25.4 (N=59)

All
21.0% (N=229)

36.1% (N=36)

32.9% (N=155)

Student Academic Guidance
All students are assigned an academic advisor by the Graduate Student Services Manager when they are admitted. The manager tries to align
the student’s primary area of interest (as listed on the application) with faculty who have similar interests while simultaneously balancing
the advising workload across faculty members. Advisors meet individually with their advisees each semester, to discuss each student’s academic plan, offer suggestions and resources (such as the specialization course suggestions available on the web), and to help guide student
planning; they work with the Student Services Managers to troubleshoot administrative issues. Students may switch advisors at any time
during their program. ILSSA, our primary ILS Student Association, also provides a mentoring service to any new students who wish to avail
themselves of it, pairing second year students with new students to help them acclimate and offer advice.
The 2013 Current Student Survey asked students to rate the “usefulness of the academic advising” they received). The results (N=44) show
that students are evenly split on their perceptions of academic advising: 41% find it useful, 43% find it not useful, and 16% are neutral. Table
4.17 shows results broken out by degree.
Table 4.17: Current student opinions of the usefulness of academic advising
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How would you rate the USEFULNESS of academic advising to your
course planning and selection?
MSLS (%)
MSIS (%)
All (%)
Very Useful
2 (6.3%)
4 (33.3%)
6 (13.6%)
Useful
8 (25.0%)
4 (33.3%)
12 (27.3%)
Neutral
6 (18.8%)
1 (8.3%)
7 (15.9%)
Not very useful
6 (18.8%)
1 (8.3%)
7 (15.9%)
Not useful at all
10 (31.3%)
2 16.7%
12 (27.3%)
Total
32
12
44

The SILS Exit Survey 2013 asked graduating students to complete a short online questionnaire to evaluate the learning environment at the
School. Respondents to this survey were more positive in their perceptions of advising, as 33 (75%) of the 44 respondents answered yes to the
question of whether they “were satisfied with the advising they received.”
The 2013 Alumni Survey asked recent graduates to provide their recollection of the quality of advising they received while at SILS. Sixty-two
percent agreed that the advising they received was of high quality. Table 4.18 shows results broken out by degree.
Table 4.18: Alumni perceptions of the quality of academic advising
The quality of advising given by faculty was high
MSLS
Strongly Agree
34
30%
Agree
36
31%
Neutral
20
17%
Disagree
17
15%
Strongly Disagree
8
7%
Total 115

14
9
8
3
0
34

MSIS
41%
26%
24%
9%

All
48
45
28
20
8
149

32%
30%
19%
13%
5%

To determine whether there has been a change in students’ perceptions of the academic advising they receive, the 2013 Current Student
Survey results were compared with those from 2006 Current Student Survey. Table 4.19 shows results broken out by degree.
Table 4.19: 2006 and 2013 current student opinions of the usefulness of academic advising
How would you rate the USEFULNESS of academic advising to your
course planning and selection?
2006
2013
MSLS
MSIS
All
MSLS
MSIS
Very Useful 23 (25.3%)
7 (41.2%)
30 (27.5%)
2 (6.3%)
4 (33.3%)
Useful 33 (36.3%)
6 (35.3%)
39 (35.8%)
8 (25.0%)
4 (33.3%)
Neutral 13 (14.3%)
1 (5.9%)
14 (12.8%)
6 (18.8%)
1 (8.3%)
Not very useful 15 (16.5%)
2 (11.8%)
17 (15.6%)
6 (18.8%)
1 (8.3%)
Not useful at all
7 (7.7%)
1 (5.9%)
8 (7.3%)
10 (31.3%)
2 16.7%
Total
91
17
109
32
12

All
6 (13.6%)
12 (27.3%)
7 (15.9%)
7 (15.9%)
12 (27.3%)
44

These results suggest a relatively low – and decreasing – impact of faculty on student academic planning, perhaps due, at least in part, to the
new university registration system that allows students to register for classes without meeting with their academic advisor beforehand. As the
new system was rolling out in 2012, the faculty decided not to require student/advisor meetings in an effort to streamline the registration process, but these results call that decision somewhat into question. The Master’s Committee is taking responsibility for examining the advising
issue and plans to bring recommendations to the faculty during the 2013-14 academic year.
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Student Career Guidance
Career guidance is offered by faculty whenever it is requested, and is covered to some degree in many of our courses, but the School now has a
Career Services Coordinator who is instituting a more formal and more frequent array of career workshops and guidance (see Section IV.1 for
details on the impact of the Career Services Manager).
Fifty-nine percent (N=44) of the responding students on the 2013 Current Student Survey stated they had received career advising (compared
to 58% in 2006). Eighty-five percent of those students found the career counseling they received useful or very useful. Table 4.20 shows the
results broken out by degree.
Table 4.20: Current student opinions of usefulness of career advising
How would you rate the usefulness of career advising to your career planning?
MSLS (%)
MSIS (%)
All (%)
Very Useful
11 (64.7%)
5 (55.6%)
16 (61.5%)
Useful
3 (17.6%)
3 (33.3%)
6 (23.1%)
Neutral
2 (11.8%)
1 (11.1%)
3 (11.5%)
Not very useful
0 (0.0%)
0 (0.0%
0 (0.0%)
Not useful at all
1 (5.9%)
0 (0.0%)
1 (3.8%)
Total
17
9
26
Students seek career counseling from a variety of sources. While the faculty and peers were the primary sources of career counseling in
2006 (33% and 27% of responses, respectively), the Career Services Coordinator and the faculty are now the top providers. Table 4.21 shows
the results broken out by degree. The success of this new position is evident, and we expect students to use these new services with increasing
frequency and to growing effect.
Table 4.21: Sources of career advising for current students
From whom have you received career advising (check all that apply)?
MSLS (%)
MSIS (%)
All (%)
SILS Career Services Coordinator
14 (21.9%
5 (16.1%)
19 (20.0%)
SILS Faculty
8 (12.5%)
8 (25.8%)
16 (16.8%)
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Peers

9 (14.1%)

5 (16.1%)

14 (14.7%)

Internship/FE Supervisor
Employer
SILS Alumni
Other SILS Staff
Other
UNC Career Services Staff
Total

10 (15.6%)
10 (15.6%)
8 (12.5%)
1 (1.6%)
3 (4.7%)
1 (1.6%)
64

3 (9.7%)
3 (9.7%)
2 (6.5%)
3 (9.7%)
1 (3.2%)
1 (3.2%)
31

13 (13.7%)
13 (13.7%)
10 10.5%)
4 (4.2%)
4 (4.2%)
2 (2.1%)
95

IV.5 The school provides an environment that fosters student participation in the definition and determination of the total learning experience. Students are provided with opportunities to form student organizations
and to participate in the formulation, modification, and implementation of policies affecting academic and
student affairs.
The students at SILS are an active part of the life and governance of the School, and their “voice” is heard across all aspects of the academic
and social environment (see Chapter 1 for a summary of the student “voice”).
Student Involvement in Curriculum Decisions
Students have a voice in SILS governance (described in more detail in the Chapter 5) and are involved in curricular decisions at all levels. Specifically, they are represented on the Master’s Committee (one MSIS student and one MSLS student) that is responsible for ongoing
supervision and oversight of the master’s degree curricula. During the recent curriculum revision, the faculty sought student suggestions and
feedback on draft changes via a student-sponsored survey and at scheduled and advertised curriculum “Fireside Chats” in 2012.
According to the Student Curriculum Survey conducted by ILSSA, students were strongly supportive of splitting the INLS 780 Research
Methods class into two courses, INLS 581 Overview of Research Methods and INLS 781 Proposal Preparation and Presentation, and their
suggestions for including more library instruction and institutional evaluation in the MSLS core were followed (in INLS 501 and INLS 585,
respectively). The students also felt strongly that a programming class and a database class should be included in the MSIS core, and both
were (INLS 560 and INLS 523, respectively). The student who led the student curriculum input provided a PowerPoint summary of student
comments on the proposed curriculum changes (Sakai: Student Curriculum Comments 2012). This summary referenced the idea that “it
might make more sense to focus the common core classes into context specific ones.” This suggestion resulted in the common core and the
degree-specific core classes in the final curriculum revision. The students were willing participants in the process and were grateful to be
included; one student wrote on the survey, “Thank you for listening to students’ perspectives! I think curriculum change could improve
the IS program by making it more cohesive, which would in turn make it more meaningful for students and employers alike.”
Except for the Graduate Certificate in School Library Media and the Concentration in Archives and Records Management – both of which
specify most of the courses required – students are able to select nearly half of the required 48 credits for their degrees from a wide variety
of electives. This encourages students to take charge of their learning and devise their own unique pathway to their degree (in consultation
with their advisors). Many of our students elect to take INLS 795 Field Experience, for which they must find a site and devise their own learning outcomes (see Table 2.7). They are also able to devise their own independent study (INLS 696 Study in Information and Library Science)
on a topic not otherwise covered in the curriculum. Under the supervision of a faculty advisor, they construct a specific learning experience,
complete with specified outcomes, and then work independently to produce the necessary “deliverables.” In 2013, the School initiated a
learning contract for all independent studies and the Master’s Paper or Project that addresses learning objectives, planned work and deliverables, meeting schedule between student and instructor, and assessment criteria. The contract must be approved by the relevant Program
Coordinator.
The students also have a voice in individual course design and delivery through the end-of-semester course evaluations (discussed in more
detail with Standard IV.6).
Student Involvement in SILS Culture
All students at SILS are members of the ILS Student Association, ILSSA. ILSSA organizes a variety of activities, both social and professional. It
also sponsors a Town Hall meeting, to which faculty and staff are invited, once a semester to air concerns and provide feedback and suggestions for improving the academic and social life at SILS.
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SILS also hosts many student organizations, some of which are chapters of professional organizations.
SILS Policy and Governance (each having a voting representative at SILS meetings)
•
•
•

Information Science Student Undergraduates Empowered (ISSUE)
Information & Library Science Student Association (ILSSA)
Doctoral Students Association (DSA)

Professional Association Student Chapters
•
•
•
•

American Society for Information Science & Technology (ASIS&T)
Student Chapter of the American Library Association (SCALA)
Student Chapter of the Society of American Archivists (SCOSAA)
Special Libraries Association (SLA)

Additional Student Organizations
•
•
•

Art & Museum Library & Information Student Society (AMLISS)
CheckedOut: SILS Diversity (CheckedOut)
Coalition of Youth Librarians (COYL)

These organizations have webpages, some have Facebook pages, and all sponsor events, including field trips, reading clubs, book fairs, guest
lectures, and discussions of issues pertinent to the organization’s focus.
The SILS Alumni Association’s mission is:
To foster positive and productive relationships between the school (including students) and its alumni. Recognizing that the

continued health and success of our profession depends upon excellent information and library education and that strong ties
between alumni and the school contribute to a robust educational program, the Alumni Association supports the work of SILS
through varied programs and initiatives. The Association’s activities focus on the three crucial areas--communication, recognition
of achievement and financial support.
To advance this mission, the Alumni Association sponsors a reception to welcome new SILS students; presents book scholarships, research
awards, and the Student Service Award to current SILS students; presents Distinguished Alumni Awards; sponsors a Mentoring Day celebration; and maintains a listserv for SILS alumni.
The Epsilon Chapter of the international library and information studies honor society, Beta Phi Mu, was founded at UNC-Chapel Hill in
1948. The top 25% of each graduating class are offered membership in this society, and the society supports student endeavors with two
scholarships and an award for the graduating student with the highest percentage of “high pass” grades at the end of his or her studies.12
12

UNC-CH does not calculate GPAs for graduate students.
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On the 2013 Current Student Survey, students were asked to rate their opportunities to participate in SILS governance and administration, in
student organizations, and in student chapters of professional organizations. Results in Table 4.21 show that they feel SILS provides ample
opportunities for them to become involved.
Table 4.22: Current student opinions of the availability of opportunities to participate in SILS
How would you rate the opportunities for students to participate at SILS: Representation in
the SILS decision-making process
MSLS (%)
MSIS (%)
All (%)
Many Opportunities
7 (22.6%)
4 (36.4%)
11 (26.2%)
Some Opportunities
20 (64.5%)
4 (36.4%)
24 (57.1%)
Neutral
3 (9.7%)
2 (18.2%)
5 (11.9%)
Few Opportunities
1 (3.2%)
1 (9.1%)
2 (4.8%)
Very Few Opportunities
0 (0.0%)
0 (0.0%)
0 (0.0%)
Total
31
11
42
How would you rate the opportunities for students to participate at SILS: SILS Student
Organization (ILSSA)
MSLS (%)
MSIS (%)
All (%)
Many Opportunities
16 (51.6%)
4 (36.4%)
20 (47.6%)
Some Opportunities
13 (41.9%)
3 (27.3%)
16 (38.1%)
Neutral
1 (3.2%)
3 (27.3%)
4 (9.5%)
Few Opportunities
1 (3.2%)
1 (9.1%)
2 (4.8%)
Very Few Opportunities
0 (0.0%)
0 (0.0%)
0 (0.0%)
Total
31
11
42
How would you rate the opportunities for students to participate at SILS: Student
Chapters of Professional Organizations
MSLS (%)
MSIS (%)
All (%)
Many Opportunities
21 (67.7%)
5 (45.5%)
26 (61.9%)
Some Opportunities
8 (25.8%)
4 (36.3%)
12 (28.6%)
Neutral
1 (3.2%)
1 (9.1%)
2 (4.8%)
Few Opportunities
1 (3.2%)
11 (9.1%)
2 (4.8%)
Very Few Opportunities
0 (0.0%)
0 (0.0%)
0 (0.0%)
31
11
42
Total
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IV.6 The school applies the results of evaluation of student achievement to program development. Procedures
are established for systematic evaluation of the degree to which a program’s academic and administrative
policies and activities regarding students are accomplishing their objectives. Within applicable institutional
policies, faculty, students, staff, and others are involved in the evaluation process.
Evaluation of the School’s policies and procedures is an ongoing process on many fronts. The Master’s Committee is charged with supervision and evaluation of the two master’s degrees’ policies and procedures. The faculty try to capture as much feedback from students as possible to assess the quality of their experiences, from the macro-level of overall perception of the students’ experiences at SILS to the micro-level
of individual courses, and many of the Standards throughout this self-study report include explanations of how the results of evaluation are
being applied to program improvement. The student-organized Town Hall meetings have resulted in curricular change (as mentioned in
Section IV.5), further development of the master’s project description and process (which is underway), and a revision of the research methods approach that has led to the new separation of research methods from the proposal writing process.
Macro-level Evaluation Results
Comprehensive Exam
Each year the School evaluates the comprehensive exams for evidence of the learning outcomes we hope to achieve (see Section II.7 for
details on this process). The most recent report (Sakai: SACS Outcomes Report 2012-2013) shows that our students have achieved these
Learning Outcomes. Table 4.22 shows the results by degree.
Table 4.23: Mean scores across all learning objective outcomes, spring 2013
Learning Objective Outcome
Apply critical thinking
Apply standard professional tools

Overall
3.04

MSLS
3.10

MSIS
2.88

2.90

2.97

2.74

2.84

2.95

2.56

3.10

3.20

2.85

3.15

3.22

2.98

Apply ideas, theories, and empirical evidence

Demonstrate a nuanced understanding of a particular
information setting/context

Express ideas clearly

Note: 1=Poor to 4=Excellent
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The proportions of ratings have been relatively consistent over the years (Figure 4.17), despite changing questions, students, and faculty graders.
Figure 4.17: Comprehensive exam ratings 2009-2013

Exit Surveys
The Graduate School Exit Survey 2010-2012 showed that 90% of SILS students rated their overall satisfaction with the academic experience
as good or better (Table 4.23).
Table 4.24: Masters students’ overall satisfaction with academic experience
Rate your overall satisfaction with your
academic experience at UNC Chapel Hill
Excellent
Very Good
Good
Fair
Poor
All
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33
100
55
15
2
205

16%
48%
26%
7%
0.1%

Analysis of responses to the SILS Exit Survey 2013 (N=44) found that 85% of the students were satisfied with the overall quality of their
education at SILS (Table 4.25).
Table 4.25: Graduating students’ satisfaction with their education
How would you rate your overall satisfaction
with the education you received at SILS?
Extremely Satisfied
11
Very Satisfied
13
Satisfied
13
Somewhat Disappointed
7
Very Disappointed
0

25%
30%
30%
16%

Forty (93%) of 43 respondents say they would recommend SILS to others seeking an ILS degree (SILS Exit Survey 2013, Question 34).
The Dean also conducts exit interviews with students to gain a deeper understanding of their perceptions . The faculty have taken action
based on some of the comments received during these interviews. For example, some of the suggestions for improvement on the Exit Interviews include:
•

Documents or information regarding areas of study and recommended coursework should be available to assist students in
their degrees.(spring 2006)

•

Having the curriculum clearer and the progression of classes (pre-determined clustering) would have been helpful. There
should be a guide with the possibility to self-navigate through the programs.(fall 2007)

•

Offer specializations (fall 2007)

•

SILS needs a career services coordinator (fall 2010)

These suggestions have been implemented. We have revised the curriculum and made its structure clearer (see section II.1), with input from
constituents throughout the process, and we have designed certain areas of specialization with suggested course guidelines that are available
on the open web (see section II.5). In 2012 we were finally able to hire our Career Services Coordinator (see Ch. 5).
Other suggestions remain under consideration as we aggregate our data from these exit interviews, student exit surveys, the 2013 Current
Student Survey, the 2013 Alumni Survey, and Town Hall Meetings. Two recurrent themes in the exit interviews are the need to help students
apply theory to practice (see Section I.1 “Quality Education”), and the desire for a more in-depth advising process (see Section IV.4). We are
striving to incorporate more service learning and engagement in our curriculum, and our advising process is currently under review by the
Master’s Committee.

144

Micro-level Evaluations
Courses:
Each semester, students have the opportunity to provide formal feedback on teaching (by full-time faculty, adjuncts and teaching fellows)
in two ways: the Carolina Course Evaluations (CCEs), administered by the University, and a SILS course evaluation form. The CCEs are
primarily rating scales (with a few options for adding comments); the results are distributed to the instructors and to SILS administration.
The results are reviewed each semester by the Associate Dean, with particular attention to the highest ratings (for possible nomination for
the SILS Deborah Barreau Award for Teaching Excellence) and to those that indicate some need for additional coaching. These evaluations
are also included in a faculty members’ dossier when being considered for tenure and promotion. The SILS evaluation form goes only to the
individual faculty member who taught the course. The questions on this form, originally developed by ILSSA, are intended to provide some
fine-grained feedback to the instructor on how to improve the course. In addition, full-time faculty conduct peer teaching observations of
each other and of adjunct faculty and teaching fellows. More junior faculty are observed every semester; those with tenure and/or significant
experience are observed at least once every few years. Faculty members utilize all of these evaluations to reflect on their teaching and to make
improvements to their individual course content and structure. Many faculty also utilize less formal course evaluation approaches within the
structure of a class (for example, one-minute papers or mid-semester questionnaires).
Analysis of the last two years’ (fall 2011- spring 2013) of Carolina Course Evaluations (Table 4.26) for three overall indicators of faculty
and curriculum success shows that SILS students believe the faculty (full-time, adjuncts, and teaching fellows) are effective instructors who
provide stimulating learning experiences.
Table 4.26: Overall course ratings (N=257)

Overall, this course was excellent.
Overall, this instructor was an effective teacher.
Overall, I learned a great deal from this course.
Note: 1=Strongly Disagree to 5=Strongly Agree
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Fulltime
3.9
4.2
4.1

Adjuncts
3.9
4.1
4.1

Teaching
Fellows
3.5
4
3.7

All
3.8
4.1
4.0

CHAPTER 5: ADMINISTRATION AND FINANCIAL SUPPORT
STANDARD V: Administrative and Financial Support
Overall Statement
SILS is a professional school at UNC-CH. It has autonomy in decision making and setting policy (within the scope of State and University
policies). Its Dean has the same powers and responsibilities as other deans on campus. We receive equitable amounts of resources, and make
use of many centralized campus systems. Since the last program review, the proportion of support for the school that comes from the state has
decreased; however, SILS has been able to grow due to strategic initiatives that include institution of school-based tuition, steady increases in
undergraduate enrollment, aggressive fund raising, and increased use of shared campus services such as virtual servers.
UNC-CH experienced two significant changes in leadership in 2013, with the appointment of both a new Chancellor and a new Provost. This
change in campus leadership, combined with diminishing state and federal funding for education and research, provide us with an opportunity to strengthen our position on campus, make new partnerships with researchers and practitioners around the world, as well as with the
university, and find creative ways to meet the educational, intellectual, and financial challenges of the future. A visit from Chancellor Folt and
Provost Dean is expected in spring 2014, and we plan to showcase the talented faculty and students, and exciting projects that are the heart
of SILS. We will continue to build on advantages derived from participation by members of the SILS community in school and university
planning, decision making, evaluation and intellectual life.
V.1 The school is an integral yet distinctive academic unit within the institution. Its autonomy is sufficient to
assure that the intellectual content of its program, the selection and promotion of faculty, and the selection of
its students are determined by the school within the general guidelines of the institution. The parent institution provides the resources and administrative support needed for the attainment of program objectives.
SILS is one of the 16 professional schools of the University of North Carolina at Chapel Hill. The university is a top tier research university
with a strong concern for a liberal arts education at the undergraduate level, recognition of the importance of graduate professional education, and regard for excellent teaching at all levels. A member of the prestigious Association of American Universities, UNC-CH regularly ranks
as the best value for academic quality in U.S. public higher education, according to Kiplinger’s Personal Finance magazine. The university’s
goal is to be the best public university in the nation. Several graduate programs, including SILS, are highly ranked in the U.S. News & World
Report’s “America’s Best Graduate Schools”.
Academic management at UNC at Chapel Hill is decentralized (Sakai: Office of the Chancellor Organizational Chart, Office of the Executive
Vice Chancellor and Provost Organizational Chart). Most of the decision-making authority resides with the deans, reflecting the understanding that the university’s academic units have distinct characters, and that deans have the best sense of the needs of their schools. The same
autonomy is exercised by all of the university’s professional school deans, including Dean Marchionini. The Dean of SILS functions under
various University policies, including the University Board of Governors UNC Policy Manual, and the Trustee Policies and Regulations Governing Academic Tenure in the University of North Carolina at Chapel Hill University of North Carolina General Administration (GA) also
has oversight through its policies and reporting requirements.
SILS is part of the UNC-CH Graduate School whose mission is to provide leadership to “envision, shape and support the highest quality
education for a diverse community of graduate students whose contributions will have global impact” (Graduate School Mission). The SILS
graduate programs (MSLS, MSIS, PMC, PhD) operate under the Graduate School policies, as documented in the Graduate School Handbook.
The Graduate School’s services to SILS include admissions, graduation clearance, student financial support, and professional development
opportunities for students. The Graduate School provides guidance in program and curriculum design; program changes must be approved
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by the Graduate School.
The School operates in accordance with its own published Bylaws, Procedures and Policies and Criteria and Procedures for Faculty Appointments, Reappointments, Promotion and Tenure,. These documents spell out the rights and responsibilities of the Dean, other administrators,
faculty, staff, and students. Dean Gary Marchionini is responsible for the overall functioning of the school and has the ultimate authority
within the school over personnel and financial matters. The Dean appoints faculty, staff, and students to committees and makes final
decisions within the school on actions to be taken, but all constituents of the SILS community have a role in shaping the school’s priorities,
identifying issues and opportunities for the School, and providing feedback on the effectiveness of actions.
The Associate Dean, Barbara Wildemuth, has responsibility for course scheduling, student financial aid, facilitating SILS meetings, and representing the school and the Dean at university and non-university functions.
The Assistant Dean for Administration, Tammy Cox, has responsibility for financial strategy, operations, managing administrative offices,
administrative data stewardship, and also serves as alumni affairs liaison.
The Associate Dean and the Assistant Dean are granted signatory authority for specific items on an as-needed basis by the Dean.
Each of the School’s programs has a Program Director or Coordinator. Barbara Wildemuth is Director of Graduate Studies and Coordinator
of the doctoral program, Brian Sturm is Coordinator of the MSLS program, Stephanie Haas is Coordinator of the MSIS program, and Ronald
Bergquist is Director of Undergraduate Studies and Coordinator of the BSIS program. The Program Coordinators work closely together to
monitor and assess policies and processes related to curricular issues, recruitment, admissions, and other student concerns, and to conduct
strategic planning for the two master’s degrees.
Each of the professional schools that report to the university provost has an Administrative Board, appointed by the chancellor upon the recommendation of the Dean. The Administrative Board of the School of Information and Library Science consists of seven members, four from
the School’s faculty (one of whom is the Dean) and three from the faculty of the University outside the School. The Dean serves as chair of
the Administrative Board, schedules the meetings, and sets the agenda. The Administrative Board is required to meet at least once a year. The
Administrative Board functions are defined in the Faculty Code of University Government and include review and approval of new programs
and curricular changes, and advising the Dean on administrative and educational policy matters. Current members from SILS are Gary
Marchionini, Claudia Gollop, Jane Greenberg, and Ryan Shaw. Members from outside SILS are Timothy Carey, Director of the Cecil G. Sheps
Center for Health Services Research, Anselmo Lastra, Professor and Chair of the Department of Computer Science, and Cathy Packer, Horace
Carter Distinguished Professor from the School of Journalism and Mass Communication. All documents related to Administrative Board
meetings are stored on the secure Administrative server. Examples from recent meetings are in Sakai.
SILS also has a Board of Visitors (BOV), whose members include leaders in the field, representing industry, government, and academia. Many
members are also SILS alumni. Their purpose “is to serve as trusted advisors on educational, research and service programs for the School
and as active participants in SILS development programs. The Board will assist SILS in enhancing the perception of the School, encouraging
the highest quality education, participating in strategic planning, fundraising and evaluating the School’s progress.” Their responsibilities
are further detailed in the Responsibilities policy (Sakai: Board of Visitors Responsibilities).
The university provides centralized systems for personnel management, travel, accounting, student records, registration, classroom scheduling, alumni relations, development, and undergraduate admissions. The Graduate School provides an application management system for
graduate applicants, and reviews students’ records to approve them for graduation.
One finding of the 2010 Graduate School Review was that SILS was understaffed and we have been able to rectify that to some extent by
adding additional positions.
For several years, students had identified career services and preparation for job hunting as a weakness of the School, expressing their
concerns in exit interviews, surveys, town hall meetings, and through student organizations. Comments on the Alumni survey represent that
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weakness.
“I think it’s wonderful that Lori Haight is now there. This resource was not available when I was there.”
“I’m glad to hear that SILS is working on their career services, since that seemed not really to exist when I was there.”
These services had been provided by the University Career Services. In response, the position of Career Services Coordinator was added in
2012, funded by School-based tuition. Dr. Lori Haight serves as CSC and also coordinates the field study program at SILS.
“Lori Haight is fantastic and vital to the program. Please support her in any way that you can-- having been a part of SILS
before she came and being here about a year after she started, I can say that the difference in how I feel supported is enormous.”
Other new positions were added to increase the productivity of the school. A contracts and grants specialist (Ms. Kay Lackey) was hired in
2009 to manage pre- and post-awards in the school and relieve faculty of some of the administrative burdens of grant management. A Human Resources Manager (Ms. Shaundria Williams) was also hired in 2009. An Accounting Technician (Ms. Michelle Taylor) gained permanent status in 2011; she assists the Assistant Dean of Administration.
A new Director of Development (Ms. Stephanie Cole) was hired in 2010 and she has revitalized our fund-raising efforts with alumni and is
spearheading plans for SILS’ participation in a campus fund-raising campaign. A Health Informatics Coordinator was added to support the
Carolina Health Informatics Program (CHIP) in 2010. The position is now a full-time 3-year appointment, also providing support for SILS’
role in the growing Biomedical and Health Informatics programs on campus (see Section II.4), and is held by Ms. Larissa Rodgers.
The university initiated a review of staffing levels in 2009, Carolina Counts with the goal of streamlining campus operations, which has resulted in staff reorganizations across campus. Our staffing level falls well within the target levels on administrative functions such as finance,
human resources, and information technology.
V.2 The school’s faculty, staff, and students have the same opportunity for representation on the institution’s
advisory or policy-making bodies as do those of comparable units throughout the institution. The school’s
administrative relationships with other academic units enhance the intellectual environment and support
interdisciplinary interaction; further, these administrative relationships encourage participation in the life of
the parent institution.
SILS faculty, staff, and students are active participants in a variety of University level boards, councils, and committees. These provide venues
for learning about campus endeavors to which SILS can contribute, raising issues of interest to SILS, and establishing and maintaining relationships at all levels. Through these activities, SILS representatives have established partnerships for interdisciplinary curricular programs,
helped shape policy on issues of particular interest, such as IT, research, and library services, and strengthened our identity across campus.
Participation in such activities, although time-consuming, is a two-way street. SILS’ ideas and perspectives are shared with other members of
the University, and we bring back issues and ideas for discussion and deliberation.
As a relatively small unit on campus, it behooves us to play an active role in the University. In contributing our time, perspectives, and expertise, we raise awareness of the contributions of Information and Library Science to all aspects of the University, and indeed, to society as a
whole. Examples of such engagement are given below.
•
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Joint appointments and affiliations with other units, for example:
o Brad Hemminger holds a joint appointment in the Carolina Center for Genome Sciences
o Paul Jones holds a joint appointment with the School of Journalism and Mass Communication
o Richard Marciano is an affiliated professor in the Department of American Studies
o Javed Mostafa holds a joint appointment with the Biomedical Research and Imaging Center (BRIC)

o

•

Zeynep Tufekci is an adjunct assistant professor in the Department of Sociology

Affiliations with interdisciplinary projects and labs, for example:
o Richard Marciano is co-director of the Digital Innovation Lab
o Paul Jones, Richard Marciano, Jeff Pomerantz, and Ryan Shaw are members of the Faculty Steering Committee of the
Carolina Digital Humanities Initiative
o Reagan Moore and Arcot Rajasekar are chief scientists at the Renaissance Computing Institute (RENCI)

•

Participation in lecture series, such as the Duke/UNC Health Informatics Seminar Series (Thomas Caruso, Stephanie Haas, Brad
Hemminger, Javed Mostafa, Barbara Wildemuth)

•

Invitations to UNC faculty and staff to speak at SILS, for example the Center for Research and Development of Digital Libraries
(CRADLE) Brown Bag series (see Section II.3.7 for recent speakers).

SILS faculty serve on several core University policy groups.
•

The Council of Deans, which includes all deans on campus (both Academic Affairs and Health Affairs Divisions), meets monthly.
Chaired by the provost, the council meeting provides an opportunity for the deans to discuss university-wide issues as a group, including implications of decisions made at the State level for the University, budget concerns, and developments in research, instruction, and technology. In turn, the Dean brings these topics to SILS faculty, staff and students to discuss implications or responses.

•

The Faculty Council is the University’s faculty-based policy-making group. Any academic unit with at least 25 tenure-track faculty
members is represented on the Faculty Council. SILS has been represented on the Council since 1999. Our current representative is
Cal Lee. This position enables SILS’ faculty to both contribute to university-wide discussions of key issues, and receive briefings from
the SILS representative on them.

•

The Administrative Board of the Graduate School oversees matters that affect graduate education, including approving academic
policies, curriculum issues, and awarding some scholarships. Stephanie Haas has served on the Administrative Board since 2010.

•

Each unit has a Director of Graduate Studies, who serves as a liaison to the Graduate School. In addition to responsibilities within
their respective units, Directors of Graduate Studies meet twice each year with Graduate School staff to discuss policy and procedures, with additional meetings as needed to address specific issues. Barbara Wildemuth is the SILS Director of Graduate Studies.

Faculty members serve on a variety of boards and committees focused on areas and issues of particular interest to SILS. This provides opportunities for faculty to contribute expertise to discussions and recommendations, and also helps ensure that SILS’ interests are represented in
deliberations. Current and recent examples include:
• Provost’s Committee for Inclusive Excellence and Diversity (Sandra Hughes-Hassell)
• Administrative Board of the General College (Barbara Wildemuth)
• Administrative Board of the Libraries (Paul Jones, Barbara Moran, Jeff Pomerantz)
• Administrative Board of UNC Summer School (Barbara Wildemuth)
• Behavioral Institutional Review Board in the Office of Human Research Ethics (Diane Kelly)
• Board of Governors of UNC Press (Barbara Moran)
• Campus Research Computing Committee (Gary Marchionini)
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Campus Steering Committee for Institutional Repositories and Scholarly Communications (Brad Hemminger)
Carolina Academic Library Associates Steering Committee (Barbara Moran)
Carolina Data Warehouse for Health Oversight Committee (Richard Marciano)
Carolina Digital Repository Steering Committee (Cal Lee, Reagan Moore, Helen Tibbo)
Carolina Engagement Council (Brian Sturm)
Center for Faculty Excellence Advisory Board (Claudia Gollop
Friday Center Administrative Board (Claudia Gollop)
Information Technology Governance Instructional Technology Coordinating Committee (Jeff Pomerantz)
International Affairs Advisory Council (Barbara Moran)
iRODS Consortium (Reagan Moore, Arcot Rajasekar)
Mobil Applications Workgroup (Jeff Pomerantz)
UNC Digital Curation/Institutional Repositories Committee (Helen Tibbo)
UNC Distance Education Steering Committee (Claudia Gollop)
UNC Faculty Committee on Financial Exigency and Program Change (Barbara Moran)
UNC Faculty Information Technology Advisory Council (Brad Hemminger, Barbara Wildemuth)
UNC Graduate Council, General Administration (Helen Tibbo)
UNC Web Advisory Committee (Barbara Wildemuth)
University Copyright Committee (Sandra Hughes-Hassel, Paul Jones)
University Teaching Awards Committee (Sandra Hughes-Hassel)

This partial list illustrates faculty members’ outreach and contribution to the University, as well as their ability to inform all members of the
SILS community, including students, about issues relevant to the School and the profession.
SILS staff are also participants in university policy and advisory groups. For example, Tammy Cox is Treasurer of the UNC Chapel Hill
Employee Forum, and was a member of the Tuition and Fee Advisory Task Force, as well as serving on the recent University Provost search
committee. The SILS IT Director, Aaron Brubaker, has completed a term as Vice President of the Carolina Technology Consultants (CTC). (see
Section VI.3 for additional examples)
SILS faculty and staff serve on numerous search committees across campus, including the recent searches for University Provost (Barbara
Moran) Graduate School Director of Admissions and Enrolled Students (Student Services Manager Lara Bailey), and Executive Director of the
Center for Faculty Excellence (Claudia Gollop).
SILS students are active members of the Graduate and Professional Student Federation on campus. The Information and Library Science
Students Association (ILSSA), to which all SILS students belong, works closely with the SILS Alumni Association sponsoring events such as the
annual new student reception and coordinating a mentoring program. They and other student organizations also sponsor panels, talks, and
other events such as the recent screening of the film, “Terms and Conditions May Apply,” and the Annual Used Book Sale, that are open to the
University Community. SILS students also participate in University life and build awareness of the school, through assistantships, part-time
employment, field experience placements, and course-related projects.
Other collaborations across the University are based on joint curricular programs, with SILS faculty participating as advisors, instructors,
and/or members of advisory committees. Interdisciplinary Certificates include:
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•

Aging

•

Carolina Health Informatics Program

•

Interdisciplinary Health Communication

•

International Development

SILS also partners with other departments to offer Dual Master’s degrees, including degrees in Art History, Business Administration, Government, health Policy, Law, Medicine, Nursing, and Public History. These programs are described in Section II.4.
In summary, members of the SILS community are active participants in all aspects of university life, contributing ideas and expertise and
spreading awareness of who SILS is and what we can offer the university.

V.3 The executive officer of a program has title, salary, status, and authority comparable to heads of similar
units in the parent institution. In addition to academic qualifications comparable to those required of the faculty, the executive officer has leadership skills, administrative ability, experience, and understanding of developments in the field and in the academic environment needed to fulfill the responsibilities of the position.
The school’s executive officer nurtures an intellectual environment that enhances the pursuit of the school’s
mission and program goals and the accomplishment of its program objectives; that environment also encourages faculty and student interaction with other academic units and promotes the socialization of students into
the field.
The executive officer of SILS is the Dean, Gary Marchionini Cary C. Boshamer Professor. Dean Marchionini received his Ed.D from Wayne
State University, and was Professor in the College of Library and Information Science at the University of Maryland. The Dean reports directly
to the Provost, James W. Dean Jr. The SILS Dean has the same authority on campus as the deans of other professional schools, such as the
School of Journalism and Mass Communication, the School of Government. His salary is comparable to the heads of similar sized professional schools at UNC (Education, Journalism and Mass Communication, Social Work, and Government) which range from $246,000 to
$273,174.
Dean Marchionini has held numerous leadership and administrative roles including: President of the Association for Information Science,
Program Chair for the Americas for the ACM SIGIR Annual Conference (2005), Conference Chair for the ACM/IEEE Joint Conference on Digital Libraries (2006), and Program Chair for the ACM/IEEE Joint Conference on Digital Libraries (2002). In his three years as Dean he has
chaired two campus-wide review committees for UNC deans (School of Social Work, Graduate School) and chaired the Provost’s Task Force
on Research Data Stewardship.
Dr. Marchionini is an internationally known researcher and scholar, with over 150 highly cited books and publications and a solid record
of grants. He has been recognized as an outstanding teacher, mentor, and researcher. Among other awards, he has the 2009 SILS Award for
Teaching Excellence and the University Graduate School’s 2010 Faculty Award for Excellence in Doctoral Mentoring, and the Association for
Information Science and Technology 2011 Award of Merit (the Society’s highest honor).
Deans are appointed by the chancellor of the University. Chancellor Holden Thorp appointed Dr. Marchionini as Dean of SILS in 2010 for a
five-year term as Dean. The Dean holds a 12-month appointment. SILS is fortunate in having three former deans resident at SILS: Evelyn
Daniel, Joanne Marshall (both in phased retirement) and Barbara Moran. They are active and knowledgeable members of the SILS community.
Dean Marchionini has established an environment that encourages engagement with ideas, interaction with members of the university community, outreach to citizens of North Carolina, and networking with members of the profession. In the first few months of his appointment,
he held Practitioner Summits (see I. 2.10) around North Carolina, visiting practitioners and potential employers to establish or strengthen
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their ties with SILS, learn more about their needs, and explore opportunities for collaborations with SILS. These summits exemplify his
approach to SILS’ constituents (and potential constituents): learning who people are, listening to their ideas, and finding ways to work with
them. He regularly hosts lectures and presentations by leading researchers and practitioners. He frequently explores opportunities for academic and research collaborations with other units on campus, and negotiates partnerships on the administrative level, such as those needed for
the development of interdisciplinary Biomedical and Health Informatics research and instructional programs (see Section II.4). Financial
Informatics is another area currently under discussion with the UNC Kenan-Flagler Business School.
Other initiatives exemplify his vision for the future. In 2010, he proposed and piloted the LifeTime Library as a space for students to store their
digital materials for life. “The vision is for students to be provided with storage facilities that would persist after they graduate. This would
include public space as well as private space to keep files, photographs, personal health records and legal downloads of music – all in one
place.” He was the driving force behind Information Professionals 2050, a symposium that explored the future of the information professions.
The Dean instituted monthly “Faculty Breakfasts” at which faculty discuss school issues in a casual format on the first Friday of each month.
He typically starts these off by providing information on University administrative actions and concerns. The agenda for each breakfast then
focuses on a specific topic, such as SILS’ involvement in distance education, curriculum revisions, nurturing research in the school, or utilization of building space. These gatherings provide time for a depth of discussion on very specific topics that can be difficult to obtain in other
venues.
The Dean encourages students, to be active in the School and to engage with the profession. He expects students to be active in school
governance and discuss issues among themselves and with faculty and administrators, through ILSSA and their representatives on standing
committees. One notable example is the regular town hall meetings, sponsored by the Information and Library Science Student Association
(ILSSA), in which students set the agenda for discussion of issues and concerns with the Dean, Program Coordinators, Student Services staff,
and faculty. He also supports their participation in student chapters of professional organizations, and provides opportunities for students to
meet with distinguished visitors to the school.
In all these endeavors, the Dean leads by example and encourages faculty, students, and staff to be active in the School, the University, and the
profession.

V.4 The school’s administrative and other staff are adequate to support the executive officer and faculty in
the performance of their responsibilities. The staff contributes to the fulfillment of the school’s mission and
program goals and objectives. Within its institutional framework the school uses effective decision-making
processes that are determined mutually by the executive officer and the faculty, who regularly evaluate these
processes and use the results.
In addition to administrative staff, SILS is supported by staff in Business and Finance, Student Services, Career Services, Information Technology, the Library, Communications, Development, and Research. The SILS organization chart is in the Faculty Handbook.
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•

Administrative staff: Tammy Cox, Assistant Dean of Administration; Susan Sylvester, Executive Assistant

•

Student Services: Lara Bailey, Student Services Manager for Graduate Programs; Student Services Manager for the Undergraduate Program (currently vacant, with search underway), Larissa Rodgers, Health Informatics Coordinator.

•

Career Services: Lori Haight, Career Service Coordinator

•

Business and Finance: Tiffany Harris, Administrative Support; Kay Lackey, Contracts and Grant Specialist; Michelle Taylor,
Accounting Technician; Shaundria Williams, Human Resources Manager

•

Development: Stephanie Cole, Director of Development

•

Communications: Edgar Marston, Specialist; Wanda Monroe, Director of Communications

•

Information Technology: Aaron Brubaker, Director of Information Technology; Desktop Support and Help Desk Manager
(currently vacant)

•

SILS Library: Kenny Jones, SILS Library Assistant; Rebecca Vargha, SILS Librarian

SILS has been fortunate in gaining staff positions in the past few years; however, our staff is stretched to provide all the services the school
requires. Staff members serve as ex officio members of standing committees as appropriate, for example the Graduate and Undergraduate
Student Services Manager serve on the Masters’ and Undergraduate committees, respectively. (See the SILS Bylaws.) Members of the staff also
attend the monthly School meetings, proposing items for the agenda and contributing to discussions (Sakai: School Meeting Agenda, School
Meeting Minutes).
Staff members demonstrate their commitment to the School and its mission through their actions. For example:
•

The Student Services staff work with students from their initial contacts with the School to learn more about the programs, through
commencement and beyond. At each step, they seek to educate students about their opportunities and responsibilities. They have
created numerous information tools to help students plan their program, track their progress, and achieve their goals. (see, for
example, the Forms webpage).

•

The Career Services Coordinator starts working with students at the beginning of their program, helping them to think strategically
about their preparation and search for jobs. In addition, she helps match students to Field Experience opportunities to both enhance
their education, and give them an advantage in finding a job. She seeks out new Field Experience sites and employers, educating
them about what a SILS graduate can do for them.

•

Business and Financial staff manage grant, scholarship, and assistantship employment and funding for students, and help students,
staff, and faculty navigate the complexities of the various systems involved.

•

The Director of Development aims to educate potential donors about the School’s opportunities and needs by meeting with prospects, stewarding their ongoing involvement in SILS, and helping them create their planned gifts and cash gifts. SILS, like other
units, has equitable access to the University’s donor and prospective donor pools, as well as development functions provided by the
Office of University Development. These functions include annual giving, planned giving, corporate/foundation relations, affinity-based fundraising, prospect research, prospect management, donor stewardship, gift processing development communications,
and donor/alumni information technology. SILS Development also collaborates with other units, for example, jointly cultivating
and soliciting stakeholders with multiple interests.
Increased funding for students is a high priority, resulting in opportunities such as the Charlotte-Mecklenburg Public Library
Internship (2013-14). The Director is currently working with the Dean and other stakeholders to define a campaign strategy for an
upcoming multi-year campaign. Among the campaign priorities that have emerged from the planning process, student support (for
fellowships, assistantships, scholarships, service learning, and other forms of support) is the largest. Another priority is space and
equipment.

•
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The Director of Communications develops and implements communication and media strategies to professionally position the
School with its internal and external constituencies. She works with reporters, reporting SILS news and works with students, faculty,
staff and alumni to report their accomplishments to appropriate audiences. She is responsible for content management of the SILS

Website, the design of messages on the electronic monitors in the Manning Hall lobby, and updates to social media such as the
SILS Facebook page and Twitter feed. She collaborates closely with the Dean on communication strategies for SILS, and supports
colleagues such as the Director of Development with development communications and fund-raising messages.
•

Last, but by no means least, the IT and Library staff embody the profession to which our students are committed. They support the
information infrastructure to further the teaching, research, and service missions of the school, educate the entire SILS community
in what is available and how to use it, and demonstrate the highest standards in their work. In addition, they host interns and work
study students (see Section VI.4).

SILS staff members are engaged in using information and information systems to support the School, solving real world problems encountered along the way. They are proactive managers and stewards of the School’s information systems. Recent efforts include digitizing and
organizing the School’s historical and current records and documents so that faculty and staff have easy access to them when required, improving information provided to incoming students, adjuncts, and new faculty, and contributing to design sessions for University information
systems such as Connect Carolina and ApplyYourself.
Several faculty and staff members have completed HAVEN training, “a campus initiative to increase support for student survivors of interpersonal violence (stalking, abusive relationships, and sexual assault) and to further the university’s efforts to prevent interpersonal violence.”
Staff members are supportive of students and faculty, and participate fully in the life of the school and the university. Based on student and
alumni surveys, students are extremely pleased with the staff members they come in contact with (particularly Student Services, Library, and
IT staff), and look upon them as role models, as well as sources of assistance.
Based on responses to the 2013 Current Student Survey, students are somewhat satisfied with the accessibility and helpfulness of the SILS
Dean and Associate Dean, and very satisfied with that of the SILS staff. Table 5.1 breaks out responses of those by position and degree of those
who were satisfied or very satisfied.
Table 5.1: Current student opinions of SILS administrators and staff accessibility and helpfulness.
% satisfied or very satisfied with
% satisfied or very satisfied with
Accessibility
Helpfulness
MSLS
MSIS
All
MSLS
MSIS
All
Dean
45.2% (N=31)
83.3% (N=12) 55.8% (N=43) 41.9% (N=31) 81.8% (N=11) 52.4% (N=42)
Associate Dean 50% (N=30)
83.3% (N=12) 59.5% (N =
50.0% (N=30) 75.0% (N=12) 57.1% (N=42)
42)
Staff
93.8% (N=32)
100.0%
95.5% (N=44) 90.6% (N=32) 100.0%
90.9% (N=44)
(N=12)
(N=12)
“The SILS administrative staff have been an important resource, though. They are great!” (2013 Current Student Survey)
“Lara is awesome! So are the program heads.” (2013 Current Student Survey)
Based on survey comments, it is possible that the differential in ratings between the Dean/Associate Dean and the staff is based on familiarity,
as well as staff ability to answer questions and solve problems right away, rather than having to refer students to upper administrators.
“I am not sure; I answered all neutral about helpfulness and accessibility because I have never had cause to approach [the
Dean and Associate Dean]” (2013 Current Student Survey)
154

“I’ve never tried to contact the Dean or Associate Dean, so I can’t speak with any authority here.” (2013 Current Student Survey)
However, students do appreciate their participation in town hall meetings.
“Making the time to attend town hall meetings and connect with students is vital. I appreciate whenever they have been able
to do it.” (2013 Current Student Survey)
Responses to the 2013 Alumni Survey regarding the administrative staff were extremely positive, with 95.2% agreeing or strongly agreeing
that SILS administrative staff were available, 93.2% agreeing or strongly agreeing they were ,and 91.9% agreeing or strongly agreeing they
provided good service Table 5.2 shows results broken out by degree.

Table 5.2: Alumni opinions of SILS administrative staff accessibility, helpfulness, and service.
% Alumni who agree or strongly agree that SILS administrative staff are
Available
Helpful
Provide good service

MSLS
93.5% (N=114)
92.1% (N=114)
90.4% (N=114)

MSIS
100.0% (N=34)
97.1% (N=34)
97.1% (N = 34)

All
95.3% (N=148)
93.2% (N=148)
91.5% (N=148)

Annual performance evaluations take place according to university and State policies. In 2006 the School instituted the Staff Excellence
Award. Any member of the SILS community may nominate a staff member for the award, which is given to the staff member who has best
demonstrated excellence, commitment, teamwork, and outstanding service.
An important aspect of our expression of the values of our field, our university, and our school is rooted in the belief that open, respectful
communication and sharing of information is a crucial prerequisite for good decision-making. Regular meetings among administration
and staff are one venue for discussion, planning, and assessment. The Dean meets weekly with the Associate Dean biweekly with the Assistant
Dean. The Dean also meets biweekly with Program Directors (Associate Dean, Assistant Dean, Directors of IT, Communications, Development,
and Library). The Assistant Dean and staff hold monthly meetings, which include sessions in which one staff member describes aspects of his/
her job to the others. This practice helps avoid “siloing” of responsibilities, and also fosters knowledge of, and respect for, colleagues’ capabilities. The Associate Dean meets monthly with Program Coordinators and student service staff; the Dean attends these meeting as needed.
School Meetings are held 5-6 times per semester of the academic year. Attendees include faculty, staff, and representatives of the doctoral,
master’s and undergraduate students. The typical meeting opens with brief remarks by the Dean on any activities or issues of note and informational items raised by other School members. Meetings also include presentation, discussion, and voting on committee motions. Committee presentations and motions represent research, evaluation, and discussion by the individual committees that has occurred beforehand. At
the end of each semester, committees submit final reports summarizing their deliberations and actions (Sakai: Committee Final Reports).
Time is also allotted for discussion items; recent examples include curriculum revisions, faculty searches, and university policy changes
(Sakai: School Meeting Agenda, School Meeting Minutes). Personnel issues and other confidential topics are discussed in executive session;
these are attended only by faculty and, if required, Student Service managers. Outcomes of faculty meeting include changes to SILS policy
and procedures, recommendations to the Dean for action, and topics and ideas for future discussion or committee investigation.
All members of the community are invited to weekly brown bags. Typical brown-bag events include discussion of journal articles, presentations of faculty and/or student research (often practice sessions for conference presentations), or guest speakers from area universities and
other organizations about current projects or opportunities for involvement.
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Eighty-three percent of students responding to the 2013 Current Student Survey felt they had some or many opportunities to participate in
SILS governance (N=42). The Alumni Survey found similar results, with 70.4% of respondents judging such opportunities good or excellent
(N=142). Table 5.3 shows results broken out by degree.
Table 5.3: Current student and alumni opinions of opportunities to participate in SILS governance.
% Current Students some or many opportunities
% Alumni good or excellent opportunities

MSLS
87% (N=31)

MSIS
73% (N=11)

All
83.3% (N=42)

67.9% (N=109)

78.8% (N=33)

70.4% (N=142)

There is a real advantage to having faculty, staff, and students in a single building. Scheduled meetings and appointments are important, but
unplanned encounters often lead to discussions about research, teaching, or other topics. SILS seeks to encourage such serendipitous encounters in its use of Manning Hall. One example is the co-location of Student Services, Career Services, Program Coordinators, and the Associate
Dean in one office suite. Another example is the use of the ground floor of Manning Hall for research groups. Other spaces such as the Public
Domain (the lobby of Manning Hall) serve as gathering places for students as well.
V.5 The parent institution provides continuing financial support sufficient to develop and maintain library
and information studies education in accordance with the general principles set forth in these Standards.
The level of support provides a reasonable expectation of financial viability and is related to the number
of faculty, administrative and support staff, instructional resources, and facilities needed to carry out the
school’s program of teaching, research, and service.
SILS has been able to continue to grow even with decreased amounts of state funding. This growth has been made possible through a series
of changes in school operations and financing. On the operations side, SILS offers more sections that are taught by full-time faculty. For
example, in the fall of 2006 SILS offered 56 sections and used 17 adjuncts (30% of the sections were taught by adjuncts), whereas in the fall
of 2013 SILS offered 76 sections and used 22 adjuncts (29% of sections taught by adjuncts). Perhaps the biggest change in operations is that
only assistant professors are given research assistants. In 2006 all faculty who requested them were able to have a graduate assistant. As a
result of cuts in state funds, we have mainly chosen to support students with stipends from tuition, grants, and trust funds. Thus, the total
amount of financial aid to students has been maintained but in the form of scholarships rather than assistantships. Another operational
change has been the closing of the SILS Library and Information Lab on Saturdays. Overall, financing for the school has become less dependent on state funds and more on tuition, trust and gifts, and research grants.
The University approved SILS’ request for school-based tuition (SBT) of $1,000 starting in 2011, increasing to $1,500 in 2012-2013 and
$1,750 in 2013-2014. SBT is a premium applied to the cost of graduate tuition by professional schools. Each school is allowed to submit a
proposal annually with the desired increase and a comprehensive plan of expenditures which is ultimately reviewed and approved/disapproved by the Board of Governors. The university mandates a 35% allocation of the funds to be used for financial aid in the school requesting
the premium. These funds have allowed SILS to hire a Career Services Coordinator and two new faculty, and to provide non-service scholarships for SILS students.
The University’s policies on distribution of Facilities and Administration funds (F&A) were set by the Vice Chancellor for Research and Economic Development in 2007 (Sakai: F&A Policy 2007). Based on these policies, the School receives 19% of F&A funds from grants awarded to
SILS faculty from the University; of this, the Dean allocates 20% to the principle investigator and 20% to the IT Director to support research
computing. SILS faculty frequently collaborate with researchers from other units. For these the University allocates 3.9% to the vice chancellor for research, 5.2% to the administrative unit responsible for managing the award, 5.2% to the principle investigator(s)’ unit(s), and 5.2%
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to the work location unit.
SILS has been treated equitably with other university units. We have enjoyed significant support from the central administration on several fronts: new faculty lines (one as part of new deanship, one targeted faculty hire), increased usable space by 42%, provided enrollment
increase funds that partially offset cuts in state funds, provided special funds to initiate and operate the CHIP program.
Overall, SILS has been able to manage significant growth since 2006 by adapting to the changing economics of different funding sources.
Although state funds have been cut as an overall portion of our budget, we have increased enrollments at the undergraduate level to make
up for some of the state cuts. A primary increase in our funding has come from instituting school-based tuition that has allowed us to add
faculty, staff, and replace state-funded service-based assistantships with non-service scholarships. In addition, we have increased our efforts to
win research grants and to elicit gifts from donors. Finally, we have cut IT costs by moving to virtual servers and storage arrays leased from
our campus computing center (ITS) thus achieving economies of scale and reducing operational and maintenance costs. In essence, SILS
has become a more optimal organization, operating very close to full efficiency on all aspects of educational and administrative service. We
see this as a double-edged sword because optimality is difficult to sustain given the complexities and uncertainties of higher education today.
When running near capacity, human-service enterprises are subject to people being recruited away or burning out. One of our challenges
will be to find ways to continue working at high efficiencies while maintaining our faculty and staff talent pool.

V.6 Compensation for a program’s executive officer, faculty, and other staff is equitably established according to their education, experience, responsibilities, and accomplishments and is sufficient to attract, support,
and retain personnel needed to attain program goals and objectives.
UNC is a public research university where compensation is determined by a combination of state and campus factors. Compensation for most
staff is set by the State Personnel Act and initial salaries are set within ranges set to job descriptions. Compensation for new faculty is mainly
under the control of the Dean and yearly increases are determined by across-the-board state mandated adjustments and campus-based funds
assigned to deans to use as merit increases.
SILS faculty salary increases in 2007-8 ranged from 6.2% to 10%, and in 2008-9 from 2.5% to 4.4%. In the five year period from 2009 to
2014, there was only one year, 2012-13, in which there were faculty increases and these ranged from 1.2% to 4.2% (see Table 5.4).
Table 5.4: Faculty Salary Increases by Year

2007 - 2008

2008 - 2009

2009 - 2010

2010 - 2011

2011 - 2012

2012 - 2013

2013 - 2014

6.2% - 10%

2.5% - 4.4%

0%

0%

0%

1.2% - 4.2%

0%

In those five years, the state allowed exceptions to the zero increases to recognize promotions and increased job duties. SILS currently has a
policy that promotions from assistant to associate professor carry a $4000 increase and promotions from associate to professor carry a $7000
increase.
In spite of the mainly flat salaries over the past five years, SILS has been able to attract new faculty and staff and with a few exceptions to
retain our faculty and staff. Average faculty salaries and ranges for 2013-2014 are shown in Table 5.5.
Table 5.5: 2013-2014 Faculty salary data
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Rank
Assistant Professor
Associate Professor
Professor

Number at Rank
5
7
11

Average Salary (range)
$76,500 ($75,000-$78,000)
$86,894 ($81,900-91,786)
$130,933 ($94884-$162,253)

Note that the data in Table 5.5 include stipends for extra duties and distinguished professorships and the total salaries for 5 faculty on
12-month appointments; they also exclude faculty on fixed term appointments (lecturers, clinical non-tenure track) or on phased retirement.
According to the August 23, 2013 Chronicle of Higher Education report (AAUP data), the average median salaries of library science professors in 4-year colleges were $57,956, $69,788, and $87,861 respectively for assistant, associate, and full professors; and the average median
salaries of computer and information sciences were $$75,294, $88,215, and $106,568 respectively. SILS salaries are thus competitive with the
computer and information science salaries across the US. According to the UNC Office of Institutional Research the 2012-13 average salaries
at UNC were $84,400, $96,600, and $147,900. Given that these data include the five health affairs schools, SILS’ averages equitably represent
our faculty education, experience, responsibilities, and accomplishments and are sufficient to attract, support, and retain personnel needed to
attain Program Goals and objectives.
Allocation of Budget Funds
SILS’ budget is determined by the campus budget committee, which is chaired by the Provost and includes Vice Chancellor for Finance and
other budget administrators. The State determines how much across the board increases will be allocated to all state employees and the Provost and budget committee recommend a pool of money to be used for merit-based and/or equity-based increases. The allocations of merit
or equity increases are discretionary to the deans.
SILS requires each faculty member to file annual reports that include data on teaching, advising, research activity, service activity, and other
professional engagement. These reports serve as the basis for salary increase decisions made by the Dean.
The University requires each unit establish an elected faculty salary committee to review annual salary decisions for equity. The SILS faculty
salary committee consists of one person from each tenure-track rank and one term faculty member; current members are Professor Javed
Mostafa, Associate Professor Diane Kelly, Assistant Professor Rob Capra. The term faculty position will be filled in spring 2014.
Although SILS benefits from being part of a world-class university, with proximity to the Research Triangle Park and proximity to many
academic and research partners, salaries and benefits are a concern in recruiting and retaining faculty. Similarly, staff salaries are less than
those offered in Research Triangle Park and other nearby corporations, making retention a challenge. Further, staff have very limited opportunity for increases in compensation within SILS; advancing their careers usually means leaving SILS. We have been successful in faculty
retention, losing only 1 person to active recruitment by another university since the last review, though other faculty members have left for
personal reasons; however, we have lost nine staff persons since the past review (two different people in office assistant, two IT Directors, one
EPA Library Director, one EPA librarian, one CHIP Coordinator, two Student Services Coordinators). Additional losses of both faculty and staff
are a risk that we face. The University typically reserves a retention pool of funds to help schools make retention counteroffers; however, these
funds tend to be used up early in the academic year and there are no such funds for retaining non-faculty employees.
Overall, salaries are a factor in our ability to attract new faculty; however, we have been successful in hiring outstanding new faculty in recent
years. The several recent years of no raises for all employees give us great concern about retention.
V.7 Institutional funds for research projects, professional development, travel, and leaves with pay are available on the same basis as in comparable units of the institution. Student financial aid from the parent institution is available on the same basis as in comparable units of the institution.
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The University Research Council sponsors a Small Grant Program provides funding for research grants and publication grants, with a maximum award of $5,000. Recent grant recipients from SILS include: Richard Marciano (2009), Jeff Pomerantz (2008), and Stephanie Haas
(2008). Travel grants of up to $400 to visit extramural sponsors are also available for researchers.
Junior Faculty Development Awards of up to $7,500 are offered to untenured faculty; several SILS faculty have received these in the past (although none recently). We encourage new faculty to apply for these, and one assistant professor is applying this year.
Other research services provided by the University include assistance in finding funding, proposal development assistance, and award management. SILS staff also play a key role in assisting faculty in writing and managing grants, including budgets, travel, and student assistantships. The positions of Contracts and Grants Specialist, Human Resources Manager, and Accounting Technician were added in 2010.
The School recently started awarding the Eleanor M. and Frederick G. Kilgour Research Grant Award) to faculty in 2011. Winners of the
award include Claudia Gollop, Ryan Shaw, Rob Capra, Jaime Arguello and Mary Grace Flaherty. This award of up to $10,000 is awarded for
projects that will lead to grant proposals.
Through the School’s Carnegie grant fund, small amounts (up to $200 for a project,) are available to students for direct expenses connected
with Master’s Paper research. Table 5.6 shows the number of grants that have been given in the last 3 academic years.
Table 5.6: Number of Carnegie grants distributed to master’s students
2010-2011
11
3

MSLS
MSIS

2011-2012
14
2

2012-2013
6
4

The SILS Alumni Association established the Elfreda Chatman Research Award in 2002, given to masters’ students who demonstrate creative
and scholarly vision in their research proposals for their Master’s Paper or Project. The Chatman Fund also awards book scholarships to two
new students at its New Student Reception each fall.
The School’s travel policy guarantees each faculty member a minimum of $2000 per year from SILS trust funds for travel not otherwise supported (e.g., by grants). The Dean increased this amount from the former $1500 amount to show his support for faculty sharing their work
and participating in professional conferences and workshops. Students who are presenting at a professional or research conference may apply
for up to $200 for travel expenses.
Although the University of North Carolina does not fund sabbatical leaves, the school has a formal administrative leave policy. University
policy requires schools to grant a one-semester research leave to all junior faculty members who have been re-appointed and are on a tenure
path. Tenured faculty may also request research leaves on a rotating basis every seven years (SILS Bylaws, 3.3.12.2). Table 5.7 below summarizes the faculty who have received a leave during the past 8 years. SILS has sufficient faculty to offer needed required courses. When the
faculty member on leave is the sole instructor for a course, it is not scheduled during his or her absence.
Table 5.7: Faculty Leave Recipients
2005 - 2006
2006 - 2007
2007 - 2008
2008 - 2009
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Brad Hemminger
Diane Kelly, Jeff Pomerantz
Barbara Moran
Claudia Gollop, Cal Lee

2009 - 2010
2010 - 2011
2011-2012
2012-2013

Stephanie Haas, Joanne Marshall, Helen Tibbo
Brian Sturm
Jane Greenberg
None

Outside funding can support release-time for faculty as well. Grant-funded course releases are currently limited to two courses per year. Leaves or
course reductions for other purposes (e.g., Fulbright awards) are worked out among the Dean, the faculty member, and the university, as stated in
the SILS Bylaws, 3.3.12. SILS has a strong commitment to both research and teaching; faculty members strive to keep the two in balance.
The Graduate School provides several highly competitive scholarships for master’s students, such as the Weiss Urban Livability Fellowship,
the University Merit Assistantship, the Impact Award, and Minority Presence Awards. SILS students are considered for these on the same basis
as other students from other units (see Section IV for details). The Graduate School also offers the Graduate Student Opportunity Fund for
unusual academic expenses, such as travel to participate in a conference or workshop important to a student’s research or study.
The University policy prescribes how graduate assistants are compensated. A helpful form “Faculty Request to Hire a Research/Graduate Assistant” is available online in the faculty handbook, and provides guidelines on compensation, tuition, health insurance and additional benefits
that may be given.
V.8 The school’s planning and evaluation process includes review of both its administrative policies and its
fiscal policies and financial support. Within applicable institutional policies, faculty, staff, students, and others are involved in the evaluation process. Evaluation is used for ongoing appraisal to make improvements
and to plan for the future.
SILS is committed to ongoing visioning, planning, and assessment cycles in all its endeavors, including administrative and financial matters.
Information and feedback are sought from all SILS constituents, including students, staff, faculty, university colleagues, and members of the
professions. Outcomes from these discussions encompass all aspects of the school, such as:
•

Setting priorities in time of lean budgets, including maintaining student support and current staff members

•

Creating and taking advantage of opportunities such as adding the Data Intensive Cyber Environments (DICE) group in 2008 (Reagan Moore, Richard Marciano, Arcot Rajasekar) welcoming WiderNet, and defining needs for new faculty hires

•

Deciding how best to participate in and lead university efforts, such as the growing areas of health informatics and data curation

Formal assessments of SILS activities and operations include this COA process and periodic review by the UNC Graduate School. The latter
review includes external and internal reviewers; the most recent review was conducted in 2010 (Sakai: Graduate School Review Report 2011).
The most recent SACS accreditation report is also in Sakai (Sakai: SACS Outcomes Report 2012-2013).
The university at large, as well as its individual units, is audited for compliance from three constituent groups: the state of North Carolina,
federal granting agencies, and the university internal audit division. The school adheres to university protocols and best practices to ensure
compliance with all state, federal and university policies and procedures. The state auditors review the entire university on an annual basis
and SILS is of course included in these audits. Federal audits are conducted at the agency discretion for all federal grants and contracts and
SILS grants and contracts are reviewed under those discretions. Campus internal audits of specific units are performed at the discretion of the
provost. The last campus audit for SILS was conducted prior to the appointment of the current dean in 2009.
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The Dean prepares an annual “State of the School” report (Sakai: State of the School Report 2011, 2012, 2013) that reviews accomplishments and challenges in all aspects of the school, including administrative and financial aspects. This report is submitted to the Board of
Visitors and the SILS faculty and staff.
The Dean also presents an annual report to the provost that addresses key accomplishments of the school, key accomplishments of the Dean,
and plans/goals for the upcoming year. This report serves as a basis for the Dean’s annual performance review with the provost. In the
spring of 2013 (3 years into his term), the Dean underwent a mid-term 360 review via survey administered by the campus office of Institutional Research and Assessment and sent to all SILS faculty and staff. In the fourth year, the Dean is reviewed by an Administrative Review
Committee following University policy. The committee consists of faculty, administrators and staff from SILS, and the University. Feedback is
solicited “from faculty, staff, and students, as well as from others inside and outside of the University, as appropriate.”
Each SILS staff member is reviewed annually by the individual’s supervisor, following the appropriate University and State policies and procedures described in the Performance Management Policy for SPA Employees or the EPA Non-Faculty Annual Performance Evaluation.
SILS standing committees meet regularly during the academic year. The charges of standing and ad hoc committees (Sakai: Committee
Charges) generally include oversight of matters within their jurisdiction, with reports and any resulting proposals for change brought to the
SILS faculty. For example:
•

The Master’s and Undergraduate Committees assesses how well students meet defined Learning Outcomes every year for the Southern Association of Colleges and Schools (SACS) report on an annual basis.

•

The Personnel Committee administers peer teaching reviews of all instructors on a regular basis.

•

The Faculty Salary Committee reviews salary adjustments (when they are given).

Matters discussed in committee frequently become topics of discussion and action in School Meetings.
Students are represented on all standing committees, and student representatives attend School Meetings. When search committees for faculty
positions are formed apart from the Personnel Committee, their membership also includes student representatives.
Other regular means of assessing policy and practice include the following:
•

SILS conducts an annual survey of graduating students.

•

The Graduate School conducts a survey of graduating students; results for SILS students can be compared with those of other units
and the university as a whole. The survey covers education, facilities, and services (Sakai: Graduate School Exit Survey Data).

•

Surveys of alumni and current students covering a variety of topics, including facilities, services (e.g., library and IT) and administration and staff are conducted as part of the COA self-study (Sakai: 2013 Alumni Survey Quantitative Results, 2013 Current Student
Survey Quantitative Results).

•

Student achievement on program Learning Outcomes is evaluated annually for SACS, based on the Comprehensive Examination.

Informal discussions are also a valuable source of learning what works, what needs attention in the school, as well as ideas for innovation.
•

Exit interviews for graduating students with the Dean.

•

Periodic (usually once or twice a semester) town hall meetings, organized by ILSSA. These are attended by students, faculty, and
administration, and include questions, discussion, and brain-storming. Past topics have included curriculum, teaching, career
services, and diversity.

School Meetings are held at least 5-6 times a semester during the academic year, and are attended by the administration, staff, faculty,
instructors, and student representatives. Activities include discussion of issues, planning, and actions requiring votes (committee motions,
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etc.) Longer meetings are held at the end of each semester, allowing longer presentation and discussion of selected issues. (Sakai: Committee
Charges, Committee Final Reports, School Meeting Agenda, School Meeting Minutes).
The annual Faculty Planning Day is an opportunity to review the School’s mission, goals and objectives, and take a more intensive and
thoughtful look at priorities for the future. The 2012 meeting focused on the discussing the School’s Strategic Plan (Sakai: Strategic Plan 2012).
SILS administration is transparent about budgetary issues. Needs and priorities are discussed at School meetings, Faculty breakfasts, and
town hall meetings. Based on these inputs, the School’s annual budget request is put together in late winter by the Dean and Assistant Dean
for Administration. The University and School budgets are sometimes known by the first School Meeting (Faculty Planning Day) at the opening of the academic year, and opportunities and implications for SILS are discussed.
The School’s development priorities and plans are shaped by input from all members of the SILS community, and focus especially on funding
for student assistantships, scholarships and other learning opportunities; support for faculty recruiting and research; enhancing the School’s
diversity, and upgrading the School’s facilities. The university will begin a new multi-year fund raising campaign in the near future and
SILS is developing its case around themes of student support, faculty support, diversity and inclusion, international reach, and collaborative
program development.
In sum, SILS has seen significant changes in its financial situation over the past six years. Like other schools across the nation, we have
gone from a time of regular funding increases from the state, to a time of freezes and cuts from the state. Over this time, we have adapted
by instituting school-based tuition, growing our BSIS degree program and seeing associated enrollment increase allocations from the state,
cutting back on research assistant support for faculty, finding economies of scale in IT operations, and increasing our fund-raising activities.
We have managed to grow significantly over this period and operate at very high efficiencies on all fronts:
•

Faculty have less student assistance support while teaching as many students as before. At the same time, they are feeling pressures
to seek more external funding and get involved in the exciting developments taking place in this historically opportune time for
information and library science.

•

Staff undertake their transactions (HR, finance, recruitment, placement, IT, library) at levels that surpass or rival transaction rates
of other units on campus.

•

Students strive to excel in a rigorous 48-hour program while working part time, seeking internships, and building networks that will
insure career success.

Efficiency and optimization may be the new normal; however, it also can stress human performance over time, and is susceptible to unanticipated events that stall a “well-oiled machine.” We are financially stable and have set in motion programs and activities that will sustain
us and allow us to continue to grow, however, we must be alert to new opportunities and sources of funding that will allow us to do proper
maintenance on our enterprise over time.
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CHAPTER 6: PHYSICAL RESOURCES AND FACILITIES
STANDARD VI. Physical Resources and Facilities
VI.1 Background A program has access to physical resources and facilities that are sufficient to the accomplishment

of its objectives.

The School of Information and Library Science (SILS) is housed in Manning Hall, located in the central portion of the UNC-CH campus.
Manning Hall was built in 1923, and was originally occupied by the UNC Law School. SILS moved into Manning Hall in 1970. In the past,
SILS shared Manning Hall with the Odum Institute but with the Institute’s move to Davis Library in fall 2013, SILS is the sole tenant. Planning how best to use the additional space started in 2012, and the discussions provided an opportunity to think creatively about the kinds of
spaces that would host the activities and interactions we want to promote at SILS.
The School’s location is advantageous in many ways. Its proximity to the Graduate and the Undergraduate libraries, as well as several department libraries (e.g., Art, Journalism, Law, Music, Science), as well as Wilson Library, which houses special collections and the Carolina Digital
Library and Archives, promotes regular interchange among faculty, students, and library staff. (See the map of the UNC-CH Library System.
Library and IT staff teaching as SILS adjuncts, students with assistantships or part-time jobs, and even class field trips to library facilities benefit from being in the same neighborhood. The Schools of Medicine, Public Health, and Business as well as University Information Technology Service (ITS) are further away, but bus transportation is frequent and free (throughout the town of Chapel Hill). As with many universities,
parking for faculty, staff, and students is problematic; regional bus service and park-and-ride lots provide some alternatives.
Manning Hall is the site of almost all of the School’s facilities and functions. The main exception is the increasing need to hold classes in
other campus buildings. Manning Hall contains offices for SILS administrators and staff, faculty, and doctoral students. The Information
and Technology Resource Center (ITRC), which houses the SILS library and IT labs, is located on the first floor of the building, with floors of
library stacks forming the core of the building. Classrooms include 2 university-controlled classrooms, 6 controlled by SILS and 1 with shared
control (see Section VI.2 for details). Research labs and other collaborative spaces are housed throughout the building. (Sakai: Manning Hall
Floorplans, Manning Hall Floorplans Color-coded by Function) The co-location of students, faculty, staff, and School facilities and services
helps build the sense of SILS as a community, with opportunities for educational, research-related, professional, and social interchange.
Portions of Manning Hall have been renovated many times over the years, and the building is currently on the University’s list of buildings
to undergo complete renovation within the next 3-5 years (contingent on the University’s financial situation). This much-needed renovation
will address numerous shortcomings in the building that are obvious to students, faculty, staff, and visitors. One problem is the lack of handicapped access to one part of the building (Rooms 300A and 300B), and limited handicapped-accessible bathrooms. Only 38.5 % of respondents to the 2013 Current Students Survey rated their satisfaction with handicapped accessibility of the building as satisfied or very satisfied
(see Table 6.1); faculty and staff view accessibility as a serious shortcoming.
Table 6.1: Current student satisfaction with accessibility of Manning Hall.
MSLS
Current students satisfied or very satisfied with accessi- 42.9% (N=28)
bility of Manning Hall
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MSIS
27.3% (N= 11)

All
38.5% (N=39)

VI.2 Physical facilities. Physical facilities provide a functional learning environment for students and faculty;
enhance the opportunities for research, teaching, service, consultation, and communication; and promote efficient and
effective administration of the school’s program, regardless of the forms or locations of delivery.
The School has had insufficient space for its administrative, instructional, and research activities for many years. Both the 2006 COA Program
Presentation and the 2010 Graduate School Review Report mentioned the urgent need for space (Sakai: 2006 SILS COA Program Presentation, Graduate School Review Report 2011). Recent increases in the number of faculty, staff, students, classes, research projects, and other
activities put added pressure on the facilities. With the departure of the Odum Institute, SILS has gained 6 offices on the first floor, and the
entire ground floor. The additional space is now barely adequate for our current needs, a state that will not last for long. In addition, SILS will
need different kinds of spaces that are better suited to teaching, research and collaborative innovations.
In 2011, the Odum Institute announced its plan to move to Davis Library, releasing the ground floor and part of the first floor to SILS. The
advent of additional space initiated a series of discussions at the Faculty Retreat in fall 2012, School Meetings, Friday Breakfasts, and many
informal conversations centering on how to use it. On one hand, the growth of the School in all dimensions had resulted in the need for
more of the same kinds of spaces we already had, such as classrooms and faculty offices. On the other hand, we saw this as an opportunity to
design spaces for novel and innovative interactions among faculty and students. As the different types of spaces in Manning Hall are discussed
in this chapter, the changes in the allocation of space will also be described.

Classroom and learning spaces and facilities
Table 6.2 lists the classrooms in Manning Hall, including their capacity and a brief description of their functions. “Control” refers to who
controls scheduling, furnishings, and information technology for the room. The capacity is determined based on the number of student seats
available in the room. The practical capacity for many SILS classes that involve small group discussions and activities is often less than listed.
Table 6.2: Manning Hall classrooms: capacity, control, and description
Room

Capacity

Control

Description

01
14
117
208
209
214
303
304
307

28
24
32
30
188
15
16
24
48

SILS
SILS
SILS
SILS
University
SILS/University*
SILS
SILS
University

General purpose
Seminar
Computer lab
General purpose
Lecture hall
Seminar
Seminar
General purpose
General purpose

*SILS controls scheduling for this room; Classroom Support is provided by University ITS.

As the maximum size for most SILS classes is about 30 students, Manning 209 is typically used for non-SILS classes. SILS classes are given
first priority for scheduling in Manning 307, although non-SILS classes are also held there. The other 7 classrooms in Manning Hall are used
solely for SILS classes and other activities. All classrooms contain computers, whiteboards, and web conferencing capabilities. Room displays
include either projectors and screens or flat panel displays. Wireless access to the University network is widely available across campus, both
indoors and outside (see Section VI.3 for details).
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Classroom furnishings vary in both style and condition from room to room. Activities in SILS classes would be best supported by flexible
classroom arrangement; as it is, instructors and students alike must frequently move tables and chairs around to accommodate larger or
smaller group discussions and exercises, as well as student use of laptops.
Responses to the 2013 Current Student Survey revealed that 65.9% of responding students (N=44) were satisfied or very satisfied with classroom
equipment and 37.2% (N=44) were satisfied or very satisfied with classroom furnishings. Table 6.3 shows results broken out by degree.
Table 6.3: Current student satisfaction with classroom equipment and furnishings
MSLS
% Current students satisfied or very satisfied by class- 71.9% (N=32)
room equipment
% Current students satisfied or very satisfied by
35.5% (N=31)
furnishings

MSIS
50.0% (N=12)

All
65.9% (N=44)

41.7% (N=12)

37.2% (N=43)

“The classroom facilities, as we all know, are poor. Faculty make do with what they have, but for a technology-focused information program, it is a shame to be in such an outdated space.” (2013 Current Student Survey)
Common concerns expressed by students include the lack of sufficient electrical outlets for charging laptops, uncomfortable chairs, poor
lighting, and general dingy appearance of the building.
With the addition of the ground floor, SILS was able to equip three new classrooms including room 01 and two seminar rooms (room 14
and the former doctoral study area room 303). Both rooms 01 and 14 received technology upgrades during the fall of 2013. New Steelcase
“Node” chairs were added to the 304 classroom during the summer of 2013. Node chairs are mobile and flexible chairs that allow for a variety of classroom activities and arrangements. They provide a surface big enough for laptops and writing. Students can quickly group together
for a task and smaller seminar classes and easily arrange into a circle or semi-circle for discussion.
Manning Hall, even with the addition of the ground floor, does not have enough classroom space for all the SILS classes offered. Table 6.4
shows the number of classes held in the building, in other buildings on campus, online, and online through the WISE Consortium, in recent
semesters. Lack of classroom space is a problem shared by all units on campus; each semester, finding appropriate classrooms for SILS classes
is a challenge for the Student Services staff.
Table 6.4: Locations of classes, fall 2011 – fall 2013
fall 2011
spring 2012
fall 2012
spring 2013
fall 2013

Manning Hall
54
45
54
55
56

Other Buildings
8
10
9
14
13

Online
4
8
2
4
6

WISE
5
7
6
6
4

The SILS Student Collaboratory, located in the SILS computer lab, is available for students’ project work. The space contains two large screen
flat panel displays and a white board, as well as mobile furniture for work space flexibility, and can be reserved by students. Other areas where
students can work on class assignments include the Lobby and first floor hallway (also known as The Public Domain), and the Information
and Technology Resource Center, which houses the library and the computer lab. A small student lounge with a microwave and refrigerator
has space for about 10 people.
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Space in which students can study individually or in small groups is available both within SILS and in the immediate vicinity. The University
Library website provides a list of available spaces.
•

The SILS library reading room and the Public Domain (lobby), as well as empty classrooms, provide space within Manning Hall.

•

Davis Library provides carrels and other areas for quiet study, as well as study rooms for small groups.

•

The House Undergraduate Library similarly provides areas for individual study and rooms for small and medium-sized groups.

•

The most elegant reading space is the Grand Reading Room in Wilson Library.

•

The Carolina Union contains a variety of reservable rooms.

Finally, one should not forget the great outdoors! The UNC campus around Manning Hall contains many pleasant areas for working outside,
including tables near Lenoir dining hall, the steps of Manning Hall, and the many sitting walls and benches. Between the pleasant weather
and the ubiquitous wireless network, many students meet and study outside.
Research space and facilities
SILS faculty and research assistants are housed throughout Manning Hall. In addition, some faculty have additional research space in other
buildings, based on their research collaborations with other units (e.g., some faculty also have offices in the Renaissance Computing Institute
(RENCI) space off-campus).
Since 2006, the faculty has increased from 24 to 32, including 3 new faculty joining SILS in 2013-2014. Prior to our expansion within Manning Hall, 2 offices were shared, so additional office space was desperately needed. During the 2012-2013 discussions of space needs in the
building, the SILS community determined that space for collaborations and research projects was a high priority. In spring 2013, the Dean
solicited proposals from the faculty for research spaces throughout Manning Hall (Sakai: Planning for Research Space at Manning Hall).
The criteria included in the RFP embody both the School’s values and the desired outcomes for each research group.
“There are two driving principles for allocating space fairly and for optimal good of the order. First, we will share space to
create synergies between faculty and students. Preferences will be given to collaboratories that involve multiple researchers.
Second, space is a resource that must be leveraged to benefit SILS. These benefits include: yielding new discoveries and products of research, recruitment of exceptional talent, and generating F&A for the school.”
Spaces are allocated for 3 years, beginning in fall 2013, and are renewable based on the benefits accrued during that time. Thus, each group
must demonstrate how they have taken advantage of the space to achieve their own and the School’s outcomes.
Both new and previously-existing research spaces within Manning Hall are now home to synergistic research groups, including office and
work space for faculty and graduate students.
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•

The Information Interaction Group includes Professors Arguello, Capra, Hemminger, and Kelly and their students, and is located in
rooms 8-13. Dr. Kelly and several students use office space in this area. This area also includes lab space for running experiments
with subjects.

•

The Data Group is located in rooms 19-26, and includes Professors Greenberg, Moore, and Rajasekar and their students. Drs. Moore
and Rajasekar, project staff, and several students use office space in this area.

•

The WiderNet project, directed by Professor Missen, is housed in room 30. Professor Missen’s office is in room 06.

•

ibiblio and the Bitcurator teams, including Professors Jones (Director of ibiblio) and Lee, and Post-Doctoral Research Associate
Woods, are located in Suite 213. Jones and Woods use office space in this area.

•

The Laboratory of Applied Informatics Research (LAIR), led by Professor Mostafa, is in rooms 300A and B.

With these additional spaces, each faculty member now has an individual office.13 In addition, SILS can now provide office space for visiting
scholars, and space for class preparation and office hours for adjunct faculty.
Doctoral students have moved from room 303 to room 16, which is a larger space that permits many more doctoral students to share research and study space, and be near the research groups on the lower level. Doctoral students with instructional duties who need to meet with
students or who need meeting space for other purposes may reserve meeting rooms through the Outlook reservation system.
Administrative space and facilities
All administrative staff are housed on the first and lower levels of Manning Hall. Like the faculty, staff size has increased greatly in recent
years, from 6 at the time of the previous review to 13 currently. Prior to the expansion of SILS’ space in Manning Hall, staff members dealing
with student issues and some financial and personnel matters had desks in the main office area; the lack of privacy for conversations was a
significant problem. The acquisition of additional office space on the ground and first floors has solved both the space and the privacy problems. Staff dealing with financial and personnel matters have offices in the main office suite, along with the Dean’s executive assistant and
administrative support staff. Student and career services staff have individual offices on the opposite side of the main lobby, along with the
Associate Dean and two of the Program Coordinators. This co-location of student-oriented personnel enhances communication and coordination among them. The offices of the Directors of Development and Communications are located on the ground floor.
Meeting space is at a premium for SILS and for the rest of the University. Committees, research groups, student groups, and others often struggle to find space. There is one dedicated meeting room in the Administrative Office Suite and one meeting room on the second floor (216).
Classrooms (particularly 214 and 303) are used when available, and can be reserved through the Outlook based reservation system by faculty,
staff, and doctoral students; rooms outside the building were often needed prior to the expansion.
The Provost has also provided funding for office space in the Health Sciences Library to serve as an administrative hub for the growing interdisciplinary Biomedical and Health Informatics programs at UNC (see Section II.4). The SILS Health Informatics Coordinator who supports
the Carolina Health Informatics Program (CHIP) works there one day a week.

VI.3 Instructional and research facilities and services Instructional and research facilities and services for
meeting the needs of students and faculty include access to library and multimedia resources and services,
computer and other information technologies, accommodations for independent study, and media production
facilities.
The Information and Technology Resource Center (ITRC) houses the Information and Library Science Library and the Information Technology labs and services. This model of combining a lab and library with two separate staffing lines is a unique model of service on our campus.
The center of the ITRC is a single service desk, with space for library and ITS staff. This not only allows for better coverage and logistical
coordination but serves patrons with a single point for reference help, IT support and book and equipment checkout. In addition to added
convenience for lab and library patrons, students who are working as Library and ITS Staff gain practical knowledge which gives them a
competitive edge in the current job market.
During the semester, the ITRC is typically open weekdays from 7:45 a.m.– 10:00 p.m. and Sunday afternoons and evenings. The Information
and Library Science Library is usually open for 83 hours per week. Students have requested Saturday hours as well, but the current budget
does not support sufficient staff hours. Current students are not pleased with the reduced hours (and availability of seating); only 74.4%
reported being satisfied or very satisfied on the 2013 Current Student Survey. Table 6.5 shows results broken out by degree.
.Sarah Michalak serves as Associate Provost for Libraries with her office in Davis Library. Jeffrey Pomerantz is off-campus this year and does not require
an office.
13
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Table 6.5: Current student satisfaction with library hours and seating.
% Current students satisfied or very satisfied by
library hours and seating

MSLS
71.0% (N=31)

MSIS
83.3% (N=12)

All
74.4% (N=43)

“Having the library open more hours would be fantastic.”(Current Student Survey)
“Saturday hours would be wonderful for the SILS library.” (Current Student Survey)
The University, as well as the School benefit greatly from the quality of SILS’ library and information technology facilities, staff, and services.
However, the lack of funding for student workers (see Sections 4.1 and 5.5) has diminished the hours the ITRC is open.
Library facilities and services
SILS is fortunate in having its own library housed in Manning Hall, including stack space and a gracious and welcoming reading room.
Organizationally, the library is a unit of the UNC University Library. The library’s primary goal is to support present and anticipated teaching
and research needs in the fields of information and library science for students, faculty, and staff. This goal is achieved through the staff that
serves the SILS community, the facilities available to the SILS community, and the collections of the SILS and other UNC libraries.
Funding for the SILS Library comes from both the UNC University Library and SILS. The UNC Library funds the salaries and benefits for the
two permanent full time staff in addition to the half-time (20 hours per week) graduate assistant in the CALA Program at UNC.
In addition to providing adequate space and supplies, SILS supported two graduate assistants in academic year 2012-13 who worked fifteen
hours per week each. There were four work study students who were employed in the SILS Library for ten hours each.
The ITRC includes a workroom for the library and Library Assistant, and an office for the Librarian. In addition there is ample space for
group study and collaboration in the main Reading Room of the SILS Library. The gate counts for this library have continued to remain
high as illustrated by Figure 6.1. The numbers show a total of 73,110 people walking through our doors during the 2012-13 academic year.
The average weekly gate count is 2,083 people using this space.
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Figure 6.1: ITRC gate count, 2010-11 through 2012-13

Reference questions are received through email, Ask-A-Librarian, chat reference and in person.
The number of reference transactions during the 2012-2013 academic year increased by 16% over the previous year. The combined ITRC
service desk also receives questions for the Information Technology lab, and of course, directional questions. The total numbers for reference
questions in 2012-2013 are as follows: 2,065 reference questions, 325 directional questions, and 95 lab questions.

Library Collection
The collection housed in Manning Hall contains 101,015 volumes with comprehensive resources in the subject areas of library and information, including both print and electronic books. The average number of books purchased every year is 2,000 titles. The substantive research
collection is continuing to grow at a steady, solid pace and UNC is fortunate to have a collection with such depth. In fact, the collection at
SILS is the largest collection of information and library science materials in the southeastern United States. The graduate students in SILS
frequently mention how complete the holdings are and what a benefit they perceive in having the materials so conveniently located in Manning Hall. It is a great convenience to students and faculty to have such extensive holdings so readily available.
Juvenile materials in our collection continue to be in high demand. Over the last nine years, the popularity and relevance of these materials
has increased rapidly.
SILS Master’s Papers are available for searching through the Carolina Digital Repository, and are indexed in Library Literature and North
Carolina Libraries. Electronic copies are available online from 1999 to present; print copies are in the SILS library from 1963 to present.
In 2010, the University Library started a document delivery service, through which University faculty, students, and staff “can request to have
books available at any of the UNC-CH campus libraries, as well as books requested through interlibrary loan delivered to the campus library
most convenient to you. Academic Affairs faculty can have books delivered to a campus box.” A companion service delivers scanned copies of
articles held in print for patrons to download. Graduate students in SILS are one of the top groups requesting materials through this University Library service. Materials from the collection at SILS are requested campus wide and the expectation is that the requests for document
delivery will continue to rise.
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The use of materials in this collection by diverse borrowers across campus is holding steady over time. Undergraduate students at UNC
continue to be the largest patron group with 4,124 loans last year. The graduate students in the School of Information and Library Science
program are the second largest group and they borrowed 3,673 books. Other UNC departments with significant borrowing from our collection
include UNC Faculty especially from Biology, UNC Staff, and UNC Hospital Staff, UNC Law Students, and North Carolina Central University
Graduate Students borrow materials from this collection. The numbers reflect the fact that our collection is increasingly being used by more
patrons across campus and beyond.
In terms of interlibrary loans, the rate of lending has decreased by 14% from 800 (2011-2012) to 685 requests in (2012-2013). Figure 6.2
shows the number of ILL requests received in the last 3 years.

Figure 6.2: Interlibrary loan requests received 2010-11 through 2012-13

Within this grouping, 67% of the materials were loaned to libraries in North Carolina and 32% were loaned to libraries outside our state. The
libraries in North Carolina requesting the most interlibrary loans were North Carolina State University, Duke University, North Carolina Central University and the Public Library of Charlotte/ Mecklenburg. These institutions were also among the top five borrowers in the previous
years. In the out of state grouping, the libraries most frequently requesting materials were Virginia Tech, Texas A & M, University of Kentucky,
Auburn University, Florida State University, and Johns Hopkins University.
Current students and alumni find the SILS collections to be very good, 88.4% (N=43) of current students responding to the 2013 Current
Student Survey and 93.6% (N=145) of alumni responding to the 2013 Alumni Survey were satisfied or very satisfied with the SILS Library
collections. On the Graduate School’s Exit Survey 2010-2012, 89% (N=205) of SILS graduates (2010-2012) judged the library and electronic
research resources on campus to be very good or excellent. Table 6.6 shows results broken out by degree for the Current Student and Alumni
Survey results; the Graduate School does not provide this break out.
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Table 6.6: Current student, alumni, and graduates’ satisfaction with SILS and UNC collections.
% Current students satisfied or very satisfied by
library collections
% Alumni judging book collection good or excellent
% Alumni judging periodical collection good or
excellent
%SILS graduates judging campus resources very
good or excellent

MSLS
87.1% (N=31)

MSIS
91.7% (N=12)

All
88.4% (N=43)

93.8% (N=113)
96.5% (N=113)

93.8% (N=32)
97.0% (N=33)

93.8% (N=145)
96.6% (N=146)

N/A

N/A

89% (N=205)

The SILS Library collection is augmented by the collections in other UNC libraries. As of June 30, 2012, the UNC University Library collections
included 6,436,590 print volumes, 996,453 e-books, 109,831 journal titles, and 25,337,967 manuscript items. (2013 UNC University library
Report) The UNC Library also has extensive digital collections, including many that emphasize North Carolina and the American South.
Through the UNC Library E-Research web page, members of the SILS community have access to over 500 databases and indexes. The ACM Digital Library, Library and Information Science Abstracts, and Library Literature & Information Science are among the most heavily used.
The UNC Library is a member of the Triangle Research Libraries Network (TRLN), “the purpose of which is to marshal the financial, human,
and information resources of their research libraries.” It provides unified search of all members’ collections, as well as borrowing and direct
delivery services. TRLN also supports initiatives for research and development of tools and policies for supporting collaboration across shared
collections, including metadata sharing, merged searching tools, and digital production, access and preservation. The UNC Library is also a
member of the Center for Research Libraries (CRL).
The SILS library sponsors a variety of outreach efforts and activities, including specialized bibliographic instruction classes, LibGuides, brochures, storytelling sessions and specific programs on pop-up books and graphic novels. Recent events include:
•

SILS Library Vendor Fair: ProQuest, EBSCO, Taylor and Francis

•

Author Talk and Book signing: Rich Murray, author of “What Do Employers Want? A Guide for Library Science Students.”

•

Game Nights

•

You Can’t Put That on Facebook: A Panel Discussion on Social Media and Libraries

•

Pop-up Books by Rebecca B. Vargha, SILS Librarian

The library also hosts the SILS Library Book Club, which meets every other month to discuss of book of current interest.
Information Technology Facilities and Services
The SILS IT Services group provides responsive support to clients and stays abreast of new developments in technology. New School-wide
initiatives and growth have challenged the IT Services group to identify and implement effective cost-saving solutions to IT needs while continuing to support an extensive array of systems and services. The group strives to provide solutions that are simpler, affordable, accessible,
customizable and sustainable in support of the School’s larger mission.
The IT Services group works closely with the Dean to develop and implement overall IT strategy for the school. In addition to overall
planning and implementation tasks, the IT Services group is responsible for school-wide information technology infrastructure and services
including systems administration, instructional technology, desktop support, help desk management, student support, administrative computing, research computing, information security, classroom and web conferencing support and support for special events and initiatives.
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Within these areas, the School has seen especially high growth in the areas of instructional technology, systems administration, and information security. There are approximately 25 SILS courses that require course-specific software, hardware or servers to provide instructors and
students with exposure to key technologies. These technologies vary widely from digital library applications, to digital forensic and text mining toolkits, to XML editors and databases. The addition of three new classrooms in Manning Hall has also added to the IT support workload.
Standard web conferencing capabilities in each classroom have greatly benefitted students, but have also stretched existing support resources.
Systems administration tasks continue to present new challenges as the number and size of research groups and laboratories grow. SILS IT
Services administers the computers and servers that help SILS faculty and student researchers to advance the field.
Duties and responsibilities related to information security have also increased. In response to the dramatic increase in information security
threats, SILS IT Services is allocating a significant amount of time and effort to improving systems security. Acting proactively on system
vulnerabilities has been key to ensuring the availability, integrity and confidentiality of the School’s information.
Funding Sources
The majority of the SILS IT Services budget comes to the school from university-wide student technology fees. This allocation has remained
relatively stable over the years but is expected to drop significantly by 2016. Student fees dollars cover all of the school’s IT infrastructure
including hardware and software licenses. Student fees also cover the salary of the Help Desk and Desktop Support Manager position and the
four student Lab Assistant positions. In 2012 the UNC Graduate School ended its tuition remission support for many graduate research assistants. This reduction shifted the burden of tuition remission for the four SILS Lab Assistants back to the School. The salary for the Director of
Information Technology is provided from state funds through the School.
Beginning in 2009, the SILS IT Services budget was supplemented with a yearly portion of the contracts and grants awarded to the school.
This amount is approximately 10% of the overall SILS IT budget and is used primarily to support faculty labs and research computing
infrastructure. Private donations have also provided important recurring support to SILS IT services and have been used to benefit all SILS
students; they are an important part of our development strategy.
University Collaboration
As the School continues to expand its size and activates, strategic planning has been key to balancing the information technology needs
of the school with available resources. Accordingly, much of the work over recent years has focused on establishing internal efficiencies in
systems and processes, identifying targeted investments in third party products and services, and increasing partnerships with UNC’s Information Technology Services (ITS) group.
The University concluded its multi-year Carolina Counts initiative in 2012. Carolina Counts sought to consolidate duplicative services, save
costs, and centralize technology services university-wide where it was logical to do so. The Carolina Counts initiative dovetailed nicely with
established SILS IT practices and its focus on reducing unneeded complexity of systems in order to accommodate the ever-changing and
expanding technology needs of the school.
The SILS IT Services group has undergone significant changes since 2006. Major projects were undertaken to streamline IT operations and
reduce costs and complexity. Many of the most significant advances were achieved through partnerships with the UNC Information Technology Services (UNC ITS). By leveraging centralized services such as those offered through ITS, SILS IT Services was able to offer better more
scalable solutions to its clients and to focus more closely on School-specific information technology challenges. The partnerships with ITS
and other third parties certainly saved costs and helped the School avoid having to hire contract or additional staff to implement, administer,
and maintain in-house systems.
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The following list represents a small sample of the important changes in recent years:
•

Migration to centrally support Active Directory infrastructure

•

Migration to UNC Microsoft Exchange email system

•

Conversion of physical servers to virtual platform, realizing cost reductions for server hardware and hosting

•

Collaboration with ITS on the provision of virtual applications to SILS students through the Virtual Lab service

•

Utilizing centrally provided Qualys security scanning of all SILS server systems

•

Leveraging the large ITS systems for backend storage for academic, research and administrative computing needs

•

SILS has also purchased third party or cloud-based services to help reduce the amount of custom, in-house software development
required

Broader Engagement and Leadership
SILS IT continues to be actively engaged in the wider UNC IT community and the field. Through regular participation in a variety of groups,
SILS IT staff stay informed about a wide array of UNC information technology services. The SILS Director of IT has completed a term as Vice
President of the Carolina Technology Consultants (CTC) and played a key role in planning the annual the CTC fall Retreat and the annual
UNC BarCamp un-conference. SILS IT Services members regularly participate in a wide range of groups including but not limited to the
following:
• IT Executive Council (ITEC)
• Sakai Enhancement Committee
• SILS Committees
• Triangle Drupal Users Group
• Carolina Technology Consultants (CTC)
• UNC Systems Administration Initiative
•

Information Security Liaison program

Spaces
The ITRC contains three computer labs.
•

The “outer lab” is a general use area that provides Windows and Mac computer workstations, space and connections for laptops,
and a printer. Located in front of the SILS Help Desk, this lab is a popular and dynamic space that sees near continuous usage by
students.

•

The “inner lab”, room 117, is a computer classroom that contains 32 PCs, scanners, laptop connections, web conferencing equipment, a whiteboard and a teaching station. Courses such as INLS 560 Programming for Information Professionals, INLS 572 Web
Development, or INLS 690 Digital Forensics are commonly taught here. The classroom is available for student use when classes are
not scheduled.

•

The SILS Student Collaboratory, located in the outer lab, is available for students working in teams or on group projects. This space
provides students with tables and chairs on caster wheels, a whiteboard and an interactive SMART Board. Two wall-mounted flat
panel displays are also available for students to project their laptop screens.		

The ITRC also contains office space for the Director of Information Technology and the Desktop Support and Help Desk Manager.
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With the move into the lower level of Manning Hall, room 27 is now a dedicated space known as the Instructional Design Studio. This room
is specially designed to support the creation of instructional content including flipped classroom materials and distance education content. It
also supports video editing, screencasts, annotation capture and video and voice recording.
Equipment
SILS ITS purchases and maintains computing and media technology for SILS faculty, staff, computing labs, and the classrooms controlled
by SILS. Desktop and laptops systems in Manning Hall total over 215, and that number is growing. SILS also operates 15-20 virtual servers
and 10 physical servers that support academic, research and administrative computing. These servers are a mix of Linux and Windows hosts
that run a mix of open source and proprietary software. Servers that are critical to the mission of the School are subject to additional security
controls and monitoring.
Faculty are given the choice of a laptop or desktop computer with data backup, an array of software applications, and a 23” flat panel display.
Installed software includes the Adobe and Microsoft suites and is tailored to the faculty member. Shared printers are spread through the building and some faculty have personal printers. Laptop computers are upgraded on a three-year cycle. Desktop computers are typically upgraded
after four to five years. Older laptops and desktops that are still serviceable are often re-purposed for lab use and as secondary computers.
SILS administrative staff typically have a desktop or laptop computer and two flat panel displays. Special applications used for administrative
tasks are installed on these systems. Staff computers that store or process university sensitive data are subject to additional security controls
and monitoring.
The SILS Help Desk provides many types of equipment for checkout to students, faculty and staff. These items include, tablet computers, HD
and pocket video cameras, still cameras, external DVD drives, digital voice recorders, wireless presenters, portable projectors, document cameras, USB foot pedals and power adapters. Larger items such as flat panel displays and interactive SMART Boards are mounted on wheeled
carts so that they can be moved throughout the building as needed. Digital signage is prominently displayed in the main lobby and with new
locations planned.
The majority of the SILS classrooms have undergone major hardware upgrades over the last four years. In rooms 01, 14, 117, 208, and 304
the upgrades have provided top quality web conferencing capabilities that include high definition cameras and ceiling mounted microphone
arrays. Room upgrades are not on a fixed schedule and are implemented as resources allow.
SILS IT Services also provides support for the numerous research and computing labs spread through Manning Hall. The type and number
of computers and specialty hardware and software varies widely from lab to lab, including everything from eye tracking devices to computer
gaming equipment.
Manning Hall has benefited from the gigabyte wired network available throughout the building. Additionally, wireless access points installed
and maintained by the UNC ITS Networking group have provided ubiquitous wireless access to all spaces in Manning Hall.
Software
SILS students, faculty and staff have access to an ever-growing selection of software. SILS IT Services actively tracks and processes license
renewals, upgrades and the purchase of new applications through the year. Applications that serve the greatest number of people are given
priority, but most specialty applications are also made available in limited fashion.
Common software such as the Microsoft Office suite are present on most computers in SILS. More costly or specialized software is also available but tends to be installed on fewer systems. These include qualitative and quantitative statistical software, screen capture, text mining,
174

digital forensics, digital library, cataloging, information visualization, desktop virtualization, web conferencing, usability testing, web crawling, backup software, diagramming tools, project management, database, graphic design and other applications.
SILS takes full advantage of discounted software prices that are negotiated by the larger university. At times, SILS has partnered with the
University’s Software Acquisition Office to purchase software, make it available to the larger university and to share costs.
SILS has also worked with UNC ITS to deliver special applications through the ITS Virtual Lab which provides on-demand access to a wide
variety of software. These virtualized applications are delivered instantly to users via any computer or mobile device connected to a network
at any location on or off campus. The ITS Virtual Lab is available 24x7.
Current students are generally satisfied with the availability of hardware and software, with 81.8% (N=44) of respondents to the 2013 Current
Student Survey expressing themselves as satisfied or very satisfied, and 75% (N=43) satisfied or very satisfied with networking . Alumni were even more pleased, with 99.3% (N=147) satisfied or very satisfied with the availability of computers, and 97.3% (N=147) were
satisfied or very satisfied with the availability of software. On the Graduate School’s Exit Survey 2010-2012, 65% (N=205) of SILS graduates
judged IT services to be very good or excellent. Table 6.7 shows results broken out by degree for the Current Student and Alumni surveys; the
Graduate School does not provide this break out.
Table 6.7: Current student, alumni, and graduates’ satisfaction with Information Technology.
% Current students satisfied or very satisfied by
availability of hardware and software
% Current students satisfied or very satisfied by
networking
% Alumni satisfied or very satisfied by availability of
computers
% Alumni satisfied or very satisfied by availability of
software
%SILS graduates judging campus resources very
good or excellent

MSLS
81.3% (N=32)

MSIS
83.3% (N=12)

All
81.8% (N=44)

77.4% (N=31)

75.0% (N=12)

76.7% (N=43)

99.1%(N=113)

100.0% (N=34)

99.3% (N=147)

99.1% (N=113)

100.0% (N=34)

97.3% (N=147)

N/A

N/A

65% (N=205)

In summary, the SILS Information and Technology Resource Center provides spaces, collections, equipment, and expertise to support the instructional and research facility of the school. Changes to funding models, along with cuts to university and school budgets, are an ongoing
concern which we seek to mitigate at least in part by increased emphasis on collaborations across campus, as well as developing additional
sources of funding,
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VI.4 Staff and Services for the Program The staff and the services provided for a program by libraries, media centers, and information technology facilities, as well as all other support facilities, are sufficient for the
level of use required and specialized to the degree needed. These facilities are appropriately staffed, convenient, accessible to the disabled, and available when needed, regardless of forms or locations of delivery of
the school’s program.
Perhaps the most significant characteristic of members of SILS staff is their commitment to providing outstanding service to the School. As
exemplars of service-oriented information professionals, they serve as role models for SILS students. Information about Library and ITS staff
is provided here; information about Administrative staff is in Chapter 5.
Library Staff
Rebecca Vargha is the SILS Librarian. Since joining SILS in 2001, she has served SILS and the professional community in many ways, including being active in the Special Libraries Association and serving as its president in 2006-7, teaching INLS 747 Special Libraries and Knowledge Management, advising Master’s Papers, and mentoring SILS students. She was inducted as a Fellow of SLA in June 2013.
“Rebecca Vargha is a wonderful director and the collection is one of the best at UNC” (SILS Exit Survey 2012).
Kenny Jones serves as the full-time Library Assistant. He joined the SILS Library Staff in May 2013 and had worked in Interlibrary Borrowing
in UNC’s Davis Library prior to joining the staff in Manning Hall.
Work study students are becoming the main component for staffing the library. There are also three graduate students working in the library
addition to the undergraduate work student students.
Respondents to the 2013 Current Student Survey found the library staff to be helpful (88.4%, N=43, satisfied or very satisfied) and available
(86.0%, N=43, satisfied or very satisfied). Alumni were also pleased with the quality of service provided by library staff, with 90.5% (N=148)
expressing themselves as satisfied or very satisfied on the 2013 Alumni Survey. Table 6.8 shows these results broken out by degree.
Table 6.8: Current student and alumni satisfaction with library staff
% Current students satisfied or very satisfied by
library staff
% Alumni satisfied or very satisfied by library staff

MSLS
87.1% (N=31)

MSIS
91.7% (N=12)

All
88.4% (N=43)

88.6% (N=114 )

97.1% (N=34 )

90.1% (N=148)

“Whether it was just meeting to talk about SLA sections or a question I had for a class project, the librarians were phenomenal.” (SILS Exit Survey 2012)
ITS Staff
SILS IT Services has two full-time staff members. The Director of Information Technology is Aaron Brubaker, a SILS alumnus (MSIS 2006).
He joined SILS as Assistant Director of Instructional Technology in 2007, and has been Director since 2012. He has received both the SILS
Staff Excellence Award and the UNC Information Technology Award, given for outstanding service to UNC.
“Aaron Brubaker has always been extremely helpful and responsive whenever I’ve had a question” (SILS Exit Survey 2012)
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The Desktop Support and Help Desk Manager until October 2013 was Mark Snyder, who joined SILS in 2010. He received the SILS Staff Excellence Award in 2013. We expect this position to be filled in January 2014.
Four student Lab Assistants staff the SILS Help Desk and work on special projects. Working 20 hours/week, Lab Assistant are trained on
university and SILS-specific applications and systems and play a critical role in the IT support of the school. They work side-by-side with
the professional staff gain valuable first-hand experience in an array of IT roles and technologies. With short-, medium- and long-term IT
projects students are matched with specific projects based on their strengths, professional experience and interests in the field. While staffing
the Help Desk, students learn valuable customer service, trouble-shooting and communication skills. This arrangement fosters independent
work and problem-solving in a rapidly changing environment. Students always bring a fresh perspective to IT services delivery in SILS and
create new services and enhance existing ones as part of their regular work. In this role students are exposed to the entire IT operations of the
School and gain impressive knowledge and skill that set themselves apart in the job market.
ITS staff were perceived as helpful by current students on the 2013 Current Student Survey (81.8%, N=43, satisfied or very satisfied), and
alumni on the 2013 Alumni Survey (86.3% , N=146, agreed or strongly agreed that assistance provided by the staff was good.). Table 6.9
shows the results broken out by degree.
Table 6.9: Current student and alumni satisfaction with IT staff
% Current students satisfied or very satisfied by ITS
staff
% Alumni satisfied or very satisfied by ITS staff

MSLS
78.1% (N=32)

MSIS
91.7%(N=12)

All
81.8% (N=44)

85.8%(N=113 )

87.9% (N=33 )

86.3% (N=146 )

Other Support Facilities
There has been a significant effort over the past few years to provide as much school-related information as possible in digital form, including administrative, instructional, and operational information. Similar efforts are ongoing at the University level, with the result that a
majority of information and services for students, faculty, and staff, are available online, including applications to SILS, course planning and
registration, class rosters and grade submission, room reservations, and many more. The result is that students, faculty, and staff can accomplish much of their work without needing to be physically on campus. Students benefit from increased flexibility of access to classes and class
resources such as readings and software, as well as collaboration tools for supporting group assignments and other activities. Faculty have a
rich assortment of tools to support research collaborations, communicate with colleagues world-wide, and even allow them to conduct classes
even when they are away from campus. Help documents, tutorials, and access to user support combine to empower all members of the SILS
community to find information and accomplish work.
At SILS, current and past policies, reports, forms, and other documents are available through the SILS website, the administrative Sakai site,
or are on the administrative server.
Publicly-available documents include information on the School’s programs, course offerings and syllabi, research activities, and public
engagement, as well as operational information such as forms needed by students and the faculty handbook. Information for the SILS faculty
and staff held in Sakai include agenda and minutes for school meetings and standing committees and other administrative resources. Student and personnel records require appropriate permissions for access. Having so much information easily available helps inform committee
deliberations, eases many aspects of project management and student advising, and administration of such ongoing activities as admissions
and financial aid awards. Development of this Program Presentation was an excellent test case; almost all reports and data required were
available in electronic form, and are provided to the ERP in that form.
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Instruction has also changed to take advantage of online tools and resources. As documented in the Chapter 2, SILS is offering some online
courses and course sections, while maintaining its primarily residential character. The new Post-Master’s Certificate in Data Curation (see
Section II.4) is offered as a hybrid program, combining residential courses, online courses, and project-based independent studies.
SILS instructors determine what level and type of instructional technology best suits their class and teaching style. How instructors provide
class resources has also changed in recent years. Some post basic course documents online. Others experiment with a variety of software each
semester, supporting collaborative work, discussion, and other activities, as described in Chapter 2. Instructors are required by the University to make syllabi available “no later than the first day of class.” SILS asks its instructors to link class syllabi to the semester schedule, as
described in the Faculty Handbook.
The University supports the Sakai course management tool. An instructor can easily set up and customize a site for any class, and sites can
also be created for research and special projects. Some instructors use Sakai for basic class functions such as providing resources to students
(e.g., slides and schedules), others take advantage of the gradebook, assignment, discussion, wiki, and other tools. Technical and instructional support for Sakai is outstanding, including online tutorials for students and teachers, training and workshops, and timely response to any
technical problems that arise.
Although some courses still require a hardcopy textbook, many depend entirely on digital readings, including e-books and journals, e-reserves supported by the University library, and other resources available on the web. Other course requirements, such as software, participation in online discussions, and use of collaborative tools make it easier for students to participate more fully in classes even when it is difficult
for them to be on campus, for example if they are working, have family responsibilities, or wish to avoid a commute.
“ I enjoyed that I could choose when to do the work and participate around my busy work schedule.” (2013 Current Student
Survey)
“ I have a full schedule and online classes allow me take classes that I normally could not take because of scheduling issues.”
(2013 Current Student Survey)
The University provides a variety of information and services to improve accessibility to facilities and services.
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•

The UNC website is designed to provide “a usable, functional Web experience for all users” (http://www.unc.edu/about/accessibility/) and includes a Web Style Guide.

•

The Office of Accessibility Resources & Service provides information on resources and services available to all members of the university community, including accommodations for students and suggestions for faculty.

•

The Equal Opportunity / ADA Office provides “leadership and guidance in support of the University’s commitment to equal opportunity”

•

The University Library website provides access information for each location, including information on physical access and reference and research assistance. SILS Library information is at http://library.unc.edu/sils/access/.

VI.5 Planning and Evaluation The school’s planning and evaluation process includes review of the adequacy of access to physical resources and facilities for the delivery of a program. Within applicable institutional
policies, faculty, staff, students, and others are involved in the evaluation process.
The Graduate School requires that proposals for new programs or modifications to existing programs describe the resources needed to support the program (space, faculty and staff time, technology, etc.), and how the School will provide them. Proposals for the recently-approved
Master’s Curriculum, Post-Masters Certificate, and Dual BSIS-MSIS/MSLS programs provide examples (Sakai: MSLS/MSIS Curriculum
Revision Proposal 2013, BSIS-MSIS/MSLS Dual Degree Proposal)
Resources for programs and curriculum proposals are reviewed in the relevant committee (Undergraduate, Master’s, Research and Doctoral).
As part of these discussions, the Librarian and the Directors of IT, Communications, etc. are also consulted.
School-wide discussions are part of all large-scale endeavors, such as the recent expansion to the ground floor described above, and the
curriculum revision (see Chapter 2). Venues for such discussions include School Meetings, Town Hall Meetings, and faculty breakfasts, with
the aim of allowing all members of the community to participate. Ad hoc committees composed of faculty, staff, and students are created as
needed.
The discussions surrounding the best use of the newly-acquired ground floor serve as an example (see VI.2). Two priorities emerged from our
deliberations: 1) providing adequate facilities for our growing staff, who are such a vital part of the School, and 2) creating an environment
that would both nurture existing research collaborations, and spark new research synergies. The latter would also provide improved office
and work space for faculty and doctoral students. The provision of additional classrooms, while desirable, was limited by the existing floorplan and was deemed less important, given the availability of classrooms elsewhere on campus.
Within the constraints of our building, classroom control, our budget, and University policy, improvements to facilities are made as promptly
as possible. The Executive Assistant, Susan Sylvester, is the SILS liaison with the University facilities staff. Members of the SILS community
can report problems to her, and she will inform the appropriate people. Recent renovations in Manning Hall include the installation of new
carpeting and repainting classrooms and hallways at the beginning of Dean Marchionini’s appointment, the installation of fire doors and
gates to improve safety, and the renovation of the cupola.
Town Hall meetings, exit interviews, and the student and alumni surveys provide opportunities for students to express concerns about access
and resources. Instructors work with Lara Bailey to identify classrooms that are appropriate for their classes; this is of particular importance
for classes that must be taught outside Manning Hall. Ms. Bailey solicits feedback on these classrooms, to identify those that are especially
suitable (or not) for SILS classes.
We work around the remaining physical limitations of Manning Hall by taking advantage of other University facilities, offering online courses and instructional materials, and fostering an attitude of flexibility and creativity in our community. In keeping with our mission of leadership, SILS is an early adopter of instructional and information innovations. For example, SILS faculty participated in the beta tests of Sakai,
providing feedback from faculty and students for improvement to what is now the standard course software on campus. Dr. Brad Hemminger
was one of the first on campus to use wikis in his classes for communications, collaborative work, and allowing students to post in-class
exercises in real time, and is also an active proponent of the use of open source materials in courses. In spring 2013, the University partnered
with Coursera to offer four MOOCs, including “Metadata: Organizing and Discovering Information,” offered by Dr. Jeffrey Pomerantz. These
are just a few examples of the way that SILS leverages new software services to improve our curricular offerings and research capabilities.
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CONCLUSIONS AND FUTURE DIRECTIONS
Preparation of this self-study is a time of reflection about the School: its changes over the past few years, our plans and goals for the next few
years, and our vision for the future.

Our Strengths
The strengths of SILS stem from the members of our community—the voices who contribute to and influence the education, research, and
service contributions of the School: 1) to the State of North Carolina, the nation, and the world; 2) to the information professions; and 3) to
the good of society.
Those most directly connected with SILS include:
•

Faculty who are world-class researchers, excellent teachers, and involved in the University and the information professions. While
acknowledging some keenly-felt losses, we have grown stronger from gaining new faculty who reinforce our traditional strengths
and extend our expertise to new areas.

•

Colleagues in the information professions who serve as instructors, field experience site supervisors, research partners, mentors,
and eventual employers of our students. They extend our students’ learning experience beyond the classroom and keep us informed
about the needs of current and future professionals.

•

Staff members who are dedicated to the success of the School. They are adept at navigating the intricacies of University policies and
practices, highly-skilled at problem solving, and thoughtful and collaborative colleagues.

•

Students who are intelligent and eager to contribute their energy and ideas to shape the future of the information professions. When
they graduate, they become the alumni who become leaders and innovators and support the SILS community in many ways.

SILS is in the midst of several initiatives intended to enhance our strengths, develop new research and instructional programs in crucial
areas, and translate what we teach and learn within SILS to action and outreach for the benefit of society, such as:
•

The revision of the MSLS and MSIS curriculum

•

Development of programs in Archives and Records Management, Data Curation, and Digital Libraries

•

Expansion of campus-wide interdisciplinary programs in which SILS plays a key role, including biomedical and health informatics
programs, and digital humanities

•

Research and instructional initiatives that will have tangible effects on society, such as Helen Tibbo’s “Educating Stewards of Public
Information” initiatives, Sandra Hughes-Hassell’s research and outreach to promote literacy for adolescent African-American males,
and Barbara Moran and Javed Mostafa’s “Educating Librarians in the Middle East: Building Bridges for the 21st Century” initiative.

We are creatively using the space we have gained in Manning Hall to enhance instruction, collaboration, and technological innovation to
the extent that this space allows, but we must also plan for a future, complete renovation of Manning Hall, by imagining the spaces that will
support and enhance our work.
Such changes are exciting, but like any significant changes, they require monitoring and managing to ensure their success.
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Challenges to Face
We must increase our efforts to recruit outstanding students – the students who will thrive in our programs and fulfill our mission of their
becoming “innovative and responsible” professionals. This is a multi-dimensional challenge. We need to offer programs and specializations
that will attract good applicants and prepare them for exciting careers; we need to clearly communicate what we can offer (both as a school
and as a profession) to promising applicants; and we need to improve the financial support we can provide to attract the very best students.
We recognize the need to increase the diversity of our student body, and raise awareness of diversity and cultural competency issues throughout the SILS community. Initiatives such as the SILS Alumni Inclusion and Diversity Committee (SAID), SILS Diversity Certificate, diversity
workshops for students, faculty and staff, and suggestions of ways to recognize and/or incorporate diversity issues in the classroom are a start,
but we will continue to focus on increasing diversity and building a welcoming and inclusive environment at SILS, as well as preparing our
students to work in a diverse world.
Our decisions and actions are made in a changing financial environment, including reduced support from the State, changes in the University budget model, and changes in the way the University supports information technology. Diminishing budgets increase the challenge of
retaining our excellent staff and faculty; we must continue to find ways of keeping our best employees in any way we can. SILS needs to be
a leader in adopting and assessing new information technology; we must find ways to keep our library and IT resources and services strong.
A strong development plan is one means of addressing our challenges. The upcoming campaign focuses on support for students, faculty,
IT, and facilities. The ability to offer more assistantships and scholarships would improve student recruitment overall, as well as helping to
increase student diversity.
We are also becoming acquainted with our new UNC Chancellor and Provost and will be seeking innovative ways to help them understand
the value of SILS and the strengths we can bring to the campus, the community, and the world.
Another theme for our future is the increasing number and strength of our collaborations across campus and around the globe. We have
identified crucial areas in which Information and Library Science should be a strong contributor, in both education and research, and we will
continue to add local and international collaborations that enhance our mission and goals whenever possible.
We will monitor our new curriculum and the impact it has on student recruitment, learning, and employment, and on faculty creativity in
delivering content and inspiring students. As we offer more hybrid and online courses and programs, we may attract a more diverse student
body, for whom a fully residential program is not feasible.
Esse quam videre
We strive in all our endeavors to live up to the North Carolina state motto: Esse quam videre, or “to be, rather than to seem.” We want our
decisions and actions to model the evidence-based methods and processes we inculcate in our students. This program presentation is replete
with documentation that the School of Information and Library Science at the University of North Carolina at Chapel Hill is, indeed, strategically planning for its future, gathering evidence to assess its achievement of mission and goals, using that evidence to promote positive
change and growth in its programs, and offering a superior education to the library and information professionals of the future.
Our vision for the School is to be the leading research and educational institution in Information and Library Science in the world. As we
revitalize our programs with new faculty and student perspectives, exploratory and collaborative research endeavors, and novel approaches to
disseminating our work and engaging with our communities, we see an exciting and vibrant future for our School.
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Appendix A
Survey Information
2013 Alumni Survey
The 2013 Alumni Survey was designed to elicit information from recent alumni of the MSLS and MSIS programs regarding their educational
experience at SILS. Questions for the survey were drawn from the prior Alumni Survey administered for the 2006 Self-Study, with some modifications. Questions and the code-book for the 2013 Alumni Survey, along with the quantitative results, are in Sakai (Sakai: 2013 Alumni
Survey Questions, 2013 Alumni Survey Quantitative Results). The survey was administered in February 2013 using the Qualtrics online
survey tool.
The Director of Development supplied alumni contact information. Alumni who graduated since the last self-study (2006 – 2013), and who
had shared contact information with SILS, were eligible to participate. Table A.1 shows the number of invitations sent to alumni, the number
of responses received and the response rate for the 2013 Alumni Survey.
Table A.1: Number of invitations, responses and response rate for 2013 Alumni Survey
MSLS
MSIS
Total

Invitations
547
170
717

Responses
124
36
160

Response Rate
22.7%
21.1%
22.3%

2013 Current Student Survey
The 2013 Current Student Survey was designed to elicit information from current MSLS and MSIS students regarding their educational experience at SILS. Questions for the survey were drawn from the prior Current Student survey administered for the 2006 Self-Study, with some
modifications. Questions and the code-book for the 2013 Current Student Survey, along with the quantitative results, are in Sakai (Sakai:
2013 Current Student Survey Questions, 2013 Current Student Survey Quantitative Results). The survey was administered in February 2013
using the Qualtrics online survey tool.
The Graduate Student Coordinator supplied student contact information. Students who had matriculated prior to fall 2012 were eligible to
participate. Students who started their programs in fall 2012 or spring 2013 were excluded because they had not yet encountered many of
the aspects of the school that are the subject of the survey questions. Table A.2 shows the number of invitations sent to current students, the
number of responses received and the response rate for the 2013 Current Student Survey.

Table A.2: Number of invitations, responses and response rate for 2013 Current Student Survey
MSLS
MSIS
Total
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Invitations
116
50
166

Responses
40
20
60

Response Rate
34.5%
40.0%
36.1%

School of Information and Library Science
University of North Carolina at Chapel Hill
100 Manning Hall, CB #3360
Chapel Hill, NC 27599-3360
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919.962.8366
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